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The article reviews Lev Vygotsky’s published works to trace the evolution of his understanding of child
development. The authors believe that his assumption that one step in learning may mean one hundred
steps in development, is as important as the two other key postulates of the cultural-historical theory:
the principle that learning precedes development and the concept of zone of proximal development. The
authors provide a rationale for utilization of these assumptions in the practice of development-facilitating
psychological and educational assistance. A mechanism of this learning-development relationship is hy-
pothesized. The article outlines a multidimensional model of the zone of proximal development illustrating
the above mechanism. This model is one of the conceptual tools of the Reflection and Activity Approach
helping children overcome learning difficulties and promoting their development. Having given the ac-
count of how they proceeded “from the idea to the problem” and “from the idea to the mechanism”, the au-
thors provide case studies showing how this mechanism allows working with learning difficulties to trigger
simultaneous improvement in multiple developmental dimensions. The article reports on the experience of
running special Summer Schools for children with learning difficulties, implementing the “Chess for Gen-
eral Development” Project, and assisting orphaned children with severe somatic conditions. A case study
of a female college student displaying signs of the learned helplessness syndrome is presented. The authors
infer that Vygotsky’s idea of a specific relationship between learning and development may be of fundamen-
tal theoretical and practical value, especially for working with children with special needs.
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Vygotsky argued that learning should precede development.
However such overtaking is rather odd as learning makes one
step and development makes two or more.

If a teacher is sensitive to a child’s zone of proximal development,
it will grow into the prospect of his unlimited development.

V.P. Zinchenko

This constitutes the most positive feature of this new theory.

L.S. Vygotsky

Introduction to prove Lev Vygotsky’s “theorem” that one step in learn-

ing may result in a hundred steps in development [16].

We have chosen the concluding remarks of our former ~ There were three reasons for writing an article on this sub-
article [30] as the epigraphs hereto. That article attempted ~ ject. Firstly, in our opinion, this Vygotsky’s idea received
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undeservedly little attention, just like his concept of the zone
of proximal development (which is an area of action where
the child — adult collaboration may bring about beneficial
developmental outcomes). Surprisingly, although almost all
Vygotsky’s disciples and researchers of his legacy empha-
sized and attached value to his idea that learning preceded
development, they kept silent about another idea. Accord-
ing to that idea, learning did not just precede development
but under certain circumstances resulted in a qualitative
advance measured by many steps. The review performed
in 2015 failed to find relevant references to this assumption
in foreign literature. Although the number of references to
Vygotsky’s works amounted to tens of thousands accord-
ing to Anne-Nelly Perret-Clermont [48] (report on the In-
ternational Symposium “Scientific School of L.S.Vygotsky:
Traditions and Innovations” (Moscow, 27—28 June 2016)),
the researchers found no references to quotations and dis-
cussion of this idea, as if there were a peculiar conspiracy
of silence against this assumption. For instance, “The Cam-
bridge Companion to Vygotsky” had a chapter on “Thinking
and Speech” which included the section called “Metaphor”.
However the given statement was left unmentioned among
the variety of Vygotsky’s metaphors [61].

Indeed, the Russian authors showed no inclination to
mention this Vygotsky’s statement either. David Elko-
nin, Vasily Davydov, Piotr Galperin neither mentioned,
nor made any comments about it. The only two authors
who laid emphasis on the idea were Lyudmila Obukhova
[46] who quoted this place in Vygotsky’s works as im-
portant for understanding of development, and Vladimir
Zinchenko, who gave an account of his understanding of a
special nature of the learning-development relationship in
a short but brilliant essay about Lev Vygotsky [35].

The second reason for writing that article dealt
with objectives relating to practice of helping children
with special needs. From this perspective, the question
whether education of these children and, especially, chil-
dren with a complex of disturbances and complications,
might be designed so that their development could prog-
ress in quantum leaps, was vital rather than pertinent. If
this mechanism existed, then such children as orphans
with severe somatic conditions and corresponding devel-
opmental deficits would have a chance for normal devel-
opment and actualization of their potential. Lack of this
mechanism would most likely mean lack of the chance.
One of the major directions of the authors’ practice was
facilitation of such children’s development. Therefore, a
search for evidence proving this Vygotskian “theorem”
would make special sense.

The third reason related to “Thinking and Speech”,
Vygotsky’s book recognized world-wide as one of his
major works (please note, the book is also known as
“Thought and Language” to non-Russian readers), and
introducing the idea of a specific relationship between
learning and development in Chapter 6. To be more
precise, it related to the fact that up to then (2015), the
book had been stimulating debate on an astonishing sub-
ject, namely, what was it about!

3apeuxuii B.K. Odun waz 6 06yuenuu — cmo uiazo6 6 paseumuil....

At first sight, this question was naive, only at first
sight, though. As a matter of fact, for one thing, Vy-
gotsky’s paradigm of the human mind and its develop-
ment has remained far from complete. The nature of his
publications showed that his research program had just
started to develop during the last two years of his life.
Secondly, Vygotsky’s thought was exceptionally dy-
namic centering around several epicenters. This might
explain why various authors, even his closest disciples
and colleagues, viewed Vygotsky’s work from different
perspectives. David Elkonin who studied development
all his life, believed that Vygotsky’s main issue of inter-
est was consciousness (rather than development). Alex-
ander Luria, the author of an afterword to “Thinking and
Speech” published in the second volume of Vygotsky’s
collected works, left the subject of development aside,
making only a passing reference to significance of the
zone of proximal development concept. Vygotsky’s main
book “Thinking and Speech” was labeled a book about
“thinking”, “verbal thinking”, or thinking and speech
development [16; 42; 45; 61]. Gita Vygodskaya and Ta-
mara Lifanova argued, ... This book is entirely devoted
to development in general from beginning to end” [8].
We quite agree with this statement. A review of the peri-
ods of Vygotsky’s work provided evidence that develop-
ment remained the main subject of his work throughout
his ten-year professional career [30]. However, it took
him quite a time to turn to this subject. In 1924—1929,
the term “education” dominated the titles of his works
relating to developmental issues, and the term “devel-
opment” occurred only twice (among 77 publications)
in 1928 and 1929. Both works discussed the issue of a
child’s cultural development!.

In 1930, L.S. Vygotsky turned to the subject of de-
velopment and this term appeared in the titles of his
25 writings (of 95 works written as of the time). One of
Vygotsky’s last texts introduced the idea of a hundred
steps in development which might be considered as the
last in a sequence of developmental concepts developed
by him. Our previous article [30] attempted to draw the
readers’ (and Vygotsky’s admirers) attention to this
assumption as especially relevant for the Vygotskian
conceptual framework. We also attempted to discern
a hypothetical representation of a crucial developmen-
tal mechanism in this image. We partially replicate the
former line of reasoning in Parts 1 and 2 hereof. Part 3
provides case studies illustrating how the “mechanism”
where one step in learning may lead to many steps in de-
velopment, works.

Part 1. From Problem to Idea

Assuming that Vygotsky’s cultural-historical theory
centered around the subject of human development and
its conceptualization, we will attempt to reconstruct the
journey Vygotsky’s thought travelled to arrive at the
idea which we believe to be pivotal.

'Ttis interesting that Lev Vygotsky and Boris Varshava (deceased 1927) left the term “development” aside in their “Psychological Dictionary”

| 7] written and published in 1931.
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Let us briefly clarify our understanding of his idea
that a single step in learning may lead to many steps in
development.

In our opinion, this statement contains three main
perspectives.

The first idea designates the need for actual imple-
mentation of the assumption that learning precedes de-
velopment.

The second represents the idea that learning “some-
thing special”, something relevant for a given case, may
trigger beneficial developmental effects in several di-
mensions simultaneously.

The third perspective deals with an implicitly con-
tained — rather than explicitly verbalized — problem
statement that learning can (and needs to) be performed
in a way so that it could facilitate development. The
question is how to do this?! What are the conditions
that would make this effect possible? (In various con-
texts, L.S. Vygotsky argued that learning would not nec-
essarily bring about development, and that development
would not be brought about by any learning.)

Let’s make an attempt to reconstruct how L.S. Vy-
gotsky arrived at this idea.

At first, we would like to consider Vygotsky’s de-
cade-long journey through the lens of evolution of his
developmental ideas. The corresponding review of Vy-
gotsky’s works has enabled us to single out five periods.
Vygotsky’s career in psychology is commonly divided
into three periods: the first period of 1924—1927 years,
the second period of 1928—1931 years, and the third pe-
riod of 1932—1934 years. [11; 42; 45; 61, 62 etc. ]

However from the perspective of our discussion, we
single out two other periods relating to turning points in
Vygotsky’s conceptualization of development.

The first period: 1924—1927. L.S. Vygotsky started
his psychological career. He focused on development
and education of “mentally retarded and physically
handicapped” children; introduced pioneering con-
ceptualizations of psychology of children with special
needs; defined the issue of development in terms of
the learning objectives, socialization and professional
education of children with various deficits. During the
same period (1926), he wrote “Pedagogical Psychol-
ogy” [14] wherein he argued that the child’s role in his/
her learning and development was indeed significant.
This period revealed three other lines of his conceptual
thinking.

The first line of Vygotsky’s thought reflected on the
issue of consciousness. His essay [13] published in 1925
interpreted consciousness a connection between, inter-
action of “the systems of reflexes” — rather than “the
connection of activities” as he defined it later). This per-
spective might have formed under the influence of Tvan
Pavlov’s and Vladimir Bekhterev’s authority.

The second line of thought accounted for reflection
on the difference between the human mind and the ani-
mal mind. Tt gave birth to Vygotsky’s assumption that
“the formula of human behavior includes the part that

animals lack, that is: historical experience, social experi-
ence, and doubled experience” [13, P. 85].

The third line dealt with a search for the “signs” used
by these new members of the formula to relate to each
other. In 1925, Vygotsky introduced the corresponding
formula having placed a plus sign between historical and
social experience and having defined the result as “dou-
bled experience”.

The second period: 1927. Tt was the period of Vy-
gotsky’s self-identification within the framework of con-
temporary scientific psychology, as reflected by his key
methodological work “Historical Meaning of the Crisis
in Psychology” published for the first time in 1982 only
[15]. One should keep in mind that Vygotsky wrote it in
a hospital bed having spent over six months there getting
treatment for a virtually terminal diagnosis and showing
no improvement [11]. The final part of the text carried an
air of a testament, of instruction to the future generations
of psychologists, of something that the author himself
would have most probably had no time to do. However
Fortune gave him another 7 years of life and work.

“Historical Meaning of the Crisis in Psychology” was
mostly devoted to the methodology of a new approach
to psychology resting on philosophy and practice. It set
a goal of developing some in-between, intermediate layer
of concepts (in between materialist dialectics and reali-
ties under study). Vygotsky wanted to find a new name
for this new science but eventually reserved the name
“psychology” for it, emphasizing that it was to be “ma-
terialist” and “historical”, though. Vygotsky considered
historical materialism — which described the society de-
velopment as a natural change of economic formations —
to be a model for such science. Therefore, he argued that
there was a need for developing concepts that would not
only explain and describe the human psyche but also
would help to master it. According to L.S. Vygotsky, the
cause of the crisis and the driving force of development,
respectively, had lain in a tremendous growth of applied
psychology and emerging psychological practices.

He designated the practice of education as one of
such practices. Confrontation with practice ... compelled
“psychology to reform its principles so that they may
withstand the highest test of practice” (15, P. 387). And
further: “The importance of the new practical psychol-
ogy for the whole science cannot be exaggerated. The
psychologist might dedicate a hymn to it” (ibid, P. 387)
(Translation of the quotes adopted from Vygotsky,
Lev. The Historical Meaning of the Crisis in Psychology:
A Methodological Investigation. In The Collected Works of
Vygotsky; Plenum Press, 1987).

The fact that Vygotsky prioritized the role of practice
in development of the “new” psychology received wide
recognition upon publication of “Historical Meaning of
the Crisis in Psychology”. We call the period covering
the time when this writing appeared, “Vygotsky’s self-
identification”, as he did not only set the goal of devel-
oping a new methodology, i.e. a system of “intermediate,
concrete concepts appropriate for the scale of this sci-

2 The period of Vygotsky’s work that culminated in “Psychology of Art” is sometimes designated as the first period of Vygotsky’s legacy [44].
Herein, we start from his first works relating to developmental issues proper.
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ence” (15, P. 419), but also identified himself with this
methodology. We attempt to show that all his further
work focused on developing such a conceptual frame-
work that would allow for meeting objectives of his own
practice.

His practice lay in the field of working with children
with special needs. L.S. Vygotsky remained involved in
this issue from beginning (since starting his career in
psychology) till end. He kept focusing on three aspects:
how normal development evolved; how abnormal early
development evolved and how the conditions for revers-
ing abnormal development could be created®.

During these years, L.S. Vygotsky proposed an im-
portant assumption that development of normal and
“defective” children (by the way, Vygotsky tended to
avoid suchlike contemporary terms designating children
with special needs) might be governed by the same laws
and sought to discover those laws. As early as in 1924, he
wrote that “..blindness is a normal rather than morbid
condition for a blind person” [12, P. 68]; that “...Peda-
gogical Hygiene is right in advising that a blind child
should be treated as if he were able to see” [ibid., P. 69];
and that “...social education will overpower defective-
ness. Then, it might be that people will hardly under-
stand us if we say that a blind child is defective, but blind
shall they name a blind child, and deaf shall they name a
deaf child and no other way” [ibid, P. 72].

Coming back to Vygotsky’s 1927-year’s work [15],
we would like to focus on one thread of Vygotsky’s ar-
gument which— could be considered as a clue to under-
standing the roots of his idea in some sense. According to
Nikita Alekseev [1], this thread of argument could actu-
ally serve kind of “modeling representation” for under-
standing of the learning-development relationship.

When assuming that there was a need of the new
methodology, Vygotsky addressed Leon Binswanger’s
work (1922) which he turned to repeatedly throughout
the text. He referred to Binswanger who had recalled ...
Brentano’s words about the amazing art of logic which
makes one step forward with a thousand steps forward in
science as a result” [15, P. 419] (Translation of the quote
adopted from Vygotsky, Lev. The Historical Meaning of
the Crisis in Psychology: A Methodological Investigation.
In The Collected Works of Vygotsky; Plenum Press, 1987).

Seven years after, when discussing child (rather than
science) development, L.S. Vygotsky wrote his famous
statement that a single step in learning might mean a
hundred steps in development. Clarifying it, he drew a
direct analogy between science and child development.
“Learning a new method of thinking or a new type of
structure produces a great deal more than the capacity
to perform the narrow activity that was the object of in-
struction. It makes it possible to go beyond the direct
outcome of learning” [16, P. 230]. Please keep in mind
that this statement was given in Chapter 6 devoted to

3apeuxuii B.K. Odun waz 6 06yuenuu — cmo uiazo6 6 paseumuil....

development of scientific concepts in children, which
was written in 1934. In other words, both in 1927 and
1934, Vygotsky discussed scientific thinking — develop-
ment of thinking in science in the first case, and develop-
ment of “scientific” thinking in childhood, in the second.

The third stage: 1928—1931. Having recovered from
his illness, Vygotsky — inspired and equipped with the
idea of the new methodology — flung into work. Most
writings of the time revolved around developmental is-
sues. Most texts focused on working with various cat-
egories of exceptional children. In 1928, 22 works of 30
related to developmental issues (including 16 writings
on development of exceptional children). In 1929, only 8
(of 18) works were devoted to development with half of
them relating to normal development. In 1930, 21 writ-
ings of 30 touched on the developmental issues directly
or indirectly (17 works were devoted to abnormal devel-
opment). This period ended in 1931 culminating in “The
History of Development of Higher Mental Functions”,
the epoch-making work with a self-explanatory title
partly reflecting Vygotsky’s 1927-year’s conceptualiza-
tion of psychology as a historical science [17]. “The His-
tory” gave a methodological clue (the new logic, accord-
ing to Brentano) allowing for taking a new perspective
on child (human) development, consciousness and the
specific nature of the human psyche versus the animal
psyche (the line of Vygotsky’s polemic with behavior-
ist and Gestalt-psychologists). It also provided a prac-
tically-valid method of research implying that research
should be performed through learning.

Importantly, the phrase “cultural development” ap-
peared in the titles of Vygotsky’s articles in 1928 for
the first time and constituted the beginning of the third
period, which ended with the first mention of the word
“history” in the title. From that moment on, the new psy-
chology developed by Vygotsky became indeed “cultur-
al-historical”.

The fourth period: 1932 — March 1933. During this
period, Vygotsky led fundamental experimental re-
search resting on the new understanding of the human
higher mental functions development (studies of atten-
tion, memory and cognition). Seemingly, the period end-
ed with Vygotsky’s final speech at the conference on the
23 of March 1933 (the speech was published in Volume
4 of Vygotsky’s Collected Works in “Problems of Age”),
where Vygotsky introduced the notion of “zone of proxi-
mal development” as a crucial construct for understand-
ing of the child’s development as of a human being, a so-
cial creature [18]. From that moment on, the conceptual
Jframework of the cultural-historical theory was complete
with emergence of the concept integrating an array of Vy-
gotsky’s groundbreaking ideas on the specific nature of the
human development, on the human consciousness, on the
role of culture and the child’s interaction with other people,
namely, the concept of the zone of proximal development.

3 The key points of Vygotsky’s speech were discussed by the panel of the Narkompros (People’s Commissariat of Education) Academic
Council for Social and Legal Protection of Minors at their IT convention in May 1924. Vygotsky — making his first steps in psychology at the
time — reported on the work of three Sections (for the blind, the deaf, the retarded children). Nadezhda Krupskaya who was present at the
meeting, proposed to facilitate implementation of the report’s key postulates and emphasized the idea “that there is a need to find effective ways
to bring education of defective children closer to learning and education in a general education school... to include these children in social and

professional activity” [11, P. 79].
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The fifth period: March 23, 1933 — June 11, 1934. It
was the times when every day counted. It was the times
of astruggle, an emerging hate campaign, a terminal nat-
ural threat (hisillness) and a social threat just as serious
[11]. Both the “Biological” and the “Social” turned on
Vygotsky and his cultural-historical theory. Those who
used to extol Vygotsky, started subjecting him to fierce
and unjust criticism. A while later (only two years after
his death), his books would be withdrawn from librar-
ies and destroyed; his articles would be excised from
journals, and the surviving publications would be pro-
vided for reading only upon special permission. Still, it
would happen later (1936—1956), and during the fifth
period, Vygotsky was going through cultural and ex-
istential self-identification again, just like at a critical
time in 1927, no matter what the “social situation” was.
He started developing a research program based on the
conceptual framework he had created. It is evidenced
by the titles of his articles belonging to the period. We
list them in the same order they appeared in Vygotsky’s
bibliography in Gita Vygodskaya’ and Tamara Lifano-
va’s book [11]: “The Problem of Age”, “The Problem of
Development”, “The Problem of Consciousness”, “The
Problem of Learning and Development in School-Age
Children”, “The Problem of Development in Structural
Psychology”, “The Problem of Development and Re-
tardation of Higher Mental Functions” (Vygotsky’s
last speech given 6 weeks before his death). Two other
works — “The Problem of Child Development in Ar-
nold Gesell’s Research” and “The Problem of Speech
and Thinking in Piaget’s Theory” — published in 1932
(please note that our periods partly overlap) and relat-
ing to the books by Arnold Gesell and Jean Piaget —
may as well belong to this list. Lev Vygotsky was never
to realize the program he had outlined. It became the
goal of his associates and disciples, and then their disci-
ples and so on. Boris Elkonin has argued that today the
fifth generation of adherents of the cultural-historical
psychology works in Russia [30].

The life journey of Vygotsky’s ideas was not simple.
He remained virtually banned in the USSR, and un-
known to foreign psychologists until 1956.

After the ban was lifted (we can imagine how much
courage and effort his disciples had to invest to have it
removed just a few years after the infamous Pavlovian
Session), the first Vygotsky’s publications started to
appear. “Thinking and Speech”, his main work, came
up in 1956. “The History of Development of Higher
Mental Functions” followed in 1960. In 1962, “Think-
ing and Speech” was translated into English and then
into other languages. In the 1980s, 6 volumes of the
Collected Works of Vygotsky were published. This
collection was far from complete, but it gave an idea
of the tremendous work he did over 10 years granted
to him.

Consequently, cultural-historical psychology became
increasingly popular. In the 1990s, the International So-
ciety of Cultural and Activity Research (ISCAR) was
founded®. The authors participated in two ISCAR’s con-
gresses — in San-Diego (2008) and Sydney (2014), and
noticed a positive trend: whereas in 2008 the congress
welcomed representatives of 45 countries, as many as
62 countries were present in 2014!

What was the secret of such rapid growth of the
popularity of Vygotsky’s concepts? Was it really due to
publishing the Russian edition of his Collected Works
only?! We believe that the 1980s—1990s became a meet-
ing point of two factors that brought about this “chemi-
cal reaction”. This roaring response was somehow cata-
lyzed by an essential feature of the cultural-historical
theory. This was why “the chemical reaction” produced
such a “vigorous release of energy”.

The 1980s—1990s was the times when:

For one thing, unpublished writings of Vygotsky
came up together with the opportunity to read authen-
tic editions of his original works (it is important as Vy-
gotsky’s ideas have been frequently misrepresented, ei-
ther intentionally or not);

For another thing — and this factor is most impor-
tant — there was a surge in demand for psychology in
various fields of practice. In other words, Vygotsky’s
times had come back but had completely changed their
quality. The end of the 1980s saw the appearance of
publications on academic and applied psychology [59];
ergonomics (a neoclassical complex practice-focused sci-
ence utilizing psychology as its basic constituent) [23];
psychological practice [8] etc. Foreign practical psy-
chologists flooded into Russia translating Western ap-
proaches.

It seemed that the concept that had been developed
over several years by a small group of very young people
(their leader Vygotsky died before he reached 38) a few
decades ago, at a different historical time, and had lain
still on the Spetskhran shelves (Note: Spetskhran — the
Russian abbreviation for restricted access collections
and archives in the USSR), would fail to compete with
methods and approaches intensively and continuously
developed by many generations of researchers and prac-
titioners®.

Nevertheless, the cultural-historical psychology
turned out to be even more than merely competitive.
It started to successively win new and new fields of
practice re-conceptualizing them, enriching its own
conceptual framework which — from the very begin-
ning — rested on philosophy and practice as formulated
by Vygotsky in his 1927’s work [15] (this integrative
nature seems to be the core feature of the cultural-his-
torical psychology).

Only few concepts and theories turned out to be use-
ful for actual practice, even though there were many

“In 2014, in Sydney, ISCAR’s Executive Committee decided to rename the association as the International Society of Cultural-historical

Activity Research without changing the abbreviation).

> Of course, Vygotsky’s works did not merely lie on the shelves and suffered annihilation. His disciples, relatives and close people saved all his
texts, synopses, and notes, and kept on doing what they had started with their Teacher. This feat — alongside the conceptual cultural-historical
power of the approach itself — is the crucial factor ensuring that Vygotsky has become known worldwide as the founder of a new approach in

psychology.
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concepts describing mental processes and theories pro-
viding brilliant explanations of the latter®.

Cultural-historical psychology was one of “useful” the-
ories, as Vygotsky created it as a practical tool (he called
his approach “instrumental”, by the way). The heuristic
potential of Vygotsky’s concepts unfolded gradually. This
journey could be traced on the example of the “zone of
proximal development” (ZPD) which has travelled an
amazing path from some marginal general aspect of the
cultural-historical concept (frequently left unmentioned
in psychological literature) to a major methodological
principle in neuropsychology [4; 38], developmental edu-
cation [22; 50; 55; 56; 57; 58 etc.], special education [39],
and psychotherapy in recent years [51; 52]".

Today, the ZPD concept is used as a fundamental
principle (or a point of reference) for developmental di-
agnostics and education (remediation and development)
of children. Still, implementation of this principle has
posed a serious challenge in terms of methods and tech-
niques to be employed. This is the point when the meth-
odological issue of the philosophy-practice relationship
has come up implying the need for development of an
intermediate — as Vygotsky put it — level of effective
concepts that would designate the object of efforts, and
would equip a practitioner with methods enabling him/
her to handle this object effectively.

Vygotsky developed his theory as a practical tool, and
its inherent (initially planned) focus on practice seems to
have determined the rapid growth of its popularity and
relevance on the cusp of the 20" and 21* centuries. So far,
the cultural-historical theory has continued extending its
scope of practical application and deepening its theoreti-
cal concepts. Specialists conversant with Vygotsky’s con-
cept keep uncovering it for themselves unveiling its hid-
den potential (see for example [27; 51; 52]).

The same thing happened to the ZPD concept. The
end of 1990s and the beginning of 2000s welcomed the
groundbreaking publications on the learning-develop-
ment relationship viewed through the lens of ZPD [5;
25; 40; 47; 53]. ZPD ceased to be considered as a plane of
action. Rather, it was viewed as a complex multidimen-
sional space wherein the idea of one step in learning trig-
gering several steps in development, suddenly acquired
a deep operational (i.e. practice enabling) meaning. This
idea of the multidimensional ZPD found its first applica-
tion in the field that Vygotsky started his practice with,
namely, research into exceptional children’s develop-
ment and search for ways to facilitate this process.

The question whether educational, psychological,
counseling and psychotherapeutic work with exception-
al children could be designed so that one step in learning
would facilitate many steps in development, has become
critical in this field. As a matter of fact, there is no alter-
native way for these children, but this path opens fea-
sible prospects to them, and the experience shows that

3apeuxuii B.K. Odun waz 6 06yuenuu — cmo uiazo6 6 paseumuil....

it is possible. The question is, what the prerequisite con-
ditions are? How can one conceptualize a hypothetical
mechanism ensuring that the child-adult collaboration
produces a quantum leap in development?

Part 2. From Idea to Hypothetical Mechanism

This mechanism’s functioning may be explained using
the multidimensional model of ZPD. This model was de-
veloped in Reflection and Activity Approach (RAA) for
the purpose of supporting children’s development so that
they could overcome learning difficulties [24; 25; 26; 27,
28; 29; 30; 31; 32; 33; 64 etc.]. As may be inferred from this
statement, we are speaking about a helping practice. This
help is provided in the course of learning as the child gets
the adult’s assistance when coping with his/her learning
difficulties. Furthermore, the help targets facilitating the
child’s development rather than working on the chal-
lenges alone. Importantly, this model is based on the un-
derstanding of ZPD as a specific space of the child-adult
collaboration. Developmental benefits brought about by
this space may exist within certain limits only, and out-
side these limits, according to Vygotsky, this interaction
is useless and may even be harmful to the child. The mul-
tidimensional nature of the model makes it special.

RAA arose as an approach that integrated practices
of helping children with learning difficulties based on in-
novative approaches of teachers who succeeded in work-
ing with all categories of “difficult” children [29]. From
1996 till 2002, the authors sponsored a project named
“Summer Schools for Children with Special Needs”. The
Schools gathered teachers and other specialists who had
fruitful experience of working with various categories of
exceptional children. The term “RAA” was introduced to
describe the practice that had emerged during the Sum-
mer-School sessions provided by the Russian Language
teacher Natalia Abasheva and the psychologist Victor
Zaretskii in 1997 [24]. Later, this practice was thought
over and extended, and the scientific rationale for it
was formulated. RAA today is an approach to research
and practice with specific theoretical and methodologi-
cal principles resting on the Russian schools of devel-
opmental psychology (L.S. Vygotsky, P.J. Galperin,
V.V. Davydov, D.B. Elkonin, N.G. Alekseev etc.), and
techniques for their implementation [29].

What follows is a brief account of the essence and the
content of this approach. We show how this approach
views the mechanisms of the learning-development re-
lationship within the framework of the child-adult col-
laboration; what conditions RAA provides to facilitate
development and what factors contribute to this.

The starting point in RAA is a view that any challenge
that arises in learning is a resource for development. Such
challenges may include errors, difficulties, misunderstand-

6 The authors faced this methodological challenge as early as at college, when no existing concept of creative thinking turned out to be useful
for meeting the objective of “developing creative thinking” or, at least, facilitating the process of creative task solving (28).

71In 2014, the author and Alla Kholmogorova made a presentation on “The Zone of Proximal Development in Education and Psychotherapy”
at the ISCAR congress in Sydney. The first response of the congress participants was, “Well, all that’s missing is Vygotsky in psychotherapy!”
Nevertheless, the attitude to this issue had changed, and the presenter was eventually elected to the ISCAR Executive Committee.
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ing, incapability (really existing or imagined by the child),
persistent academic failure, educational neglect etc. How-
ever such challenges may be also due to natural factors re-
lating to limited health capabilities, e.g. disability.

The challenge that has arisen in the course of learning
tells the adult that the child is unable to do something by
him/herself. Thus, the child’s task falls beyond the limits
of his/her ZPD, according to Vygotsky. Alternatively, if
the task is within the child’s ZPD, it endows the adult
with an opportunity to arrange the process of his/her
interaction with the child so that the child could make
this “step in development”. RAA identifies and provides
the rationale for several conditions that enable the child
to make this step in collaboration with the adult, i.e. in
practice, learning may precede development [29].

Here is a brief account of these conditions.

The first prerequisite condition is contact. The adult
establishes meaningful and emotional contact with the
child, wherein the child feels protected, supported and
accepted by the adult; feels him/herself at ease commu-
nicating with the adult; understands the meaning of his/
her activity and why the adult’s participation is neces-
sary. The failure to establish this contact hinders fulfill-
ment of the other conditions.

The second condition is, that development will oc-
cur if the child takes the position of a fully-fledged and
legitimate agent of overcoming difficulties and reflecting
on this activity.

The third condition implies that the child-adult in-
teraction throughout this activity is collaborative, with
the adult acting as an assistant to the main protagonist,
that is, the child.

The fourth condition is that development results
from the child’s autonomous activity and his/her reflec-
tion of it carried out with the adult’s help and support.

j Zone of Actual Development V

] Zone of Proximal Development

i Zone of Unattainable Challenge

The fifth condition assumes that the child makes a
step in development through “owning” modes of action
implemented in cooperation with the adult (interioriza-
tion, according to Vygotsky [18]) and through reflecting
on his/her own and shared modes of action.

The sixth condition indicates that in the course of
joint activity aimed at overcoming a challenging situa-
tion, development may emerge in several areas simulta-
neously. In other words, “a single step in learning can
represent a hundred steps in development” [16, P. 230].

We illustrate the latter assumption and the essence
of RRA with a diagram representing multidimension-
al — rather than two-dimensional — conceptualization of
ZPD (Figure 1), which has been developed by a number
of Russian psychologists [see for example: 5; 40; 46; 53].

As follows from Figure 1 (this diagram is informally
called “a flower”), development can be represented as a
unique event in the child’s life when a challenge creates
the context for expanding the boundaries of the zones
of actual and proximal development in several vectors
simultaneously, and a new quality emerges. The child
starts unfolding like a flower, hence the informal name
of the diagram.

A detailed description of the diagram and specific ex-
amples of the steps in development (may it be at least
several if not a hundred), follow.

The main idea of the approach is reliance on such
resources as the child’s sense of agency in learning, re-
flection and personal development. Correspondingly,
the adult’s task is to help the child feel him/herself an
agent in his/her activity and its reflection; to be the
child’s partner-coworker; to enable the child to enhance
his/her own resource. As the child requests the adult’s
help when he/she can’t fulfill the task him/herself, that
is, within his/her ZPD, the adult can assist the child so

Personal, Cognitive and Other Changes

o Coping with Difficulties

Working with Learning Material

Problem’s Epicenter

Fig. 1. ZPD as a generality of dimensions of potential developmental steps. The diagram represents a challenge as a developmen-
tal resource and illustrates Vygotsky’s assumption that one step in learning can represent a hundred in development [29]
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that the child fulfills the task; understands what he/she
could have done him/herself, what the adult has helped
him/her with and what he/she needs to learn to fulfill
suchlike tasks by themselves in the future. The approach
received its name after two major processes performed
by the learning child as an agent of activity.

Reflection and Activity Approach (RAA) is a system of
principles and techniques facilitating the child’s develop-
ment in the course of his/her collaboration with the adult
and peers, which relies on supporting the child’s sense of
agency in terms of his/her activity, reflection, awareness,
reforming and constructing modes of action.

Learning-related development occurs through in-
teriorizing the modes of joint actions. Developmental
dynamics represents continuous expansion of the zones
of actual and proximal development in terms of various
dimensions of individual progress on the plane of learn-
ing and on other planes where various capabilities and
personal qualities develop.

From the perspective of RAA, help is defined as sup-
port provided by the adult to facilitate the child’s sense of
agency and processes relating to implementation, reflec-
tion, restructuring and constructing modes of actions.

The child is viewed as the adult’s coworker and partner,
and, therefore, the actual lesson is a result of their co-creative
activity. Teachers using RAA are guided by the general idea
of the approach, its principles, limitations implied by the
position of a coworker, the idea of providing help through
reflection, as well as by some recommendations as to tech-
niques. However, it should be reiterated that the actual pro-
cess unfolds as spontaneous, creative and placing the teacher
him/herself in the position of “a developing adult”.

The adult’s task is to identify learning-related ZPD;
provide learning tasks matching the child’s abilities so
that it could be clarified what the child can/can’t do
by him/herself, and provide specific help. If the child’s
learning difficulties relate to deficits in “other dimen-
sions”, then the adult’s assistance facilitates progress in
these dimensions as well.

The dimension of “the ability to cope with one’s diffi-
culties” is crucial for children — especially children with
persistent difficulties in learning or disabilities — as this di-
mension deals with development and enhancement of the
child’s sense of agency. Lack of experience of independent
coping with various life (and learning) challenges can result
in self-feeling similar to a phenomenon of learned helpless-
ness introduced by Martin Seligman [63]. Learned help-
lessness may be caused by repeated fruitless attempts to act
within the zone of unattainable challenge in children who
faced educational neglect; or, alternatively, by overprotec-
tion for children with disabilities when the adult allows the
child to perform no independent actions even within his/
her ZPD. Learned helplessness may become a factor sup-
pressing progress in other dimensions as it hinders realiza-
tion of the prerequisite condition — that is, developing the
child’s sense of agency in learning, self-development, self-
actualization and self-effectiveness [60]. Lack of the sense
of agency prevents activation of the major mechanisms that
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are responsible for the onset of simultaneous progress in
several dimensions regulated by the child’s activity.

We believe that utilization of RAA to create condi-
tions for development of the sense of agency and cop-
ing skills to overcome learning and life difficulties, rep-
resents a relevant and valuable resource, especially in
terms of inclusive practice®, which is used only episodi-
cally so far.

During the joint activity with the adult, the child starts
to understand what he/she can do autonomously, and
which tasks would require the adult’s help. Above all else,
the child starts to see progress day by day. He/she feels that
the limits of his/her abilities get expanded and — most sig-
nificantly — becomes aware of the enabling factors.

This idea was very clearly articulated by a second-
grader who had just missed being sent to a school for
mentally retarded children due to consistent academic
failure. When a counselor (who observed the principle of
collaboration and supporting the sense of agency) won-
dered whether the child would make the following task
independently or together with the adult, the boy said,
“We will make this exercise together, and T will try to
make the next one by myself”. Of course, a 9-year-old
child diagnosed with “developmental delay” is unable to
explain what the factors are, that enable him to do what
they used to do together, by himself. However he knows
the meaning of interacting with a counselor and sees the
results of this: today he autonomously does things that
he used to do together with the adult yesterday (just like
Vygotsky put it). Contextual gains, small victories over
mistakes and difficulties, conceptualization and chang-
ing of the modes of action, reflection on the previous and
current experience somehow breach the totality of the
learned helplessness. The child gets a space for action —
even though very narrow at first — where the child is
successful and where the efforts invested bring about
actual results (understanding causes of a mistake is nev-
ertheless a positive outcome as it becomes clear what one
needs to work on, what cause shall be eliminated).

Children whose learning experience has been mostly
negative, who get used to being unsuccessful tend to ex-
hibit signs of learned helplessness when learning. Perhaps,
this is why, “the therapy with success” is most efficient and
instructive for them. We give a detailed account of how one
may work with learned helplessness. Tt is worth mention-
ing that equivalents of the learned helplessness syndrome
of different severity may be found not only in children
with disabilities who are used to their limitations and do
not seek to overcome them, but also in nondisabled chil-
dren who display persistent academic failure, come from
troubled families and have nobody to help them cope with
challenges. These children are often promoted from one
grade to another so that grade retention could be avoided.
Furthermore, these children find “work-arounds” them-
selves (cribbing during tests, avoiding speaking in front of
the class, skipping lessons), or reconcile themselves to their
failure to change their situation for the better and make no
attempts to improve it at all. This behavior (lack of useful

8 It reminds us of the goal set by Nadezhda Krupskaya in 1924 to the participants of a meeting devoted to education of “defective” children

when Vygotsky made his report [11].
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activity) and the mode of experiencing the challenging sit-
uation (feeling helpless, unable to change anything, feelings
of futility of efforts, self-doubt and lack of desire to do any-
thing) make the situation traumatizing, potentially harm-
ful for healthy mental functioning. Learning recedes into
the background, and its psychotherapeutic potential [52],
i.e. the possibility to facilitate fruitful personality change
(personal development) staying within the framework of
learning, comes to the foreground.

In this context, the problem’s epicenter lies on the
plane of the learned helplessness syndrome rather than
on the plane of concrete modes of action. This syndrome
needs to be specifically addressed by the adult (not nec-
essarily a psychologist but a teacher or a parent). In this
case, the plane of learning and the plane of learned help-
lessness swap places in some way (Figure 2).

Assistance targeting learned helplessness initiates
improvement in the related dimensions (agency, re-
flection, willingness and ability to cope with difficul-
ties, self-competence, meaning etc.). Figure 3 indicates
the moment when these dimensions start changing by
changing their color respectively.

On the one hand, these dimensions — or exclusion
of their resources when coping with a challenge, to be
precise — depend on the past experience that resulted
in learned helplessness which oftentimes manifests itself
as a loss of capacity to do even simple, doable things. On
the other hand, “exclusion” of these resources reinforces
learned helplessness and feeds the person’s self-myth
that he/she is incapable of this kind of activity.

If the child ceases investing efforts to overcome
some learning difficulties, it may jeopardize his further

Leryse of Agenoy

1 Zone of Proximal Development /

l Zone of Unattainable Challenge |

development. This way of experiencing the challenging
situation may entrench itself. Should another situation
and another learning activity take place, the child may
repeatedly view him/herself as incapable. His/her own
activity may become selective; the life space may start
narrowing and he/she may become a psychotherapy cli-
ent, as the child’s mental health may come under threat.

So, how may the personality qualities be developed
through activity? For one thing, activity itself is not as
important. It may be an activity involving insuperable
difficulties, or it may be some neutral activity, e.g. a
game of chess. The child who is being engaged in play-
ing chess, may be quite skeptical about his/her ability
to be successful in it. However, what if the activity is
performed so that the success is inevitable?! We empha-
size and focus the child’s attention on the fact that our
joint activity is always a success. As a matter of fact, suc-
cess itself may be different. If the child learns something,
then it is a learning success. If he/she has failed, but he/
she has been able to reflect on the mode of action and has
become aware of the cause of failure, then the success lies
in awareness, in a deepened understanding of what he/
she does and how he/she does this.

This focus on the content of activity distracts the
child from hard feelings of helplessness and sets a posi-
tive mood even when there are no achievements in the
activity itself. At the same time, it enables the child to
get used to this activity. The child is indeed getting
used to it as if he/she were walking carefully, feeling the
ground to understand whether there was no danger to
walk in that direction. The main challenge is to begin:
to involve the child in activity whereas he/she firmly
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1........0ther Dimensions
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/
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Working with Subject-Related Learning
Diffieulties

Problem’s epicenter: learned helplessness that
hinders learning process and coping with
difficulties

Fig. 2. The multidimensional model of ZPD illustrating the case when the problem’s epicenter lies on the plane of personality
rather than on the plane of concrete modes of action
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Self-efficacy and Self-competence

Coping with Difficulties

<eerere.Other Dimensions

Working with Subject-Related Learning
Difficulties

Problem’s epicenter: learned helplessness that
hinders learning process and coping with
difficulties

Fig. 3. The multidimensional model of ZPD illustrating the point when the improvement in the learned-helplessness-associated
dimensions starts [30]

believes that investing efforts makes no sense. Here “an-
other thing” comes into play. For another thing, the con-
tact established between the child and the assisting adult
becomes — in a way — more important than activity it-
self. If this contact is deep, emotional and meaningful,
if the relationship is built on collaboration, if the child
tends to trust the adult (even when the child mistrusts
him/herself) and believes him, these may be the decisive
factors in overcoming learned helplessness. If the child
is resistant or irresponsive to suggestions to start do-
ing something giving an excuse of “Nothing is going to
work?”, then, if the contact is good, the adult can always
say, “Do you think that you will fail? And I think differ-
ently. I can help so that you will make it. Do you believe
me? Then let’s try”. Then the art of helping and arrang-
ing lessons comes into play. If the child has realized the
line between his/her zones of actual and proximal devel-
opment, reassured himself that he/she can do things au-
tonomously, then this experience will become a source of
inspiration empowering the child, enhancing tolerance
to difficulties and making efforts meaningful. So, accord-
ing to Vygotsky, tomorrow the child will autonomously
do things he/she does together with the adult today.

The littlest success may revive improvement in all
the mentioned (and unmentioned) dimensions produc-
ing the effect when one step in learning results in one
hundred steps in development.

Part 3. From Mechanism to Supporting
Development

Practitioners facilitating child development do en-
counter cases of “wonderful transformation” when a
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child suddenly makes a giant step in development and
does things that seemed to be impossible a moment ago.

Christel Manske, who has devoted over 40 years
of work to children with Down syndrome, autism and
attention-deficit/hyperactivity disorder (ADHD), re-
lies on the principles of cultural-historical psychology.
In her lectures and writings, she gives accounts of the
cases from her practice when even a short conversation
brought about dramatic change in lives of people she in-
teracted with [37; 43].

Vladimir Lebedev [41], one of the four members of
the first team of the famous Novosibirsk Habilitation
Centre “Borozdin’s School”, reported that during a pub-
lic lesson in Krasnoyarsk (broadcasted on the local TV),
he offered a girl to catch the ball and she started using
her right arm which — according to the girl and her
mother — had not “worked” before.

In the 1990s, Ogoniok (a Russian magazine) pub-
lished several accounts of the Borozdin’s School expe-
riences including sections called “Evidence of Miracle”.
In his “Sketches on Habilitation Education” [6], Aleksey
Borozdin, the founder of the School, gave an example of
“one step in learning” which for Lucy B. was shaped as
learning a couplet of a song, “Cornflower, cornflower!
You are my favourite flower. Tell me when your pale
blue eye will burst open in the rye”. One couplet equaled
one step. However, the thing was that the girl had nei-
ther talked, nor sung, nor understood a word of this song
as of the onset of her classes on the 1° of June, 1991.
She sang this song articulating words clearly, without
mistakes, and with full understanding of what she was
singing about, exactly that day twelvemonth (June 1,
1992). One can only imagine how many developmental
steps she made within this “single step in learning”! In-
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terestingly, Aleksey Borozdin called his lessons “music
therapy” in this work [6, P. 31].

Giving an account of his studies on development of
elementary mathematical concepts (measure, unit, num-
ber), Piotr Galperin [19] indicated that learning math-
ematics resulted in the change of operational cognitive
schemata relating to an object: the child ceases concep-
tualizing objects syncretically (focusing on a “strong”,
eye-catching feature) and starts conceptualizing them as
having various aspects, each measured by its own unit.
The developmental leap occurring at that point results
in disappearance of Piaget’s phenomena.

In our Summer Schools for children with special
needs and learning difficulties, which based in a summer
camp called “Gagarinets” in the Nytvensky District of
Perm Krai, Russia, we frequently witnessed dramatic
improvement in many children as early as during first
days in the camp. For example, the first Summer School
in 1996 gathered different specialists (teachers, psy-
chologists, artists) who were aware that there hardly
was any chance to achieve significant outcomes for these
children as far as bridging gaps in academic knowledge
and coping skills was concerned, during 18 days (with
only 13 days of academic training). Therefore they set a
major goal to endow every child with an opportunity to
feel him/herself successful in something and regain their
self-confidence. As Margarita Gordon, one of the Sum-
mer School organizers, noted, “The collaborative fulfill-
ment of this goal brought about “miracles” when buds
which seemed sleeping or even faded, opened to form
bright and beautiful flowers. Nearly all children in the
Summer School acquitted themselves well during a les-
son or some activity. Should such breakthrough occur
during one lesson, all the other teachers noticed at once
that the child started to work better, to show interest
or even active engagement. Furthermore, his/her status
among classmates improved” [20, P. 396].

This account had been given ten years before the
multidimensional “Flower” diagram appeared [25].
However, as you can see, the image of an unfolding
flower reflects the multidirectional process of the quan-
tum change, excellently. The above quote shows that
children who have experienced success in some kind of
activity (“one step in learning”) and who regained their
self-confidence (one of the doubtless epicenters within
the space of the developmental dimensions), enjoyed
improvement in several dimensions, including interper-
sonal interaction with other children, simultaneously.

Ch. Manske compared the child’s developmental
leaps with a butterfly’s life cycle, “Just like a butterfly
starts life as an egg turning into a larva and then a pupa,
children experience developmental leaps during their
ontogenesis, which result in a complete restructuring of
their psyche” [37, P. 120]. Furthermore, “if a tiny step
in learning had initiated a developmental leap, it hap-
pened ...because it was appropriate” (ibid). Manske
considered that those learning steps were “appropriate”
that “matched the structure of a relevant stage of men-
tal development” [37, P. 145]. Speaking in terms of the
multidimensional model, it can be assumed that an “ap-
propriate” step is a step made in the problem’s epicenter.
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The problem’s epicenter in a key dimension blocks the
ability to progress in other dimensions and becomes an insu-
perable obstacle for development. When the child has broken
through it, energy gets released immediately and progress in
other dimensions starts. This process might be figuratively
described as “a hundred steps in development”.

Summer School Experience

Part 2 hereof has given a theoretical account of how
learned helplessness blocks any activity and discounts
the significance of any coping efforts, and what effect
overcoming learned helplessness may have for develop-
ment. We faced the reality of this phenomenon in the
Summer Schools.

Thus, in the Summer School-1997 — the one where
N. Abasheva and the authors started using the term “Re-
flection and Activity Approach” [24] designating the
practice of helping children overcome learning difficul-
ties while studying Russian — we achieved significant
outcomes working with the nine-year pupils of a local
school. As their school teachers confessed, the academic
advancement did not matter for the grade promotion.
The pupils were promoted from one grade to another so
that they left school as soon as possible, as the teachers
neither had energy nor saw any point in teaching them.
The gaps in their education were disastrous. Four of the
seven pupils who came to the Summer School made over
100 errors in a 186-word dictation. One of the pupils
wrote “ni na shto” (Russian “for nothing”) with seven
(1) mistakes. Another one wrote “dioblyje tni” instead of
“tioplyje dni” (Russian “warm days”) and failed to find
the mistake independently during the error analysis. An-
other boy merged all prepositions and conjunctions with
other words, and a girl asked to remind her of how the
letter “a” ([ya] — the last letter of the Russian alpha-
bet) was written. We became aware that we faced total
illiteracy, the experience of persistent failure (8 years at
school taught these kids nothing) and senselessness of
the learning activity as it was. All this produced the ef-
fect of learned helplessness. We found support only in
the fact that the children came to the Summer School
voluntarily because the organizers invited solely those
kids who wanted to learn and overcome learning diffi-
culties. Therefore, they wanted to learn and to attempt
to change something in their life. It was the only visible
resource for joint activity at the start.

Their ZPD implied the following: (1) to involve them
in the activity, i.e. writing a dictation (during this stage,
we managed to clarify the significance of our lessons and
the dictation, in particular, and endow these with mean-
ing for the kids); (2) to analyze their failures; (3) to chose
a mistake they would correct assisted by a teacher and
a psychologist, (4) to develop their own unique mode of
action that would ensure preventing this mistake [24].
During the last stage, they tested the new mode of action.
This “trial” showed that everyone was able to correct one
mistake and to learn how to prevent it. However this mis-
take did not differ from others. If one was able correct
this mistake, then all the others could also be managed.




Zaretskii V.K. Vygotsky’s Principle “One Step in Learning...

It inspired children who regained self-confidence, and
reassured themselves that collaboration with counselors
to overcome learning difficulties was useful. One step in
learning Russian (correcting one mistake, learning one
rule, one mode of action) produced changes in many di-
mensions: self-confidence; making meaning of learning;
readiness to invest effort, readiness to act by oneself; read-
iness to accept help; understanding the line between their
zones of actual and proximal development, i.e. awareness
of when the help was needed,; reflection (shaped as consis-
tent self-improvement and improvement of one’s modes of
action; establishing a connection between efforts invested
and outcomes, between modes and failures, between mode
amendment and disappearance of failures etc); attitude to
the self and the future (they said “We will enter college”,
and some children did enter and graduate from Perm uni-
versities, it happened several years after and at quite ma-
ture age though). This list might be continued, especially
if we were to account for the kids’ individual progress.

Nevertheless, what was the most striking for us was
what happened later. By some quirk of fate, no teachers
who worked with these children came to the Summer
School. We taught them Russian exclusively. However,
as their ninth school year showed, they achieved success
in all the other subjects too. They got fairly earned “Bs”
rather than “conditional Cs”, and their efforts resulted in
subsequent successful academic performance in various
vocational schools and even colleges in Perm. Russian as a
subject is, of course, very important, as knowledge of Rus-
sian means more than being literate and knowing rules, it
also means understanding the discourse and other people,
it is the culture of expressing thoughts. Still, even being
an important condition for success in other subjects, it
is not sufficient. We assume that the children were able
to translate the experience they got during the Russian
lessons to other school subjects and activities due to two
factors. Firstly, their sense of agency in relation to learn-
ing and life overall emerged and started strengthening.
Secondly, they improved the dimension of “the ability to
cope with challenges” implying both the ability to invest
efforts (do one’s best) and to seek help from others if one’s
own abilities are limited. Besides, this dimension involves
the ability to learn implying both knowledge accumula-
tion and changing and refining one’s modes of action in
collaboration with another person.

Implementing “Chess for General Development”

The “Chess for General Development” project has be-
come one of the practices supporting development through
learning [49]. The project rests on Nikita Alekseev’s idea
proposed as early as in 1979, that “Chess is a created-by-
God material or a model for development of the ability to
act in one’s head” [2, P. 45]. The attempt to implement
this idea was made as late as in 2004 after N.G. Alexeev’s
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death, when a group of enthusiasts started to promote an
idea of including chess in school curriculum in Satka (a
city in the Chelyabinsk Region). They started chess class-
es that targeted building a methodology of teaching chess
to facilitate general development. The lesson design and
the methodology rested on the following concepts: prin-
ciples of cultural-historical psychology (L.S. Vygotsky);
the system of the stage-by-stage formation of mental ac-
tions (P.Y. Galperin); the idea of reflection-based lesson
design (N.G. Alekseev); principles and techniques of es-
tablishing collaborative relationships, providing support
for overcoming learning difficulties and implementation
of one’s plans by means of RAA (VK. Zaretskii).

The main idea of the project was to design and give chess
lessons in a specific way so that they developed the ability
to perform “in one’s head” so that it could be translated to
other activities in other school disciplines. As it was the pu-
pil who was to become an agent of the conscious translation
of the ability, the learning procedure activated such factors
as “the sense of agency” and “reflection” The process was
centered around developing the child’s ability to mentally
move a piece, i.e. to do chess problems in his/her head, and
the whole process represented the stage-by-stage formation
of actions constituting this ability. Initially, all actions were
performed on the material plane, and later, an action was
translated to the ideal plane® according to the principles of
the stage-by-stage formation of actions.

The progress was made within every pupil’s zone of
proximal development, i.e. the lessons were individually
focused. The setting was two 45-minute lessons a week.

The first participants of the experiment were Sat-
ka-school second graders and Primary and Secondary
school teachers who had shown interest in the project
and an opportunity to learn new educational approaches
and wished to become co-developers of the method (as
the method did not exist at the time). The first pilot class
received chess lessons during three years (from the sec-
ond till the fourth grade). Later, the children followed
the usual Secondary School curriculum.

The class consisted of neighborhood children, no prelimi-
nary selection was performed. An array of psychological as-
sessment tools were used to monitor the children’s progress.
They included cross-sectional assessment of attention, mem-
ory, verbal and nonverbal intelligence, performance and the
ability to perform mental operations. The researchers carried
out cross-sectional testing in two classes of other schools in
order to assess the effects of chess lessons. Children in one
class demonstrated lower average levels of the functions test-
ed, children in the other class exhibited higher levels.

The findings of a comparison study showed that in the
beginning, the chess project participants outstripped their
peers as far as their development rate was concerned, and
by the end of the academic year they showed better results
as to development of memory, visual memory, attention,
performance, internal plane of action (as measured by two
tests), nonverbal intelligence [10]. Later, the chess learn-

9 Two Teacher’s guides “To Development through Chess” and “Chess for General Development” and “The Workbook for Children and
Teachers” emerged as tangible outcomes of the chess project implementation. They were published in 2016 [36; 55; 56] with support of the German-
Russian Chess Foundation, Satka/Russia, created by the enthusiast Matthias Draeger. Alexey Chernysh, an IT specialist and a psychologist,

developed software to support the learning process.
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ers were compared to their peers from other classes, with
positive effects of chess lessons for development of various
functions being consistently confirmed. Unfortunately,
the methods chosen allowed for monitoring and register-
ing changes in no other dimensions. Still, we have good
grounds to hypothesize that these changes might as well
have emerged. For instance, the diagnosis of “a delay in
mental development” was subsequently removed for some
children. The parents reported that their children became
more organized and independent. The teachers indicated
that the children made attempts to do problems mentally
during other lessons, Mathematics, for example. The tran-
sition from the primary to the secondary school resulted
in no decrease in academic performance in the pilot class
(such decreases usually take place due to critical changes
in the learning process and an emerging need to adjust to
them). A curious story happened during a City math test
ran by a new teacher, who did not know the story of the pi-
lot class. The test included a problem for advanced learners,
which was optional for the pupils tested. The teacher was
amazed when all the pupils solved this problem, even those
who failed to solve all the mandatory tasks...

In 2014, the pilot class pupils finished the secondary
school. Five pupils (chess project participants) were award-
ed “gold medals” for exceptional academic performance. It
was the best result in the city and the Chelyabinsk Region
taking into account schools providing advanced secondary
education. The average score on the Unified State Exam in
this class was significantly higher than in Russia. Anoth-
er pilot class where pupils were taught by other teachers
(both as far as chess and school subjects were concerned)
finished school in 2016. 21 of 25 children who entered the
first grade, finished school, six pupils were awarded “gold
medals”, and one girl finished school having only one “B”
(with “A-s” in all the other disciplines). Taking into ac-
count the fact, that there was no preliminary selection of
children in neither of the pilot classes, these results stimu-
late thinking on what factors have ensured this outcome.

What was the role of “Chess for general Development”
in this outcome? One of the first-pilot-class pupils who
finished school in 2014 and continued her education at
college in Chelyabinsk gave the following answer to this
question, “Chess has taught me think logically. Before do-
ing something, I think everything over carefully, visualize
possible outcomes... Chess helped me so that when working
on a task, I visualized the plan of action, various options as
to performance and potential outcomes. Then I chose the
most appropriate one. It helped me avoid unnecessary mis-
takes. I still keep vivid memories relating to chess. I recall
how we studied in groups, every group had its teachers, we
learned to do chess problems in our heads...”

The chess project is underway. It is too early to draw
conclusions as at this point, one may only hypothesize

what aspects of these lessons produce the general devel-
opmental effect. However it can be assumed that this ef-
fect relates to three specific aspects of the chess lessons.

The first specific aspect is their focus on developing the
ability to act “in one’s head”, which is the crucial new forma-
tionatthisage,i.e.theworkisdoneinthe “age-related epicen-
ter”. Efforts targeting development of this quality, individ-
ualized tasks accounting for every child’s ZPD help to form
it on the basis of chess and to translate it to other activities.
The second specific aspect is supporting the child’s sense
of agency in relation to learning. There is evidence that the
child’s sense of agency in learning facilitates both child de-
velopment and benefits learning itself [33; 34]. The third
aspect deals with supporting the child’s reflection on his/
her own and joint activity performed in collaboration with
the teacher. Reflection process takes place at the beginning,
at the end and in the course of a lesson as may be necessary
to conceptualize challenges, their causes and coping strate-
gies. For instance, during every lesson children were offered
to focus on what they were able and unable to do by them-
selves; on what help they needed; and what challenge was
worth dealing with during the following step. It allowed
children to perform appropriate objective assessment of
their abilities; to monitor changes in the ZAD and ZPD
boundaries; to make an informed decision when choosing
the task complexity; to accept the situation as it was rather
than experience failure as a trauma; to monitor the dynam-
ics of changes and to be aware of a crucial role the teacher’s
assistance played in these changes, which would be impos-
sible unless the teacher were there. Indeed, the last point
implies understanding of the value of cooperation and seek-
ing to build such relationships in life.

Experience of The “Visiting Dunno” Centre

The Centre “V Gostyakh u Neznayki” (Russian “Vis-
iting Dunno”; Dunno, or Know-Nothing, is a character
created by Nikolay Nosov, a Soviet children’s writer;
hereinafter the “Visiting Dunno” Centre) was created
by the “Deti.msk.ru” Charity Fund founded by Father
Alexander Men in 1989 (Lina Saltykova has been the
Fund’s President since its foundation). Until 2012, the
Centre’s organizers used to focus on the issues of arrang-
ing treatment and sustenance for children, creating emo-
tionally healthy environment to “warm them up” (many
children experienced severe trauma in the past). In 2012,
they set a goal of establishing educational facilities for
their little residents. The Centre invited teachers and
psychologists using RAA for overcoming learning diffi-
culties [29] among other specialists!’.

Currently, all residents of the Centre receive school
or home-school education despite severity of their con-

10'When the Fund Officers invited the authors to a conference devoted to education of orphaned children with disabilities and severe somatic
conditions (September 2012), the first response was that RAA could hardly solve the problems of these children. For one thing, we had never
worked with these children before. For another thing, pedagogy and psychology seemed to be helpless there due to a whole host of problems
caused by orphanage, disability, life style, lack of social experience and related developmental delays. However Vygotsky’s idea that learning
could be structured so that one step in learning would produce multiple steps in development, did offer hope to us. It goes without saying that
we also accounted for a unique Russian experience of educating the blind and deaf-mute children. This experiment was led by Ivan Sokolyansky
and Alexander Meshcheryakov. The author eye-witnessed the miracle of this experiment himself as he worked in one laboratory with Alexander

Suvorov, a deaf-blind participant of that study and Ph.D. in Psychology.
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dition, and get additional assistance from invited teach-
ers, psychologists and tutors.

Below, we give an account of progress achieved by
Pasha, a resident of the Centre, to illustrate beneficial
effect of learning on the children’s development. Pasha’s
example is exceptionally illustrative of the changes that
may be brought about by breaking through the prob-
lem’s “epicenter”, namely, learned helplessness rein-
forced with an “objective health condition” resulting in
to natural limitations.

Pasha has a diagnosis of arthrogryposis. It means that,
among other things, he has muscular dystrophy. Pasha has
a very limited range of movements. He can raise his arms,
use his leg to propel a wheelchair, perform trunk move-
ments. His head movements and speech are intact. After his
birth, Pasha travelled from an infant orphanage through an
orphanage for older children, to a hospital, and since 2010,
he has been a resident of the “Visiting Dunno” Centre.

Regular video recordings made by the “Visiting
Dunno” Centre’s specialists registered a turning point
in Pasha’s life that happened when he played chess and
that triggered an avalanche of changes, including those
in personality.

When chess lessons started at the beginning of 2013
in the “Visiting Dunno” Centre, Pasha got keen on them
and became a very dedicated chess learner who quickly
achieved certain progress.

Once he was of fered to give a mate in one move. He re-
alized at once that a mate was to be given by the queen and
said whereto (which square) the queen was to be placed. A
counselor playing with him suggested that he should move
the queen by himself. Pasha answered, “I can’t”. The coun-
selor responded, “I think, you can”. Then Pasha contrived
to raise his arm and grasped the queen with two fingers.
The arm and the queen moved down. Pasha took a careful
sight and — with the second wave of his arm — moved the
queen to the corresponding square. Indeed, some pieces fell
down at that moment, but the game was ended with check-
mate. A week later, Pasha ate by himself (he invented a
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mode of action that allowed him to eat soup and the second
course pressing his elbow on a spoon or a fork lying on a
plate). Then he started to expand the range of his actions.
He started using orthoses which helped him move on his
legs rather than in a wheelchair. Six months later, he could
kick the ball and started playing soccer with his peers. He
started going to school. He set a new goal — to become
independent and self-sustaining. He started to train his
arms, expressed a wish to “attempt to learn to play the pi-
ano” and, indeed, he found a way how to do it. At first he
learned to play on the black keys, and then on all the other.
Two years after, he learned to attend to himself autono-
mously; bridged the gap with the peers as far as academic
performance was concerned; had various hobbies and be-
came one on the best chess players at school. Table 1 gives
an account of Pasha’s progress for three years.

The main new formation that emerged during Pasha’s
play and learning activity seems to belong to “the sense
of agency” dimension. Since the moment when Pasha set
on becoming independent and discovered it for himself
that it was all about modes of action, that he needed to
look for them, show initiative and persistence, Pasha
has started challenging himself and others. The author
recalls that he wrote that he wanted “to try to learn to
play the piano” in an individual project for the Summer
School 2013. When asked how he was going to play the
piano with his non-functioning fingers, he said, “Well,
one can always try!” There was nothing to say against
this logic. Eventually he learned to play the piano, and,
moreover, the guitar and the drums. Pasha’s life attitude
is characterized with a fully-fledged sense of agency. He
seeks modes o actions that ensure self-sustaining and in-
dependent — in the future — life style for him in an ac-
tive and aware way.

Case Study: Student M.

When employing RAA to assist with overcoming
learning difficulties, a counselor usually needs to invest
special effort to activate, support and strengthen learn-

Table 1 Pasha’s Progress

Pasha, 13 years old (2013)

Pasha, 16 years old (2016)

Hardly did anything by himself.

Received no school education before, but was ac-
cepted to the fifth grade.

Able to write and to draw holding a pen or a pencil
in his mouth.

Sang, as he had an ear for music and a good voice.
Read no books

Used orthoses reluctantly as moving in them
required much effort.

Did not play chess.

Lived independently at an apartment.

Had a roommate.

Attended to himself, seeks help if needed.

Consistently invented new ways “how to do something”.

Believed that he could do anything.

A ninth-grader.

Learned to play the guitar and the piano.

One of the pest chess players at school.

Played soccer wearing orthoses.

Actor in a performance staged with the Centre’s children by Natalia

Learned helplessness due to his physical condition.
Attempted to expand the range of physical capa-
bilities made by means of surgical interventions.

Shumilkina, a stage director of the Russian Academic Youth Theatre,
where he sang, played drums and harmonica.

Planned to work as a commentator on the radio as in that case “no one
would make a fuss about his legs and arms” and his voice was OK.

Did regular exercise to develop motor functions (doctors who witnessed
his achievements said that the planned surgical interventions would not
bring about such good results, and performed no surgeries so far).

Read “White on Black” by Rubén David Gonzalez Gallego. Liked Serge
Yesenin’s poetry, started reading Goethe’s “Faust”.
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ers’ sense of agency [32; 33; 34], especially when the latter
have a complex of persisting failure, practically undistin-
guishable from learned helplessness. Such learners fail to
cope with the challenge without the adult’s support, but
are often unwilling to accept help. Another experience of
failure, especially when one has invested significant but
futile effort, is a painful step that a person is reluctant to
make. The conflict experienced by the person in that case
may be briefly described as the desire of the impossible. If
this conflict persists, it affects the person’s development in
a most traumatizing and destructive way. The secondary
changes in the person’s personality, behavior and affect
occur. Then, the person may need psychotherapeutic help
rather than psychological and educational counseling.

In our opinion, Igor Grinshpun provided a very precise
definition of the difference between psychotherapy and
counseling in his lectures on the history of psychotherapy.
“If the client, let us say so, has an internal resource for prob-
lem-solving and psychological help consists in supporting
him and assisting him with opening this resource, then it
is likely to be counseling. If the resource is insufficient, and
there is a need of creating it and a need of a lasting deep
dialogue and accompanying this person, of joint progress
within this dialogue, then it is likely to be psychotherapy.
Nevertheless, it is very difficult to differentiate between
these two within an actual process” [21, P. 176].

The case of M. described in the authors’ article in
memory of P. Galperin [28] clearly confirms the fact that
sometimes it is hard to differentiate between these pro-
cesses. Alternatively, it shows that virtually any activity
may enable development.

Before discussing M.’s case, let us recall the place in
Vygotsky’s “Thinking and Speech”, Chapter 6, where he
conceptualized the relationship between learning and
development. We would like to give a complete quote.
“A single step in instruction can represent a hundred
steps in development. This constitutes the most positive
feature of this new theory. This theory teaches us to see
the difference between instruction which provides only
what it provides directly and instruction which provides
more. Learning to type may not change [italics added]
the general structure of consciousness. Learning a new
method of thinking or a new type of structure produces
a great deal more than the capacity to perform the nar-
row activity that was the object of instruction. It makes
it possible to go beyond the direct outcome of learning”
[16, P. 230] (Translation of the quote adopted from Vy-
gotsky, Lev. The Historical Meaning of the Crisis in Psy-
chology: A Methodological Investigation. In The Collected
Works of Vygotsky; Plenum Press, 1987, but for the last
sentence excluded from the English source).

As we can see, L.S. Vygotsky’s reasoning did not con-
cern new formations here, and he was very cautious in
hisjudgment, “Learning ... may not change general struc-
ture...” Nevertheless, it follows that it may change under
some conditions?! The article in memory of P. Galperin
[28] gives a detailed account of an example when it was
learning to type that led to a breakthrough in develop-
ment (Student M.)!'! This breakthrough became possible

due to formation of an error-free 10-finger touch typing
motor skill after 18 lessons.

... November 200..., student M. came to me with a re-
quest to become an academic adviser for her Master’s
thesis. All the previous advisers had refused to work with
her. She received only 7 points (“C”, almost “D”) for her
penultimate fourth-year Term Paper. I did not understand
how she had managed to pass exams as her speech was in-
coherent. Then, I noticed her unique tactics of “handing
initiative over to a teacher”: at the most responsible point
when she had to say something specific, she got agitated,
coughed, cleared her throat and the teacher unwittingly
started answering his/her own questions, and M. agreed to
these answers readily. This examination tactics enabled her
to go through 4 years... Term papers were a challenge for
her, as she had to produce a written text then. I don’t know
what sort of papers these were, but as I have already men-
tioned she got a score of 7 (a conditionally positive grade)
Jor the last one. M. came to me upon advice of her friend,
my former student who used to have dif ficulty writing, too.
Under my guidance, she had eventually prepared quite a
decent Term Paper which could have made a good Master’s
thesis the year after, she had missed the deadline though...

M_’s desire to become a certified psychologist, willing-
ness to work, hope that I would help her (even though we
had never met before) appealed to me. What worried me
was her low expertise and complete self-distrust. I based
my work with M. on the principle that it was the process
that was to be supported, the person had to proceed with
the content by him/herself depending on his /her abilities
and within his /her ZPD ...

.. As there was little time left till the thesis defense, and
M. had never announced that she had wanted to work on
a certain subject, I of fered her to test a new questionnaire
we were developing at the time. Work with the question-
naire would allow for gathering a large volume of data,
and statistic analysis would enable her to get valid results.
The essence of this work was quite clear, so describing re-
sults would not become a challenge ...

Nevertheless, M. failed to defend her thesis during the
first year of working on the subject as she never wrote a
line with her hand. She did a tremendous job of process-
ing the results; she got valuable research findings and even
reported them at a student seminar, but there was no text
at all. Right before the defense date, after a hard decision
had been made to postpone the defense for another year,
she emailed me one page of original text...

The same happened the next year. She kept on do-
ing enormous amounts of technical work refining forms
of research findings representation. When discussing the
subject, she showed understanding of what her work and
findings meant. However she produced no text. By spring,
the situation became threatening. I warned her openly that
I was ready to work with her test, poor as it was, but that
I refused to write or to dictate the text for her as it was
against my principles... By the middle of April, M. made
a sudden statement that she failed to write the text as
she typed very slowly, with two fingers. I responded that
I knew the Galperin-Malov’s method and could teach her

1 As the author was the student’s academic adviser, it is more convenient to present a case study in the first person.
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error-free ten-finger touch typing at the speed of 90 signs
per minute... She agreed, having expressed her doubts that
she would learn something though ...

Having made patterns representing a keyboard of her
laptop, we proceeded to the stepwise development of the
skill of touch typing with ten fingers... It is difficult to say
whether it was a stage-by-stage skill development process
or “psychotherapy with activity”, as I continuously per-
ceived something usually called “learned helplessness”. M.
said that she had “been confusing right and left, top and
bottom all her life”, that she would never be able to learn
it. We put stickers with the arrows showing “up”, “down”,
“right”, “left” on the laptop’s screen. She could say, “T am
moving the second finger of the left hand upwards” and
move the fifth finger of her right hand downwards, with-
out noticing that her movement failed to match her words.
One of the main assumptions of the stage-by-stage for-
mation is, “The action has to be performed correctly, with-
out mistakes, from the very beginning”. It was impossible
to follow this principle as the action consisted mostly of
mistakes despite the fact that she had the orientation basis
Jfor action in front of her. I was aware that the roots of
her problem lay in the personality-related aspects of her
thinking, and that reflection might help to overcome this
personality-related barrier. However things that seemed
good in theory, were hard to implement into practice ...

We failed to meet the deadline of seven hours. I sus-
pected that despite my instruction to do nothing at home,
M. tried to learn the keys, and was worried sick that she
Jailed to memorize it. She believed my explanations that
there was no need learning the keys as the framework of
action would allow for involuntary mastering of its modes.
Nevertheless, she didn’t guide herself with these explana-
tions...

A quantum leap occurred during the eighteenth hour of
work (we practiced almost every day for one hour) when
she travelled the distance from performing on the count of
Jour (we used a metronome) to performing on the count of
one, i.e. she started typing slowly but firmly with her ten
fingers, without errors, at a speed of 60 signs per minute.
It was the last of our “typing lessons” as we achieved the
required result although it took us two and a half times as
long as usually...

However the text of the thesis was still lacking, although
the main obstacle seemed to have been eliminated. It meant
that there must have been another reason for M.’s failure
rather than a low speed of typing. I assumed that this “an-
other reason” was the deepest self-distrust, belief that she
was unable to write anything that would make sense. A de-
sire to become a psychologist no matter what it would take
and self-distrust were fertile ground for an internal conflict
paralyzing her own creative initiative, and still prompting
her to find “bypass routes”. As a matter of fact, when, a
year earlier, I had been able to persuade her to postpone the
defense, the decisive argument had been, “Would you feel
yourself a certified psychologist if the text was written by
someone else and you receive a “C” for it?” It turned out
that M. found it important both to have a degree and feel
herself a psychologist, i.e. a fully-fledged specialist ...

The situation cleared up in a few days before she had to
hand the thesis in for review, and the text was still lacking.
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M. needed a single night to write 53 pages of the original
text using the typing method she had mastered. During one
day, the work on the text was completed. As an academic
adviser, I edited the text. The reviewer gave M. an excellent
grade (14 grade points). M. had to make a spontaneous
presentation of her thesis as she failed to prepare the text
because of the technical failure of her laptop ...

Overcoming of learned helplessness, and understand-
ing of the fact that she wrote the thesis using someone’s
help but by herself enabled M. to start learning new ac-
tivities. She mastered quilling and then toy sewing. She
needed no teachers, as she learned using on-line descrip-
tions of activities. Her professional career after gradu-
ation from college was quite successful. She started her
career as a nursery educational psychologist, and quite
soon, having gone through a complex selection procedure,
she became a managing director of a family and children
support centre.

This case shows that it was the success in learning
the typing skill that became the turning point in our
interaction. It was with this breakthrough when a gap
in the “I-want-but-I-can’t” conflict appeared. This gap
emerged in the “I can’t”, “I can if the process is arranged
properly”. No matter that it was nothing more but the
touch typing skill, the success in learning achieved at the
background of serious internal doubts, brought about an
amazing psychotherapeutic effect. This effect of the gen-
eral development resulted from a dramatic change in the
problem’s epicenter that hindered and prevented prog-
ress in all other dimensions, save for the “bare” desire to
become a psychologist unsubstantiated by resources.

It is difficult to say whether the counselor helped
to “grow resource”, or “the resource utilization skill”
emerged, but M’s collaboration with the counselor
brought about an important event, namely, her first
learning success in many years, which facilitated break-
ing the blockade built by learned helplessness. It was not
about motor skills, of course. The lesson she learned was
how to proceed from “I can’t” to “I can”. Thus, this case
confirms the idea that any activity is a developmental
resource.

If we compare such notions as “learning”, “helping
to overcome difficulties” and “psychotherapy”, we will
see that the line between them is most likely to be of a
historical nature. They have something in common —
they are all helping practices that facilitate building of
the person’s resources needed to cope with difficult life
circumstances. Practitioners who provide these kinds
of help frequently use the terms designating them as
synonyms. They switch their roles easily. For instance,
a teacher may become a psychotherapist or an assisting
counselor. As it has already been mentioned, Aleksey
Borozdin calls his music lessons “music therapy”, and
Ch. Manske emphasizes a therapeutic effect of appropri-
ate learning steps. Cognitive-behavioral therapy devotes
much time to teaching the client, developing his/her
coping skills so that they could manage their thinking
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and mental states. The assumptions of the cultural-his-
torical theory — namely, one implying that learning pre-
cedes development, and another one relating to the zone
of proximal development as a space of shared activity
ensuring provision of the needed, available and effective
help, — allow for using the cultural-historical principles
in counseling and psychotherapy [52].

Accordingly, let us return to Vygotsky’s idea that
prompted us to write this article. The assumption that
on step might mean a hundred steps in development,
made Vygotsky’s disciples and researchers focus on
the learning-development relationship. Nevertheless,
whereas the issue of development had always been in the
focus of his attention throughout his ten-year academic
career as evidenced by his published writings (please see
Part 1 hereof), he took much less interest in the issue
of learning. Only one work of 274 references listed by
G. Vygodskaya and T. Lifanova [ 11] had “learning” in its
title, and discussed the learning-development relation-
ship. In his “Thinking and Speech”, L.S. Vygotsky ad-
dressed the issue of learning-development relationship
when analyzing and criticizing Kurt Koffka’s theory.
When he discussed development from “his own perspec-
tive”, e.g. while introducing the concept of ZPD, he used
different terms. He spoke about the adult-child collabo-
ration, about the process in which the adult passed on
and the child adopted the cultural-historical experience.
Learning is obviously only one of the forms that ensure
transfer of experience. It is a specially arranged activ-
ity providing for translation of cultural patterns. The
concept of collaboration is broader. Moreover, any col-
laboration is possible within any activity, not necessar-
ily learning. From this perspective, if we bring together
two lines of Vygotsky’s thought on development (one
relating to learning, and one relating to the adult-child
collaboration in the process of transferring and owning
the cultural-historical experience and development of
specific human types of activity therein), then there is
every reason to change the original statement for “one
step in child-adult collaboration (interaction) may give a
hundred steps in development”. Then, we may translate
Vygotsky’s ideas from learning on to other types of the
child-adult interaction, including psychotherapy and
counseling as helping practices provided by the adult for
the purpose of solving life (in addition to learning) prob-
lems. However, this poses another question. Why do we
speak only about the child when discussing development
and collaboration? Perhaps, we could go further and
imagine that it is not the child but another adult who de-
velops through adoption of the cultural-historical expe-
rience, in collaboration with other people getting help to
overcome challenges? Perhaps, this vector of Vygotsky’s
thought could be considered as falling within the zone of
proximal development of cultural-historical psychology
itself.

Afterword

We would like to conclude by sharing another brief
line of reasoning rather than ending with questions. Let
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us imagine three lines. The first line is a trajectory of the
cultural-historical psychology. Vygotsky’s contempo-
raries opposed it vigorously (save for a narrow circle of
his closest colleagues and disciples), criticized, prohib-
ited, and relegated it to oblivion... Later, it was re-dis-
covered, proclaimed to be a game-changer for research
and practice, and put into action. Many postulates of the
cultural-historical theory became standards of thought
and practice. The second line is the concept of the zone
of proximal development. During Vygotsky’s lifetime,
this concept was exposed to severe criticism, denial and
then oblivion along with the cultural-historical theory.
When Vygotsky’s name and texts found their way back
to the cultural space, it took some time for ZPD to take
its place in the system of the Vygotskian developmental
ideas. At first, it was ignored and its value was denied.
The concept remained a subject of ridicule and attacks
as bad as accusations of plagiarism, even in the texts
published as late as in the XXT century. Later, a new un-
derstanding of this concept’s essence and value emerged.
Vygotsky’s isolated statements relating to ZPD and its
role in developmental assessment and pedagogy joined
together to form the integral whole. The ZPD’s heuristic
potential for practice unfolded, and the practice world-
wide got reformed so that to account for the deep mean-
ing inherent in the ZPD concept. The third line is L.S.
Vygotsky’s idea that a single step in learning may repre-
sent a hundred steps in development. No one paid any at-
tention to this idea in Vygotsky’s lifetime. Consequent-
ly, it remained completely ignored. Throughout decades,
no one attached any significance to it. Those who laid
emphasis on it, e.g. L.F. Obukhova [46], accounted for
the meaning that stemmed from the context. Namely, it
was believed that one step in learning that changed the
structure of cognitions might reform the whole system of
consciousness, and, within this framework, as L.F. Obuk-
hova argued, “the teaching may be pennyworth, and the
developmental result may be worth a dollar” [46, P.188].
However, if we bring together this statement and one
of Vygotsky’s last ideas that ZPD might be translated
to the personality as a whole, to most various aspects of
its development, then a new meaning, a new framework
will emerge, that is, the image of multiple interrelated
dimensions of potential development, each having its
own ZPD. The epicenter of this framework may be not
only age-related or lie within the cognitive structures. It
may lie on any of the dimensions designating the endless
space of personal development. Therefore, any activity
is a potential resource for development, and breaking
through the epicenter by means of this activity may trig-
ger progress in other related dimensions. Ch. Manske
argued, “In chaos theory, the flap of a butterfly’s wings
may set off a tornado” (37, P.120). In a similar fashion,
any developmental deficits, any difficulties of a given
child have something “typical” and something “unique”.
An event that would trigger breaking through the prob-
lem’s epicenter and change the whole configuration of
dimensions, may happen in any activity, depending, first
and foremost, on the child’s individual features, on the
specific characteristics of the social context of his/her
development.
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Should it repeat the trajectory of the two former
lines, this Vygotsky’s idea will become a standard of sci-
entific thought and practice relating to creating condi-
tions for personal development at any age and no matter
what difficulties he/she has that necessitate providing
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OuH mar B 00y4eHHH — CTO [IaroB B Pa3BUTHH:
OT UJle’ K IPpaKTUKe

B.K. 3apeuxwuii*,
OIbOY BO MITIITY, Mocksa, Poccus,
zar-victor@yandex.ru

B cratbe ma matepmane omy6imkoBaHHbIX pabot JI.C. BBITOTCKOTO TpOCIesKMBACTCS JUHAMHUKA €TI0
NpeaCTaBAeHUH 0 pasBuTUn peberka. Tesnc «OauH 1ar B 00yu4eHNNn MOKET 03HA4aTh CTO MIATOB B pas-
BUTUM» CTABUTCA B OLUH PAJ C ABYMs APYTHME BaKHEHIINMU TI0JI0KEHUAMU KYJIbTYPHO-MCTOPUYECKOiL
TEOPUH — O TOM, YTO 0OyuYeHe UeT BIlepeau PasBUTHU, 1 0 30He bmskaiinero pazsuTist. O60CHOBBIBACTCS
3HAYEHUE STUX TIOJOKEHUI I MPAKTUKK OKa3aHUs IICHXO0JIOTO-IIearOrMYecKoil OMOIIH, COAeHCTBYIO-
el pasBUTHIO, U CTaBUTCA MPobIeMa TUIIOTETHYECKOTO MeXaHu3Ma Takoi cBsAsn. B kadecTBe mimocTpa-
1M paboOTBI HTOTO MEXaHU3MA TPUBOUTCS MHOTOBEKTOPHAS MOJIEb 30HbBI OJIMKANTIIETO PA3BUTHS KaK Ofl-
HOTO M3 KOHIIETITYAJIbHBIX HHCTPYMEHTOB Pe(IEKCUBHO-AEATEIBHOCTHOTO TIOAXO0/A K OKA3aHUIO TOMOII[H
JIeTM B IIPeooJleHlH y4eGHbIX TpyaHOCTel, crocobeTByomnleil passuTuio. Iloc/ie onucanus ABUKEHMs
«OT TIPOGJIEMBI K Hlee» U <OT Ued K MeXaHU3MY» IIPUBOIATCS HPUMEpPDI CIy4aes, HTIOCTPUPYIOIIX Pa-
60Ty 5TOTO MeXaHH3Ma, TP KOTOPOM paboTa ¢ y4eGHBIME TPYAHOCTAMH BEIET K OJHOBPEMEHHOMY JBH-
JKEHMUIO TT0 MHOTHX BEKTOPaM PasBUTHsL. [IpuBOAMTCS OMBIT paGOTHI ¢ AETHMHY C TPYAHOCTSIMU B 00y9IeHUH
B CIIELMAIBHO OPraHM30BAHHbIX JIETHUX IIKOJIAX, OIBIT PEAIM3alMY IIPOEKTa <LIAXMAThI ISl OOIIEro pas-
BUTUS, OIBIT OKA3aHMA IIOMOLIU JETAM-CUPOTAM C TSKEIbIMU COMAaTHYCCKUMU 3a00/1eBaHUSAMY, a TaKKe
IPUBOJUTCS OIMCAHKeE cIydas paboThl CO CTYAEHTKOl ¢ IpU3HAKAMU CUHAPOMA BBIydeHHOI Gecromor-
noctu. Jleraercs BoiBoz 0 ToM, uTo Teauc JI.C. BbIroTckoro o crenngpuyeckoM XapakTepe CBs3i 00ydeHus
1 Pa3BUTHS NMeeT IPUHIUTINATBHOE TEOPETHIECKOE U IIPaKTHYECKOe 3HAYCHIE, B TOM YHCJIE IS TPAKTUKH
PaboThI ¢ OCOOCHHBIMU ACTHMU.

Kntoueevte cnosa: J1.C. Bpirorckuii, KyJabTyPHO-UCTOPUYECKAS TICUXOJIOTHUS, ICUXOJIOTHS Pa3BUTHS,
obyueHre U pasBUTHE, IAr PA3BUTHS, 30HA OJIMIKANIIEr0 PasBUTHSI, MHOTOBEKTOPHASI MOJIENb 30HBI OJIK-
JKalIero pasBuTusi, peaeKCUBHO-IESITENbHOCTHBIN MOXO]T, CyObEeKTHOCTD, peJIeKCHsI, COBMECTHAST [esl-
TEJLHOCTH PeGEHKA U B3POCJIOTO, JICTH ¢ 0COOCHHOCTSIMU Pa3BUTHUS, ICUXOJIOTO-IEAATOTHYECKAsT TOMOIIb,
BblydeHHasi HECIIOMOIIHOCTD, MPEOA0JIeHIEe YUeOHBIX TPYAHOCTEH, MAXMAThl JJist OOIIEro Pa3BUTUS, KOH-

CyJIbTUPOBAHUE, [ICUXOTEPAIINA.

Boirorekuii (hopMyTUPYET MOJI0KEHUE O TOM, 4TO OOYYEHHE JOKHO UITH BIIEPEIN PA3BUTHSL.
Ho 970 10BOJIBHO CTPaHHOE OTIEPEKEHNE, TaK Kak 0OydeHre JIeTaeT OJIMH IIar, a pasBuTue — JBa u GoJee.
Ecain yauresb OkaxeTest 4yBCTBUTEILHBIM K 30He GJIisKaliiero pasBuTust pebGeHka,

TO OHA IIPEBPATUTCA B TICPCIICKTUBY €TO GECKOHEYHOTO Pa3BUTHUA.

B.II. Bunuenxo

B aTom 1 3axiiouaeTcst caMblil TOIOKUTEIbHBII MOMEHT HOBOI TEOPUM.

IIpeamOyna

B kauectBe smurpadoB K JaHHOU CTaThe B3SITHI 3a-
KJIIOUHTEbHBIE CTPOKU u3 ctathu [30], B KOoTOpOit Oblia
cjleJiaHa ToIbITKA JIoKa3aTh «TteopeMys JI.C. Boirorckoro
0 TOM, YTO OJIMH IIar B 00y4YeHH MOKET BECTH K CTa Ila-
ram B pazsutuu [16]. [lpuunn g Hanmvcanus cratbu Ha
9Ty TeMy ObLIO Tpu. IlepBast 3aK/oyasach B TOM, 9TO, IO
HarreMy MHeHu1o, 910l uziee JI.C. Beirorckoro yzesstinoch
HE3aCIyKEHHO MaJI0 BHUMaHUs, KaK, BIIPOYEM, KOT/Ia-TO

JI1st muTaThL

JI.C. Bvizomexuii

He [IPUIABAJIK J0JKHOIO 3HAYEHUS €ro uzee o 30He O-
JKAUIIero pasBUTUs, Kak 00JIaCTU AECTBUIA, B KOTOPOI
COTPYAHUYECTBO PebeHKa M B3POCIOrO MOKET OKa3blBaTh
HJIOI[OTBOpHOC BJIMSHHWE Ha paSBI/ITI/Ie. yI[I/IBJIeHI/Ie BbI3bI-
BaJIO TO, YTO TPAKTUYECKU BCE TTOCJEI0BATENN U UCCIIe-
nosatesin TBopuecTBa J1.C. BbIroTCKOTO MOIYEPKUBAIOT 1
BBICOKO OIIEHMBAIOT €I0 TE3KC O TOM, YTO OOYUYEHNe UIET
Brepeau pasputus. Ho mpu a1oM 00X0AAT MOTYaHHEM
HZIEI0 O TOM, 4TO 0OyU€eHHe He IIPOCTO OllePEsKAET PasBU-
THE, a TIPU OTIPE/ICTIEHHBIX YCJIOBUSX BEIET K KaueCTBEH-

3apeyxuii B.K. OuH mar B 00y4eHnr — CTO MIArOB B Pa3BUTHH: OT HJeH K npakTuke // KyabTypHo-ucToprdeckast HCHXOJIOTHSI.

2016. T. 12. Ne 3. C. 149—188. doi:10.17759 /chp.2016120309

* 3apeuxuii Buxmop Kupuinosuy, Kanauaat MCUX0JI0TMUECKUX HAYK, IOTIEHT, Tpodeccop Kadeapbl MHINBUYaTbHON 1 TPYIITIOBOI
neuxorepanui (hakyJbTeTa KOHCYJIbTaTUBHOM 1 kianHIdeckoil neuxosoruu, @TBOY BO MTIIITY, Mocksa, Poccus. E-mail:

zar-victor@yandex.ru
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HOMY CKayKy, U3MEPSIeMOMY MHOTMMHU Taramu. Ilompit-
Ka HaliTH COOTBETCTBYIOIIME CCBHITIKM HA 3TO TOJIOKEHUE
B 3apybesxHoii muteparype B 2015 Tomy pesysbTaToB He
nana. CChUIKM ¢ IUTUPOBAHUEM U OOCYKIEHUEM HTOTrO
nosioskennst — xots o fanueiM A.H. ITeppe-Kiepmo [48]
KOJIMYECTBO cChToK Ha pabotsl JI.C. Brirorckoro cocras-
JISIET JIeCATKU ThIcsY (110 MaTepuasaM JokJaaza Ha Mex-
AyHapojHoM cumiosuyme «Hayunas mkosa JI.C. Boiror-
ckoro: Tpaauimn u mHHoBamn»> (MockBa, 27—28 nons
2016)) — obHapy:xeHbl He ObLTH. Kak OyATO IPOTHUB 9TO-
TO Te3¥ca CYHIECTBYET CBOEOOPA3HBIN 3ar0BOP MOJIYAHUSI.
Hampumep, B KeMOpHIKCKOM usfaHiy KHUTH «Bbirot-
CKUIT» eCTh CTaThsI IPO KHUTY <« MBIIIITIEHNE U PEUb», B KO-
Topoli ecTh pasnen «Metadopsi». Ho cpean MHOXKecTBa
metadop, ucnosbzyembix JI.C. Beirorckum, pasbupaemoe
HaMU BbICKa3bIBaHUE Jlake He yrnoMmunaetcs [61].

Jla u oTeyeCcTBEHHBIE aBTOPHI HE OCOOEHHO CKJIOH-
HBI yrioMuHath 00 91oii dpase JI.C. Boirorckoro. Hu y
[.b. Onbkonnna, Hu y B.B. laseinosa, aun y I1.4. Tans-
HeprHa Mbl He BCTpedaeM HU YIIOMUHAHUI 06 9TOH niee,
HU Kakux-au6o xkommeHTapues. Jlump JI.A. O6yxosa
[46] muTHpyeT aTO Mecto JI.C. BBITOTCKOTO, KaKk Bak-
HOE JIJIsl TOHUMaHUsI pa3BUTUs 1oJioxkenue, u B.I1. 3un-
YEHKO B CBOEM KOPOTKOM, HO GJIMCTaTeNbHOM 3CCE O
JI.C. BoIroTckoM [aeT ¢Boe IIOHUMAHUS 3HAYEHUS OCO-
6oro xapakrepa aToii cBstau [35].

Bropas nmpuunna HanucaHug CTaTbU MOJ| TAKUM Ha-
3BaHUEM COCTOSJIAa B TOM, YTO C TOYKM 3PEHUS PAKTH-
YECKUX 33/[a4 OKA3aHWsI TOMOTITH JIETSIM ¢ OCOOEHHOCTSI-
MU Pa3BUTHsA, OCOOEHHO /TSI TAKWX KATETOPUH JeTei,
y KOTOPBIX MMeEETCS 1eJIblil KOMILIEKC HapylleHuid u
OCJIORHSIONNX (DaKTOPOB, BOIIPOC O TOM, BO3MOXKHO JIH
TaK BBICTPOUTH X 00yUeHMe, YTOOBI PasBUTHE IILJIO Ce-
MUMUJIBHBIMHY TIATaMU WJIW HET, SBJISIETCS He TPOCTO aK-
TyaJbHBIM, a }KU3HEHHO ByKHBIM. Ecii Takoil MexaHnsm
CYIIECTBYET, TO TOT/Ia Y TaKUX JIeTeH, Kak, HalpuMmep,
JETU-CUPOTHI C TSDKEJIBIMU COMATUYecKuMu 3aboJieBa-
HUSIME U OOYCJIOBJIEHHBIMUA 3TUM HAPYIIEHUSIMU Pa3-
BUTHS, TIOABJISAIOTCS IAHCHI HA HOPMAaJbHOE pPa3BUTHE
U pacKpbiTHe UX IHOTeHIMaka. Ecjau HeT Takoro mexa-
HHU3Ma, TOT/la, CKOpee BCero, HeT U 1aHcoB. [lockosbky
co/ieiicTBME Pa3BUTUIO TAKUX JIeTel ABJISETCS OHUM U3
BaJKHBIX HATPABJIEHUIT MPaKTHUeCKON paboThl aBTOpa
JAHHOW CTaTbU, TO MOUCKHU JIOKA3aTEJNbCTBA ITOH <«Teo-
pembi» JI.C. BBITOTCKOTO IPHOGPETATH OCOGBIN CMBICIL.

Tperbst puunHa ObLIA CBSI3aHA C TEM, YTO KHUTA, KO-
TOpas BO BCeM MUPe MTPU3HAHA KaK OJIUH U3 BAyKHEHTIIIX
tpyznos JI.C. Beirorckoro «Mbliiienre u pedb», U B 11ie-
CTOIi TJIaBe KOTOPOI BBICKa3aHa MBICIb 00 0COO0M CBSI3H
00yUYeHUsT ¥ PA3BUTHSL, [IO CUX TIOP BBI3BIBAET JMCKYCCHH
Ha YIUBUTEJIBHYIO TEMY, a UMEHHO, 0 ¥eM dTa KHura!

Ha niepBbiii B3rii/1 BOIpoc HAaUBHBIH, HO — TOJIBKO HA
nepsbIil B3, [eno B ToM, 4TO, BO-1IePBbIX, pa3BUBae-
mas JI.C. BbIroTckuM crucrema IpeicTaBIeHIi 0 yesioBe-
YeCKOI IICUXUKe 1 ee Pa3BUTUH OCTaJIach 1aJIeKo He3aBep-
meHHoit. [To xapakrepy ero myGJuKaIuii BUmHO, 4TO €ro
WCCIIEN0BATENbCKAS TTPOTPaMMa B TIOCJEHNE /IBa TO/A
JKUBHU JIAITH Hayasla CKJIAAbIBAThCSA. BO-BTOPBIX, MBICTH

3apeuxuii B.K. Odun waz 6 06yuenuu — cmo uiazo6 6 paseumuil....

aBTopa ObLTa YPE3BBHIYANHO JIMHAMWYHOMN, WHTEHCHBHO
JIBUTasICh BOKPYI' HECKOJIbKUX 3IMIEHTPOB. Bo3dMoskHo,
HUMEHHO M09TOMY pPasHbIe aBTOPBI, axke ero OJvsKaiiiime
VUEHUKH U copaTHUKH, BusT paboty JI.C. Beirorckoro
no-pazaomy. /[.b. DIbKOHUH, BCIO JKU3Hb 3aHUMABIIANCS
pasBUTHEM, CYnUTaeT, 4To riaasHoii st JI.C. GbLia npobiie-
Ma co3nanus (a He pazputust). A.P. JIypus, aBrop mnociec-
JIOBUSI K OIyOIMKOBAHHON BO BTOPOM TOME COOPaHUS CO-
yuaennu JI.C. Beirotckoro kaure «MbITIeHUS U peyub,
BOOOGIIE HEe KAcaeTcst TeMbl Pa3BUTHS, JIUITb MUMOXOJIOM
YIOMUHAS O BasKHOCTHU TIOHATUS 30Ha OGJIMKaliiero pas-
Butus. [naBnyto kaury JI.C. Bwirorckoro «Mprienue
U PeUb» HA3BIBAIOT KHUTON «O MBINIEHIH», <O PEUYCBOM
MBIIIJIEHUW», O Pa3BUTUU MBIIIeHnss u peun [16; 42;
45; 61]. A, manmpumep, I'.JI. Boroackas u T.M. Jludamo-
Ba MUIIYT, YTO <...BCS 9Ta KHUTA OT HavyaJa JIo KOHIIA TIO-
cBsitiena pa3BuTnio Boobie» [11]. I Mol ¢ aTuM BriosTHE
coryacHbl. AHanmm3 atarnoB TBopuectBa JI.C. BiroTckoro
JIaeT OCHOBAHWSI [TOJIATaTh, UTO TEMA PA3BUTHUsT ObLIA IJIaB-
HOIl Ha BCeM MPOTSIKEHUHU €TO0 JIeCATUIeTHE TBOPUECKOU
sku3nu [30]. XoTs oH TipuIiies K aToli TeMe JaJieKo He cpa-
3y. B maspanumsx pabor 1924—1929, koTopble CBsI3aHbI
¢ mpobJeMOii PasBUTHS, IOMUHUPYET CJIOBO «BOCIHTA-
HUe», & TEDMUH «Pa3BUTHE» BCTPEYAETCS JIUIIb TBASKIbI
(B 77 mybaukanusx) B padorax 1928 u 1929 rr. u B 06enx
paboTax peunb upeT o mpobaeMe KyJbTYPHOTO PasBUTHS
pebGenka'. Haunnasg ¢ 1930, JI.C. Boirorckuii HanmpsiMyto
obpalaercst K TeMe PasBUTHsL, U 3TOT TePMUH (DUTYpPHU-
pyer B HazBanuu 25 (13 95 HAITMCAHHBIX B TO BPEMST) €T0O
pabot. B ogrom u3 nociennux csoux texcros JI.C. Bbi-
TOTCKUIT 1 (hOPMYJIMPYET TIOJIOKEHUE O CTa Iarax B pas-
BUTHUU, KOTOPOE MOKHO PAacCMaTpUBATh KaK TIOCJe/IHee
B psijly pa3pabOTaHHBIX MM IIPECTABJIEHUI O Pa3BUTHU.
B npenpiayieii cratbe [30] Gblia caesana monbiTKa mp-
BJIeub BHUMaHMe ynTareseit (u nounrtareseit JI.C. Boiror-
CKOT0) K ATOMY TE3HCY, KaK MPEICTABJISIONEMY 0COOYIO
BaKHOCTD B KOHIlenTyanbHol cucreme JI.C. Boirorckoro,
MOTBITATHCS. YBUIETh B HTOM 06pase TUMOTETHYECKYIO
KapTUHY BaKHEHIero Mmexann3ma pasputus. B aToii cra-
The MBI YACTUYHO BOCIIPOU3BOMM JIOTHUKY PACCYKICHUS
B IIEPBBIX JIBYX YACTsIX, & B TPEThEl MOMPOGyeM TTOKa3aTh
Ha TIpUMepax OTAEJIbHBIX CTy9aeB, Kak UMEHHO MOJKET Pa-
6oTaTh «MEXaHU3M», TIPK KOTOPOM OJIMH IIar B 00y4eHU !
MOKET TIPUBOJIUTH K MHOTUM ITIaraM B Pa3BUTHM.

Yactp 1. OT npo0dieMsI K uaee

Wcxonst u3 1pesicTaBaeHust O TOM, YTO TeMa Pa3BU-
TUs OblIa LEHTPAJIbHOI, a paspaboTKa MpeicTaBIeHUui
0 Pa3BUTUHU YEJIOBEKA SIBJISJIACH CTEPIKHEM €TO KYJIbTYP-
HO-MCTOPUYECKON KOHIIEMIUH, TOIPOOYeM PEKOHCTPYH-
pOBaTh Iy Th, KOTOPBIH Tpotiia Meicb JI.C. Beirorckoro
K TOU njiee, KOTOPas MPECTaBISAET, C HAIIeH TOYKHU 3pe-
HUs1, 0COOYIO BasKHOCTb.

KpaTKO II0OAACHUM, KaK MbI IOHMMaeM ero nuerm o ToM,
YTO OAVH 1Iar B O6yLIeHI/H/I MOJXET BEeCTH K MHOT'MM HIa-
TaM B pa3BUTUN.

! urepecno, uto B «Ilcuxosornyeckom cioBape» | 7 |, noarorosiennsim JI.C. Boirorckim coBmectno ¢ B.E. Bapurasoii (ckonuaBummcst B
1927 r.) u onybsmkosarnom B 1931, TepMuH «pasBuTiie» BOOOIIE OTCYTCTBYET.
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Ha narr B3ruisaz, 3mech CoepsKUTCst TPU MBICJTH.

[lepBass — aTO peanm3anus MOJOKEHUS O TOM, UTO
obyueHue BejieT 3a OO0 pasBUTHE.

Bropasi — uto obydyeHue «4eMy-TO TaKOMY», OUeHb
BAKHOMY UMEHHO [IJIsT IAHHOTO CJIyYasi, MOKET TPUBO-
MTHh K pa3BuBaoiieMy ah@erTy cpasdy 1mo HeCKOJbKIM
HaIPaBICHUIM.

Tperbs — TO, YTO TPSAMO He BBICKA3aHO, HO JIATEHTHO
CO/IEPIKUTCS KaK MOCTAHOBKA MpobsieMbl, — 0Oydenue
MOKHO (M HY’KHO) BECTU MMEHHO TaK, YT00OBI OHO OBLIO
passuBaionum. Bomnpoc: kax ato menarp?! [Ipu kakmx
YCJIOBUAX MOKeT ObITh 10CTUTHYT 9TOT 3ddexTt. (O TOM,
4TO HE BCSIKOE 0OYUYEHE U HE BCETMIa BEJIET K PA3BUTHIO,
JI.C. BpITOTCKMII TakKe YIIOMUHAET B Pa3JMYHbIX KOH-
TEKCTax.)

[TonpobyeM  PEKOHCTPYUPOBATH  TO,
JI.C. BeITOTCKHT K 9TOH nee.

[TpeaBapuUTEIbHO PACCMOTPUM  JICCATUIETHUI TTyTh
JI.C. BbIrOTCKOro uepes mpusMy ero ABUKeHHs B IpobJie-
Me passutusd. Anasmms tBopuectBa JI.C. Boirorckoro mos
ATUM YIJIOM 3PeHUsI [103BOJISIET HAM BBIIEUTD IISATh JTa-
110B. OGBIYHO TIPUHSITO BBIIENSATH TPU MEPUOA C MOMEH-
Ta ero Hadajsa paboThl B IICUXOJIOIUI: MepBbIi — ¢ 1924
o 1927 r., Bropoit — ¢ 1928 no1931 r., Tpetnii — ¢ 1932
no1934 r. [11; 42; 45; 61, 62 u ap.]>. Ho ¢ Toukn 3penust
paccMaTpuBaeMoil HaMu TPOOJIEMbI, MBI BBIICTSIEM €lI[e
IBa ATaIa, KOTOPBIE CBSI3aHBI C TIEPEJIOMHBIMI MOMEHTAMHU
B pazBuTnu npesctassaennii JI.C. Beirorckoro o pasBuTum.

Hepewviii sman: 1924—1927 rr. JI.C. Boirorckuii Ha-
YIHAET CBOK PabOTy B MCUXOJOTHH, 3aHHMMAETCS IPO-
6sieMOIl pasBUTHS U OOyYeHMs JeTeil ¢ aHOMAJUsIMU,
BBICTYIIACT C WHHOBAIIMOHHBIMU MPEACTABICHUSAMU O
[ICUXOJIOTHH JIeTell ¢ 0COOEHHOCTSIMU PA3BUTHSI, CTABUT
pobJieMy pasBUTHS B KOHTEKCTEe 3ajiay OOydYeHUsl, CO-
[UaIM3aIy 1 TpodecCHoHATLHOTO 00pa3soBaHUst IeTeil
¢ pazsmmunbiMu flepexktamu. B aTot ke nepuos (1926) on
numet «Ilegarornyeckyto ncuxosoruio» [14], e dop-
MYJIUPYET BasKHOE MOJOKEHUE O POJH caMoTo pebeHka
B 00y4YeHNN U Pa3BUTHI. B 3TOT jke mepro/; BOSHUKAIOT
ellle TPU JIMHUK COEeP;KATENbHOTO IBUKEHUSI.

OpHa — 9TO pasMbIlIeHHE 0 TTPobGJeMe CO3HAHNS,
KoTopoe B pabote 1925 . TpaKTyeTCs ellie He KaK «CBsI3b
nedarenbHocTell» (910 Oyler Mmosxke), a MoKa 4TO Kak
CB43b, B3aUMOJICHCTBHUE «cuCcTeM pedIeKCOBY, BUMMO,
I10/] BJIUSIHUEM BECbMA ABTOPUTETHBIX B TO BpeMsi (huryp
N.II. IlaBnosa u B.M. Bexrepesa [13]. Bropag — pas-
MbITIIeHNe 06 OTIUYUK TICHXUKK Y€I0BEKa OT TICUXUKU
JKUBOTHBIX, B X0/l KOTOPOTO MOSIBJISIETCS TPEICTaBIIE-
HUE O TOM, UTO B «...(pOpPMYJIe TIOBE/IEHST YeT0BEKA eCTh
94acTh, KOTOPOH HET Y KUBOTHBIX: ICTOPUYECKUI OTIBIT,
COIUAJIBHBIN OIIBIT, yABOEHHBIN onbiT» |13, ¢. 85]. Tpe-
ThsI TMHUST — 3a/1a4a TIONCKA «3HAKOBY, TIPU TIOMOIITHA KO-
TOPBIX 9TU HOBbIE WICHBI (POPMYJIBI MEKITY COOOI CBSI3bI-
Baiotcs. B 1925 1. JI.C. Borrorckuit BoiBoaut hopmyJry,
CTaBd 3HAK <«+» MEXKIY UCTOPUYECKUM U COIMATBHBIM
OTIBITOM, HA3bIBASA 3TO «y/IBOCHHBIM OTTBITOM>.

Bmopou sman: 1927 r. — camoonpenesenue JI.C. Boi-
TOTCKOTO B IIPOCTPAHCTBE COBPEMEHHOU eMy Hay4HOM

KaK 1IeJI

IICUXOJIOTUH, OTPAsKEHHOE B KJIIOYEBOH METOJ0JIOrHYe-
ckoit pabore «VIcTOpUIeCcKHil CMBICJT TICHXOJIOTUIECKOTO
KpU3uca», BIepBble olyOanKoBaHHOI Juiib B 1982 r.
[15]. Caenyet yuects, uro JI.C. Boirorckuii nuiirer sty
paboTy, HaXO/ACh B OOJBHUIIE € (PAKTUIECCKU CMEPTEThb-
HBIM JIHArHO30M, GoJiee Toyroja 0e3 MOMOKITETbHON
mHaMuKHY [11]. 3akmodnTeapHas 4acTh TEKCTA BBITII-
AT KaK 3aBelllaHue, KaKk HaKa3 MoCaeLyIonuM MoKoJIe-
HUAM I[ICUXOJIOTOB, KaK TO, 4YTO CAMOMY aBTOPY, CKOpee
Bcero, cenars He yaacres. Ho cyapba gaput emy erie
7 1eT TBOPYECKOM KU3HU.

B aroii pabore, Gosibliast 4acTh TEKCTA KOTOPOWA MO~
CBAIIlEHA METO/0JIOTUH HOBOHM IICUXOJIOTUH, B OCHOBY
KOTOPO# 1oJ10KeHbl Pusocodust 1 NPaKTUKA, CTABUTCS
3aiaua PazpaboTKU HEKOETO CPETHETO, MTPOMEKYTOUHO-
TO CJIOSI TIOHATHI (TIPOMEKYTOUHOTO MEKIy MaTepua-
JIUCTUYECKON TUAJICKTUKON U N3y9aeMOil peabHOCTbIO,
T.e. Icuxukoi yenoseka). JI.C. Boirorckuii uiier Ha3Ba-
HUe [T HOBOI HAyKU, HO B UTOTE OCTABJISAET 32 HEH UMS
<TICUXOJIOTHS», TOJYEPKUBAS TP 9TOM, UTO OHA JOJKHA
OBITh «MaTEPUATICTHYECKOI» U «UCcTOprUYecKoi». Cun-
Tasg 00pasloM TaKOH HAyKU MCTOPUYECKMIT MaTepua-
JI3M, OMHUCHIBAIOTIIIT TPOTIECC PA3BUTUST OOIIECTBA KAK
3aKOHOMEPHYIO CMEHY 9KOHOMUYeCKUX (opmaliuii, oH
[UIIeT 0 HeoOXOAMMOCTH Pa3paboOTKK TaKUX TOHSITHI,
KOTOPBIIT MOTJIH OBI HE TOJBKO OOBSCHSITH 1 OMUCHIBATH
MICUXUKY, HO U CIIOCOOCTBOBATH OBJIAEHUIO e10. [Ipuyi-
HY KpU3HCa U, COOTBETCTBEHHO, IBMKYIIYIO CUITY Pa3BU-
tus nicuxosorun JI.C. Beirorckuii, Kak ©3BeCTHO, BUJIUT
B OYPHOM pasBUTHU MPUKJIAJHON MCUXOJOTHH, B BO3-
HUKHOBEHUM TICUXOJIOTHYECKON MPAKTUKH, B KavecTBe
OJTHOI M3 TaKUX TPAKTUK OH yKa3bIBAET MPAKTUKY BOC-
nutanug. CTOJIKHOBEHHME C MPAKTUKOW «...3aCTaBJISET
[ICUXOJIOTHIO TIEPECTPOUTDH CBOM TIPUHITUIIBI TAK, YTOObI
OHM BBIJIEPKATM UCITBITAHUE TPaKTHKOi» (15, c. 387).
N nanee: «..Henb3s IIpeyBeJNYUTh 3HAYEHUE HOBOM
PAKTUYECKON NCUXOJIOTUN JIJIS 6Cell HAyKH; IICUXO0JI0T
Mor OBl CJIOKUTD el TUMH» (TaM e, ¢. 387).

To, uro JI.C. BeiroTckuii nmpuaaBajg CTOJTb IPUHITH-
MUaJbHOE 3HAUYEHUE TPAKTUKE B PA3BUTUU <«HOBOII»
MICUXOJIOTAH CTAJIO TMUPOKO M3BECTHO ¢ MOMEHTA OITy-
GJrKoBaHYs ero PaboThl « ICTOPHYECKUI CMBICIT IICHXO0-
JIOTUYECKOTO KpU3ncay. Mbl Ha3bIBAEM 3Tall HAMCAHUS
aroro Tekcta «camoonpesenenrem JI.C. Beirorckoro,
[OTOMY YTO OH HE TOJIbKO CTaBUT 3aady HapabOTKH
HOBOII METOJIOJIOTUH, T.€. CUCTEMBI «IIOCPE/ICTBYIONIHX,
KOHKPETHBIX, MTPUMEHUMbBIX K Macitaby JaHHON Hay-
k1 mousTuit> (15, ¢. 419), Ho u unenTuduLupyer cebs
¢ Hell. Kak Mbl 1octapaemcs 110KasaTb, BCS €r0 Jlajib-
Helmmas paboTa HaTpaBieHa Ha TO, YTOOBI CO3/aTh Ta-
KO KOHIENTYAJBHBIN amapar, KOTOPBIi TTO3BOISLI ObI
pemiarp mpakTHUecKkue 3a7aun B Tol cdepe, B KOTOPOI
OH paboTasl Kak MPakTUK. DTOU MPAKTUKOI ¢ CAMOTO Ha-
yasia Obl1a paboTa ¢ AeTbMU, UMEIOIUME 0COOEHHOCTI
passutus. U JI.C. Beirotckuii ¢ iepBoro (¢ MOMEHTa €ro
MPUX0/Ia B TICUXOJIOTUIO) /10 TOCJEIHETO JIHS MTPOJIOJI-
JKaJI 3aHUMAThCST 3TOH 1pobieMoit. TIpu aToM OH jiepsxat
B (oKyce BHUMAHUS TPU €€ aCleKTa: KaK ITPOUCXOJUT

2 IHOT/Ia B KAYECTBE [IEPBOTO 9TAIA BBIIEISETCS €T0 IeATENbHOCTD, KOTOPast 3aBePIINIach KHUroi «IIcuxosorus uckyccrsas [44]. Mbl 6epem
3a TOYKY OTCU€ETa €TO MEPBBIE PAGOTHI, CBS3AHHbBIE HIMEHHO € TIPOOJIEMAaMIU PA3BUTHSI.
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HOPMAaJIbHOE Pa3BUTHE, KaK MPOWMCXOAUT AHOMAJIbHOE
pasBuTHe pebeHKa U KaK MOJKHO CO3/aTh YCIOBUSI, 4TO-
6Bl I3BMEHUTD X0/ aHOMAJIBHOTO PA3BUTHST.

Yke B 9TH rofibl OH (hOPMYJIPYET BasKHOE MOJIOKEHUE
0 TOM, YTO PA3BUTHE HOPMATBHBIX U «/Ie)eKTUBHBIX> (BOC-
MOJTb3YEMCST TEPMUHOJIOTHEN TOTO BPEMEHH, OT KOTOPOI,
kcraru, JI.C. BbIroTckuii nibITaeTcst yiuTu) JeTei J0JIKHO
TOMUHATBCS OJTHUM M TEM K€ 3aKOHAM, I CTPEMUTCS 3TH
3aKOHBI OTKPBITD. YKe B 1924 1. oH 1mItier, uTo «...CIernora
€CTh HOPMAJILHOE, a He HOJIE3HEHHOE COCTOSTHUE JIJIS CIIeTO-
ro» [12, c. 68], 4To «...MPABUJIBHO TTe/IATOTUYECcKasd TUTHEHA
TPEJITICHIBAET OOPAIIATBCS CO CJIETBIM PEOEHKOM TaK IKe,
KaK ecJiv OH ObLI 3PIYnM»> [TaM ke, ¢. 69], 4To «...commaib-
HOE BOCTIUTaHue MobeuT IeheKTHBHOCTD. Tor/ia, BEposITHO,
HAC He TIOHMYT, eCJIM MBI CKasKeM O CJIETIOM PeOEHKe, ITO OH
Ne(HEeKTUBHBIHN, HO O CJIETIOM CKa)KY'T, UTO OH CJIETIOH 1 O TUIy-
XOM, UTO OH TJTyXOH U Huvezo 6oavuies [taM xe, c. 72].

Bosspamasics k pabore 1927 1. [15], obparum BHU-
MaHue Ha oinH X0/ paccyxzaenns JI.C. BoiroTckoro, Ko-
TOPBIM B KAKOM-TO CMBICJIC MOKHO PAcCMATPUBATh KaK
KJIIOY K [MOHUMAHWIO UCTOKOB €r0 UJIeu, TOTO, YTO, TOBO-
ps cioBamu H.T.AsekceeBa [1], MOTJIO TOCITY>KUTH CBO-
€00pa3HBIM  «MOJIEJIUPYIONUM TIPECTABIEHUEM>  [IJIsT
HOHUMAHWSI CBSI3M OOyUYeHUsT ¥ PA3BUTHSI.

Korza JI.C. Boirorckuii hopmyIpyer Te3uc 0 HeodXo-
JMMOCTH HOBOH METOJIOJIOTHH, HOBOH CHCTEMbI TIOHSTHIH,
on obpamaercs k pabore JI. Buncsanrepa 1922 r., ¢ koto-
POl HEOJTHOKPATHO COOTHOCHWTCSI Ha TPOTSSKEHUU BCETO
Tekcta. B aTOM TyHKTEe OH cchlmaetcss Ha buncBaHTepa,
KOTOPBIH «.....BCTOMUHAET CJI0Ba BpenTano 06 yanBuTess-
HOM HCKYCCTBE JIOTUKH, KOTOPOU 00uH TIar BIIEPEl NMEET
crencrBrem 1000 traroB Briepen B Haykes |15, ¢. 419].

Yepes ceMb JIeT TIOCJIe 3TUX CJIOB OH HAIHIIET, 0Opa-
IAsICh YoKe He K Pa3BUTHIO HAYKH, a K Pa3BUTHIO pebeHKa,
CBOIO 3HAMEHUTYIO (hpasy 06 0IHOM TIrare B 06yueHUH, KO-
TOPBIII MOJKET O3HAYATH CTO IIArOB B pa3BuTuu. B nosicue-
HUW K HEHl MOJKHO YCMOTPETD TIPSIMYIO QHAJIOTHIO MEK/TY
Pa3BUTHEM HAYKU M Pa3BUTHEM PeOEHKA. «...eCITM MBI Ha-
YUUMCSI, CKakeM, HOBOMY METO/Y MBIIIJIEHUSI, HOBOMY
THIY CTPYKTYP, TO ATO JIACT HAM BO3MOKHOCTH BBITIOJ-
HSTh HE TOJBKO TY CaAMYIO JIeSITEIbHOCTD, KOTOpasi Oblia
MPEMETOM HETIOCPEICTBEHHOTO 00y YeH ST, HO B BO MHOTO
pas 6GoJibllle — JACT BO3MOKHOCTD BBIITH JIAJIEKO 32 TIpe-
JIeJIBL TeX HETIOCPENICTBEHHBIX PE3YJIbTaTOB, K KOTOPBIM
npusesio oOyuerues [16, c¢. 230]. Hamomunaem, uro ata
(bpasza npuBosUTCS B IJIaBe MIECTOM, MOCBSIIIEHHON Pa3-
BUTHIO HAYUHbIX TIOHSATUH Y [IeTeil, rJiaBe, KOTOpas HaI-
cana B 1934 r. [Ilpyrumu ciosamu, u B 1927 r, u 8 1934 1.
pedb UIeT O HAYYHOM MBIIJIEHUU: B TIEDBOM CJIy4ae — O
Pa3BUTUU MBIIILTIEHNS B HAYKe, BO BTOPOM CJIydae — O CTa-
HOBJIEHUN «HAYIHOTO» MBIIIEHNST Y peOeHKa.

Tpemuii sman: 1928—1931. OnpasuBLIKCch OT H0IE3HU,
JI.C. BBITOTCKWMIA, BTOXHOBJICHHBIN 1 BOOPY>KEHHBII H/ieeit
HOBOII METOJIOJIOTHH, C TOJIOBOM OKyHaetcst B pabory. ITo-
JaBJistioniee OOMBIIMHCTBO PAbOT B 9TOT MEPUOJL TaK UJIH

3apeuxuii B.K. Odun waz 6 06yuenuu — cmo uiazo6 6 paseumuil....

WHAYe CBSA3AHBI ¢ MpobseMoii passutust pebeHka. Bosrb-
Masi 4acTh TEKCTOB TMOCBSIIEHA PabOTe ¢ Pa3IUYHBIMU
KaTeropusMu ocobeHHbix gereil. B 1928 r. 22 paGorbl us
30 cBsizanbI ¢ mpobreMaMu pasBuTHs (B ToM uncse 16 — ¢
pasBuTHEM OCOGEHHBIX fieTeit); B 1929 r. — pabot, mocss-
IIEHHBIX Pa3BUTHIO, Bcero 8 (u3 18), 1pu 9TOM 10JI0BUHA
13 HUX CBS3aHA C TEMATHUKOW HOPMAJIbHOTO PA3BUTHS; B
1930 r. — 21 pa6ora u3 30 mPsIMO UJIM KOCBEHHO CBsI3aHA
¢ Borrpocamu pazsutust (17 paboT mOCBsIIeHbI TpobIeMam
MaTOJIOTUN Pa3BUTHSA). 3aBepiiaercs atot artan B 1931 r.
HAITMCAHKEM 3TIOXATTbHOTO TPYIA C XapaKTEPHBIM HA3BAHU-
€M, B KOTOPOM MOKHO YBUJIETb CJIEJIBI €I0 PA3MBIIILJIEHHIT O
TICUXOJIOTUH KaK UcTopudeckoii Hayke B 1927 r., — «lcro-
pUsST Pa3BUTHS BBICIINX TICUXUYecknx (yHkiuii» [17], B
KOTOPOI TA€TCST METOOJIOTUYECKUT KJTI0Y (HOBas JIOTHKA,
BCIIOMUHAsT csioBa BpeHTaHo), MO3BOJISIONINIA TTO-HOBOMY
HOOMTH ¥ K TIpobJieMe pasBUTHS pebeHKa (YeToBeKa), U K
npobJieMe Co3HAHUS, U K IpobJieMe creludrKy dejioBede-
CKOM TICUXHMKH 110 CPABHEHUIO C TICUXNKOH KUBOTHBIX (BCS
smaust ogiemukn JI.C. Beirotckoro ¢ GuxeBHopuctamu
U TEeNITATbTUCTAMU), U METO[ UCCIeNOBAHUS, UMEIOIHiT
MPaKTUYECKOe 3HAYEHME, TAaK KAaK UCCJIeJOBAHNe BeIeTCs
yTeM 00y4eHMsI.

BakHo oTMeTHTH, UTO CTaThM CO CJIOBAMU <«KYJIb-
TypHOE Pa3BUTHE» B HA3BAHUU BIIEPBBIE TOSBIISIIOTCS B
1928 r., a 3aBepiiaeTcst atamn BIEPBbIE MOSBUBIINMCS B
HAa3BaHUU CJIOBOM <«HCTOpUs». C 9TOTO0 MOMEHTA HOBas
rcuxoJiorus, cosnasaemasi JI.C. Beirorckum, cTaHOBUT-
st 0 (haKTy «KyJbTYPHO-UCTOPUIECKOL».

Yemeepmuouii sman: 1932 — mapt 1933 1. B aroT nnepuos
ozt pykoBozicTBOM JI.C. BBITOTCKOTO TPOBOAATCS OCHOB-
HbIE SKCIIEPUMEHTATIbHBIE UCCIIEIOBAHNS, GAa3UPYIOTIHECST
HA HOBOM IOHUMAHUU PA3BUTHs BBICIINX TICUXUYECKUX
dbyHKIMiT yenoBeka (MCCIeI0BAHUS BHUMAHUS, TAMSTH,
MBIIIIEHUS ). 3aBepIleHNeM ATaIa, T0-BUAUMOMY, MOKHO
cuntath BeicTyIienre JI.C. BbIroTckoro ¢ 3akmiounTesib-
HBbIM cJI0BOM Ha KoHdepeniun 23 mapra 1933 r. (Texcr
ony6smkoBad B T. 4 cobp. cou. B riase «IIpoGiaembl BO3-
pactay), Ha KoTopoM JI.C. BhITOTCKMIT BBOJIUT TTOHSTHE
«30Ha GJIMZKANIIEro PasBUTHS», TIPHUaBas €My BaskHel-
Iee 3HaUCHUE TSI TIOHUMAHUS PasBUTHS pebeHKa Kak
YeJI0BeKa, Kak conuasboro cyiectsa [ 18]. Qaxmuuecku
€ 3M020 MOMEHMA KOHUECNMYANLHDIL KAPKAC KYTbMYPHO-
UCMOPUMECKOT MEOPUU MOICHO CHUMAMb 3A6EPULEHHBIM,
max Kax @ meil nosigisemcst noHsimue, c8s3vleaiouee 60-
eduno uenvtil psid npopwiervix udetl JI.C. Buvizomckozo o
cneyuure pasgumus ueno8exa, 0 ezo CO3HaHUl, 0 PoU
KYAbmypovl U 63aUMO0CLCmeus: pebenka ¢ Opyzumu ioob-
MU, — NOHAMUE <30HA OAUNCATIULEZ0 PAICUMUSL>.

Hsamuvui sman: 23 mapra 1933 — 11 utona 1934. 9to
GBI ATal, KOTA CYeT IMieJ Ha JHU. JTO Tepuox Gopb-
Obl, HaUMHAOIIEICS TPaBJIKM, CMEPTEIBHOI yrpo3bl CO
CTOPOHBI TIPUPOIBI (6OJIE3HB) U HE MEHBINEH yTPO3bI CO
cTopoHsI connyMma [11]. «Brosorndeckoe» n «conmuaib-
HOe» BoccTan oiHoBpeMeHHO TpoTuB JI.C. Beirorckoro

3 3ech yMecTHO BCIOMHUTB, 4To Tesncer fokiazna JI.C. Beirorckoro Ha kosternu ['ocyapcTBeHHOTO yYeHOTO COBETA COMAIBHO-TIPABOBOIT
oxpatbl HecoepuienHosetHux (I'YC CITOH) Hapkommpoca o6cysxaanucs B mae 1924 r. Ha 11 cbesne CITOH. JI.C. Boirotckuii, KOTopbiii Toraa
JIAIITH BCTYIAT B TICHXOJIOTHIO, CIIeTAT OObeIMHEHHbIH TOKTA 10 paboTe TpexX ceKImil (ciemnble, TIyxne, yMCTBEHHO otcrasbie). Ha sacemanmn
koJutern npucyrceroBasa H.K. Kpynckast, koTopast npeuioxnia yeuianTb NPaKTHYCCKY10 3HAUNMOCTD TIOJIOKEHUIT JOKIA/a U ITOJYEPKHYJIA <...
MBICJTb O HEOOXOAMMOCTH HaliTh 3 beKTHBHbIE My TH TPUINIKeH st 00y YeHust Te(eKTHBHbIX €Tl K YCTOBUSIM 00yUeH st U BOCTIUTAHUS B 0011Ie-
06pa3oBaTEIbHON MIKOJE... BKITIOYEHNS TAKUX JIeTell B 0OIIECTBEHHO-TPYIOBYIO KU3Hb> [11, ¢. 79].
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U €ro KyJIbTYpHO-UCTOpUYecKoil Teopuu. Te, KTO Buepa
npeBosHocu JI.C. BbIroTckoro, B 9T0 BpeMs HAauWHAIOT
[Io/IBepraTb €ro >KeCTOKOH HeoIpaBJaHHOW KpPUTHKe.
YyTh 103sk€e (BCETO JIUIIb Yepe3 JIBa To/la MTOCJIe CMEPTH)
€ro KHUTK OyAyT M3bIMaTh 13 OGUOINOTEK, YHUUTOKATD,
ero craTbyt OYAYT BBIPE3aTh U3 JKYPHAJIOB, a BBIIABATH
TSI 9TEHUST COXPAHUBIITHECS MyOIuKaiu OyIyT TOJIb-
KO TI0 clienuaibHOMy pasperiernto. Ho ato Gyzer mo-
cre (¢ 1936 o 1956 r.). A B 9TOT Hepuo/i, HECMOTPST HA
«coruanbHyio curyaiuios, JI.C. Beirorckuii BHOBb, Kak
U B KPUBUCHBIH /iyt ero skusnu nepuop 1927 r., camoo-
peJiesIsieTest KYJIbTYPHO-9K3UCTEHIUATBHBIM 06Pa3oM,
(bakTIyeckn HaYaB pa3pabaThIBATH UCCIIEOBATENBCKYTO
MPOrpaMMy Ha OCHOBE HapabOTaHHOTO KOHIETTYaIbHO-
ro amapata. To, yTo hopMupyercst ucciaeoBaTe/bcKas
MporpamMma, BUIHO JIasKe M0 Ha3BAaHUSIM TEKCTOB HTOTO
nepuoza. llpuBesieM WX B TOW TOCTEOBATETHHOCTH, B
KOTOpOI1 OHU TipuBe/ieHbl B ciicke TpyaoB JI.C. Boi-
rorckoro B kuure I.JI. Beirogckoit u T.M. Jludanosoit
[11]: «IIpobmema Bospacta», <«IIpobiema pasBuTHS>,
«IIpobaema cosnanusi», «IIpobiema oOydeHus: u pas-
BUTHSI B HIKOJIBHOM BO3pacte», «IIpobieMa pazBuTHst
B CTPYKTYPHOU Ticuxosiorun», «IIpobsema pasButust u
pactiajia BBICIINX IICUXUYeCKUX QYHKIUI» (3TO TOCTe1-
uuii fokiaaz JI.C. Beirorckoro, cienanHblil UM 3a [IOJITO-
pa Mecs1ia 1o cMepTH). B 9ToT ke psiji MOJKHO BKJIIOYUTH
eme aBe paborsl 1932 r. (HIYEro, YTO y HAC TAIBI UAYT
HEMHOTO «BHAXJIECT» ), CBSI3aHHbBIE C MTPOYTEHUEM KHUT
A. Tesemna u K. ITuaxe: «IIpobaema passurus peben-
Ka B uccienoBanusx Apronbzaa [esesuias u «IIpobiaema
peunt 1 MbrieHust peberka B yuenuu JK. Tuaxkes.

Camomy JIbBy CemeHOBUUY He OBLIO CYKIEHO pea-
JIN30BaTh HAMEYAEMYIO MTPOTpaMMy. ITO yiKe ObLIO Je-
JIOM €r0 COPaTHUKOB U YYEHUKOB, & TAK)Ke UX YYCHUKOB
u 1.1. Ilo muenunio B./l. Dabkonnna B Poccun ceityac
ysKe paboTaet MsAToe MOKOJEHHE CTOPOHHUKOB KYJIbTYP-
HO-UcTOpUYecKkoit cuxosornu [ 30 .

Cynnba uzeii JI.C.Boirorckoro 6bii1a He mpocToid. o
1956 1. on 6b11 pakTryecku 3anpeiner B CCCP u ne us-
BecTeH 3apyOesKHBIM TICHUXOJIOTaM.

[Tocne custus 3anperoB Ha JI.C. Boirorckoro (Mosx-
HO TIPEJICTaBUTHh KAKOTO MYKECTBA U KAKOTO UCKYCCTBa
notTpeboBajio HTO OT €ro Y4EeHUKOB, 4TOObI J0OUTHCS
3TOTO BCETO JIUMIb YePe3 HECKOIBKO JIET TTOCJIe TIeYaibHO
U3BECTHON <ITaBJOBCKOU CecCUm») CTaIU TOSBIATHCS
nepsbie nybaukain JI.C. Boirorckoro. CHavasa rias-
HBIH TPy A «Mbitiienne u peub» B 1956 1., 3atem «lcro-
pus pa3BUTHUS BbICIINX Ncuxudeckux hynkiuii> (1960).
B 1962 r. «MblijieHne 1 peub» IepeBOAUTCS 3a pybe-
JKOM, CHavyasa Ha aHTJIMHCKWH, a 3aTeM U Ha JIpyTue 93bl-
k. B 1980-¢ rr. 1myG/mKyercs MeCTUTOMHOE HM3JaHue
TpynoB JI.C. BeITOTCKOTO, B KOTOpPOE BXOJAT JATIEKO He
BCE €TO TEKCTBI, HO TI0O KOTOPOMY YiKe MOKHO COCTaBUTH
[Ipe/ICTaBJIeHNEe O TOH TPOMAAHON paboTe, KOTOPYI OH
mpojiesian 3a oTBe/icHHbIe emy 10 JeT.

[Toce aTOTO POCT MOIYJISIPHOCTH KYJIbTYPHO-UCTO-
PHYECKON TICUXOJOTHH HAYMHAET CTPEMUTEIBHO Hapac-
tarb. B 1990-e rr. cosmaerca MesxmayHapoaHoe obiie-
CTBO KYJbTYPHBIX W JIESATENbHOCTHBIX HCCJIEOBAHUIA
(ISCAR)". ABropy manmoii ctaTby IOBEJOCH YIaCTBO-
Bartb nBaxk/ibl B KoHTpeccax MCKAPa — B 2008 1. B Can-
Huero u B 2014 r. B Cuznnee. {unamuka takosa: B 2008 1.
B TIpOrpaMMe OB YKa3aHbl YYACTHUKHU 45 CTPaH MUPA,
B 2014 r. — yxe 62 cTpaHbl.

B yem BumMTCA CceKpeT CTOMb CTPEMUTEIHHON TOITY-
nsiproctu Koutteriuu JI.C. Beirorckoro. He mosker ke aTo
OBITH CBA3AHO TOJIBKO C TEM, UTO HA PYCCKOM SI3bIKE GBLIO
oIyOJIMKOBaHO cOOpaHUe ero OCHOBHBIX courHeHmii?! Ha
Har B3tz uMeHHO B 1980—1990-e Tr. conumcs Ba dak-
TOpa, /TSI KOTOPBIX CBOEOOPA3HBIM KaTaIU3aTOPOM MPO-
M30MIEIIeH «XUMUIECKOW pPeakiuiy cTaja OflHAa OYeHb
BaskHasi OCOOEHHOCTH CaMOil KyJIBTYPHO-MCTOPUYECKON
KoHIeNnTmu. VIMEHHO TO3TOMY <«XUMUYECKasl PeaKiusi»
TOIIIA CO CTOJTb «OYPHBIM BbIJIEICHUEM SHEPTUIT».

[Tepuox 1980—1990—x rr. — 3TO BpeMsi, KOT/IA:

BO-TIEPBBIX, CTAJIM M3BECTHBI PaHee He MyOJUKOBAB-
muecst Tpyabl JI.C. BbIroTcKoro, 1 nosiBUIach BO3MOXK-
HOCTb TIO3HAKOMUTBCSI C €r0 TPYJaMU B TIEPBOUCTOUHU-
Kax (310 BaykHO, Tak Kak ujen JI.C. BoiroTrckoro Hepemako
HCKaKAIOTCSI, C YMBICTIOM UK 6e3 OHOTO);

BO-BTOPBIX — W 3TO BaKHeWMMil dakTop — KOTAA
PE3KO pacHmpsieTcs 3aIpoc Ha NCUXOJIOTHUI0 B Pa3iIy-
HBIX BUJIAX TPAKTUKU. TO ecTh BpeMs, B KOTOpOe pa-
6otas JI.C. BeIrOTCKHI, BEPHYJIOCH, HO YK€ Ha HOBOM
yposre. B konte 1980-x rT. MOABISIIOTCS TyOIMKAIIN
00 aKaIeMUYIeCKON U PAKTUIECKON rcuxosiorun [59], o
HEKJIACCUYECKON KOMILJIEKCHOU MPAKTUKO-OPUEHTUPO-
BaHHOII HayKe aproHoMuke (6a30BOI 4aCThIO KOTOPOI
saBJigeTcs rncuxoJiorus) [23], 0 ICUX0JI0rn4ecKoil mpak-
tuke [8] u 1. 1. M3-3a pybesxka B Poccuio XJIbIHYJI IIOTOK
[ICUXOJIOTOB-TIPAKTUKOB, KOTOPblE HAYAJIU TPAHCIUPO-
BaTh 3aI1a/IHBIE TTO/IXO/IBI.

Kasasoch 6bI, pasBe MOXKET KOHIIEHIIHsI, KOTOPast pas-
pabaTbiBaach Ha MPOTSIKEHUN HECKOJIBKUX JIeT HeOOIh-
1O TPyTIol oyeHb MoJofibix Jmozeit (nx muzep JI.C. Boi-
TOTCKUI ym™mep, He JOCTUTHYB Bo3pacTa 38 JieT), /a ele
HECKOJIBKO JIECATUJIETHIT Ha3ajl, B PYTOM HUCTOPITIECKOM
BpeMeHH, ObITh KOHKYPEHTHOCTIOCOOHOM MeTojilaM U TIOJI-
XO/laM, KOTOpble Ha MPOTSLZKEHUWM ITUX JICCATUJICTHI, He
JIeKAJTN HEJIBIPKUMO HA TIOJIKAX B CIIEIXPAHAX, & UHTEHCHB-
HO pa3pabaThIBAJIMCh MHOTUMU TOKOJIEHUSIMA YYEHBIX U
mpaktikoB?!l® Ho KyJIbTYPHO-MCTOPUYECKAsT TICHXOJIOTHSI
OKa3ajlaCh He IMPOCTO KOHKypeHTHOCHocoOHon. OHa Ha-
Yasa MoC/Ie/I0BATEbHO 3aBOEBBIBATE BCE HOBBIE 0OIAcTU
MPAKTHKM, TIEPECTPANBast IPEICTABIIEHIST O HIX, 0boTaIas
CBOIT KOHIIENITYaJIbHBII arapar, KOTOPBIN N3HAYAIBHO — 1
B 9TOM BHUTCS KOPEHHAs 0COOEHHOCTD KYJIbTYPHO-HCTO-
PMUECKON TICHXOJIOTHH — CO3/IaBaJICS HA OCHOBE, BO TJIaBY
yIJIa KOTOPO#t Gblyia MoJoskeHa (rIoco(ust 1 PAKTUKA, KK
a1o chopmystposai JI.C. Beirorckuii 8 pabote 1927 1. [15].

3 Ha konrpecce B Cuzriee B okTsiope 2014 1. ncnosmnurensibiM Komurerom MCKAPa npussito penenye nepenMeHoBaTh acconuanmio B Mex-
JIYHAPOIHOE 001IECTBO KyIbTYPHO-MCTOPUYECKUX €SI TENbHOCTHBIX UCCIIE0BAHNI, COXpaHUB (e3 u3MeHeHus: abOpeBraTypy.

5 Pagymeetcst, Tpyasl JI.C. BBITOTCKOTO He TOJBKO «JIEKATM HA TIOJKAX» U MOJIEKATIN YHIYITOKEeHNIO. ET0 yUYeHNKN, POIHbIe 1 OJIM3KITE
GepesKHO XPAHUIIH BCE TEKCTDI, KOHCIIEKTDI, 3AIIMCH, & CBOEH eI TeIbHOCTBIO IIPO0JIKAIIHN JIE/IaTh TO, YTO Hayasu BMecTe ¢ YuureneM. M ato — Ha-
PSZLy C KOHIIENTYaJIbHO KYJIbTYPHO-UCTOPUYECKOI MOIIBIO CAMOil KOHIIETIIINI — CTaJIo IJIaBHBIM (hakTopoM Toro, 4yTo 1M JI.C. BeiroTckoro, kak
cozjiaresist HOBOTO HAITPABJIEHUS B IICUXOJIOTUHN CTAJI0 N3BECTHO BCEMY MUPY.
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Oxkasayioch, UTO JJAJIEKO He BCE MOHATH, B KOTOPBIX
OTIMCBIBAIOTCS TICXUYECKUE TPOIIECCH], aleKO He BCe
TEOPHH, KOTOPBIE WX BETUKOIENHO OOBACHSIOT, TPH-
TOMHBI IS PEIleHus pakTudeckux 3axad’. Kymabryp-
HO-UCTOPUYECKAS KOHTIETIIINST OKA3aJIach MMEHHO TaKOi
Teopuel, KOTOpas caMUM aBTOPOM CO3/IaBaach Kak
WHCTPYMEHT 7151 TipakTuku (kerath, cam JI.C. HazpiBa
CBOM TO/AXOJl WHCTPYMEHTAIBHBIM). IJBPUCTHYCCKUIA
HOTEHIIUAT ITUX IMOHITHIL PACKPBIBAICS IOCTEIIEHHO.
Kak 210 11poucX0no, MOXKHO IIPOCTEANTD HA IIPUMEpPe
MOHSTUS «30Ha GJIMKANIIEro PasBUTHS», KOTOPOE MPO-
YEPTUJIO YIUBUTEIbHYIO TPAEKTOPUIO OT HEKOEro 00iie-
ro nepudepuitHoro MOMEHTa KyJIbTyPHO-UCTOPUYECKOI
KOHIIEMINH (0 KOTOPOM B KHHTAX II0 TICUXOJIOTHH Pa3-
BUTHUST HEPEAKO Ja’ke He YIOMIHAJIN) O BaKHEHIIIETO
METOIOJIOTMYECKOTO TMPUHIUIA B HEHPOIICUXOJIOTUN
[4; 38], pasBuBatomiem obyuenuu [22; 50; 53; 54; 57; 58
1 JIp.|, KOPPEKIMOHHOI melaroruke [39], a B mocyiename
TOJIbI U B TICUXOTEpaneBTrdeckoi pabore [51; 52 |7

Ceiiyac AMarHoCTUKa Pa3BUTUA U BelleHUE Te/laro-
rudeckux (KOpPPeKIMOHHO-PA3BUBAIONINX) 3aHITUNA C
netbMu Ha ocHOBe (¢ yuyeTtoM) 3bBP sBisiercss HeoTbeM-
JIEMBIM TIPUHITUTIOM, KOTOPBII, KAK 0Ka3a70Ch, TEXHOJIO-
rUYeCKU BOILIOTUTH B IIPAKTUKE COBCEM He TIPOCTO (BOT
rjie laet o cebe 3HaTh METOI0IOTHYecKas mpobiema B3a-
UMOOTHOIIIeHUsT PUI0cObUN U TTPAKTUKH, KOTJIa HYKHO
HapaboTath poMesKyTouHbiil — 110 JI.C. Beirorckomy —
ci10it 3(PPEKTUBHBIX HOHATUN, KOTOPbIe Obl U OIUCHI-
BN TIPEJMET TPUJIOKEHUS MPAKTUIECKUX YCUITUH, 1
JlaBaIM B PYKU METOJ, QIO BO3MOKHOCTD a(hdek-
THUBHO JICHCTBOBATD C 9TUM TIPEIMETOM ).

[IpezcTaBisieTcs, 4T0 UMEHHO U3HAYAIbHAS (B 3aMBbIC-
JIe) OPUEHTHPOBAHHOCTH paspaborku Teopuu J1.C. Bbiror-
CKMM KaK MHCTPYMEHTA /IS TIPAKTUKK 1 00YCJIOBUIIA CTPe-
MUTEJIBHBII POCT €€ MOMYJISIPHOCTH U BOCTPEOOBAHHOCTH
Ha pyOeske XX—XXI BB. V 1I0Ka AMHAMUKA, KaK ysKe ObLIO
CKa3aHO BBIIIE, HOCUT XapaKTep paciupenus chep npak-
TUKH TPUJIOKEHUS KyIbTYPHO-UCTOPUIECKOH KOHIIETIIINT
1 yryOIeHust ee TeoPeTUIecKuX mpesictasienuii. Creru-
aJMCTBI, XOPOIIo 3HakoMbIe ¢ koHTernreit JI.C. BeiroTcko-
T, IPOJIOJIKAIOT ee Ist ce0sT OTKPBIBATh, OOHAPY KUBasT B
Hell CKPBITBIN TIOTEHITHAT |cM. Hanpumep: 27; 51; 52].

VIMEHHO 5TO MPOUSOIILIO € TOHSATHEM «30HA OJMKaki-
nrero pazsutusi». B xonte 1990-x—navase 2000-x rr. 1o-
SIBJISTIOTCST ITYOJIMKAIINH, KOTOPbIE MOKHO PACCMATPUBATH
KaK <«IIPOPBIBHBIE» B MpobjeMaThKe CBs3u 00ydeHust 1
PasBUTHSL, BUIMMOTO CKBO3b IipuaMy ot 3BP [5; 25;
39; 47; 53]. 3ona OGumzkaiiinero pasBUTHs HAYMHAET pac-
CMAaTPUBATHCS HE KaK IJIOCKOCTh JEHCTBUS, a KaK CJIOXK-
HOYCTPOEHHOE MHOTOBEKTOPHOE MPOCTPAHCTBO, B KOTO-
POM WIS O TOM, YTO OJIUH TIar B 00yIEHUI MOJKET JIaTh He
OJIMH 1Al B Pa3BUTHH, HEOKUIAHHO oOpeTaeT TryOoKuii
OTICPAITMOHAJIGHBIN (T.e. HAfOMINi BO3MOKHOCTH PeliaTh
MIPaKTUYeCKe 3a/aun) cMbIci. 1 mepBoe mpuiokeHue

3apeuxuii B.K. Odun waz 6 06yuenuu — cmo uiazo6 6 paseumuil....

atauzes 35P kak MHOrOBEKTOPHOTO TIPOCTPAHCTBA HAXO-
JIUT B TOW caMo¥l TTpakTuke, ¢ kotopoit Haunnas JI.C. Bbi-
TOTCKUiT, — B MPAKTUKE M3yYEHUsT PA3BUTHS OCOOEHHBIX
JIeTeli ¥ TIOVCKA Iy Tel COIeiCTBUS 3TOMY TTPOIIeccy.
NmenHno B 9101 chepe MpeicTaBIsieTcst KpaiiHe BAKHOM
TaKas TOCTAHOBKA BOIIPOCA: BO3MOKHO JIV /MAK CTPOUTD TIe-
JIATOTHYECKYTO, TICUXOJIOTO-TIEIATOTHIECKYI0, TICUXOJIOTH-
YeCKY10, KOHCYIbTAIIMOHHYIO, ICUXOTEPANIeBTUYECKYIO Pa-
60Ty ¢ 0OCOOEHHBIMH JETHbMH, YTOObI OAUH IAr B 00yYeHU I
croco6CTBOBAJI MHOTUM TiaraM B passutuu? [lotomy 4uro
IUIST 9THX JIeTell IPYTOro Iy TH HeT. A 3TOT MyTh OTKPHIBAET
IUIST HUX PeaIbHYIO TiepcrieKkTuBy. [IpakTrka nokasbiBaer,
YTO 9TO BO3MOKHO. Borpoc: mpu kakux ycrosusix? — Kax
MOYKHO TIOMBICITUTE cebe THITOTETHIECKITH MeXaHu3M, OJia-
rofiapst KOTOPOMY COTPYIHUYECTBO peheHKa W B3POCTIOTO
MOKeT /1aBaTh 2(PheKT KaueCTBEHHOTO CKAUKA B PA3BUTHI ?

Yactb 2. OT uaeu K THIOTETHYECKOMY MEXaHU3MY

Yrobbl IMOKa3aTh, KaK MOKET paboTaTh TaKOH Mexa-
HM3M, 00paTMCs K MHOIOBEKTOpHOI Moneu 3BP, pas-
paboTaHHON B MpakTUKe PedIeKCUBHO-IESTETLHOCTHOTO
nozxona (P/IIT) s okazanus OMOIIM IETSIM B TIPEOIO-
JIEHUW YYEOHBIX TPYAHOCTEH, CIOCOOCTBYIOMIEH PAa3BUTHIO
[24; 25; 26; 27; 28; 29; 30; 31; 32; 33; 64 u ap.]. Kak BumHo
U3 3TOl (OPMYJIMPOBKH, 3/1eCh PeUb H/ET O MPAKTHKe IO-
MOIIM. Ta MOMOIIb OCYILIECTBJISICTCS Ha MaTepuaje yued-
HOIT JIEAITEIBHOCTH, T.K. €€ OKa3bIBaeT B3POCJBII PEOCHKY
B ITPOIIECCE MPEOIOJICHISI UM CBOMX YUeOHBIX TPYIHOCTEI.
[Ipu aTom momoIIh HaITpaBJieHa Ha CO/IEHCTBHE PA3BUTHIO
pebeHKa, a He TOJIbKO Ha paboTy ¢ TPyIHOCTSMU. BakHO
TO, Y4TO ITO MOJIEJTb 30HbI Ounikaiiiiero passurust (3BP) —
MPOCTPAHCTBA COTPYAHMYECTBA PeOEHKA U B3POCJIOTO, KO-
TOPOE MOKET OBITh MIOJOTBOPHBIM JIJIsl PA3BUTHST JIUIITh
B OIIPE/IEJIEHHBIX TPAHUIAX, 32 IIPeIeaMUu KOTOPBIX, TI0
mHenwnio JI.C.BeiroTckoro nx B3auMojielicTBIe HETI0JIe3HO
U JIake MOJKET HaHeCTH Bpest pebenky. «I3IoMUHKOM» Mo-
JIeJTU SIBJISIETCST €6 MHOTOBEKTOPHOCTb.

P/ITI Bo3HuK Kak 000011eHIEe IPAKTUKN OKA3aHUs 110~
MOIITH JIETSIM C TPYAHOCTSMHU B 00yYEHIH, KOTOPast OTH-
paJsiach Ha MHHOBAIIMOHHBIE TTOJIXO/IBI YUUTEJIEH, YCIIEITHO
PaboTAIINX € JIIOOBIMU KAaTETOPHSIMU «TPYIHBIX> JIeTel
[29]. C 1996 1o 2002 r. aBTOp AAHHOI CTaThK OBLI OAHUM
13 OpPraHu3aToOpoB MpoekTa «JIeTHss 1IKosa /ISt eTeit
¢ 0COOEHHOCTSIMU Pa3BUTHSI ¥ WHBAIUIHOCTBIO», B 9TH
IIKOJIbI TTPUTJIANIIAIUCH YIUTEJST U IPYTUE CIEIHATUCTBI,
UMEIOTIHE YCTIENTHBII OTBIT PAOOTHI € PA3JINYHBIME KaTe-
ropusiMu ocobennbix gereit. Cam tepmun «P/IIT» Havas
YIOTPEOIATHCS TSI OMMCAHVST TOH MPAKTHKK, KOTOPast
BO3HMKJIA B TIPOBOJAVMMBIX YUUTEJNEM PYCCKOTO sI3bIKa
H.IO. AbameBoii coBmectHo ¢ nicuxosorom B.K. 3aperr-
KWM 3aHATHAX B JIeTHeH mkose 1997 1. [24]. B nampreti-
nieM aTa TPaKTUKa pedieKcupoBaiach, pacHIvpsIach,

6 ABTOP JIaHHOTO TEKCTa BIIEPBbIE CTOJKHYJICS C 3TOIl METOOJOTUYECKOIT TPOOIEMOil ellle B CTYJIEHUYECKIE TO/Ibl, KOT/a OKa3aJI0Ch, YTO HI
OJIHa M3 CYMIECTBYIONNX KOHIIETIITH TBOPIECKOTO MBIIILIEHHSI HE MOJKET OBITh MHCTPYMEHTOM [IJIST PENIEHHSI TIPAKTHYECKOIT 3a1a4n «(bopMupoBa-
HUSI TBOPYECKOTO MBIIILIEHUsI> MM XOTsI Obl COACHCTBYS TIPOIECCY PelieHns TBOpUecKoli 3amaun (28).

7B 2014 r. na konurpecce UCKAPa B CusiHee aBTop aHHOTO TekcTa Jesast fokaaz (copMectHo ¢ A.B. X0sMoropoBoii), KOTopblil Ha3bIBAJICST
tax: «ITonsiTrie “30Ha GuMsKaiiero passuTus” B Ie[aroruke u neuxorepanu». [lepsast peakiyst y49acTHUKOB KOHTPECCa, TIPUCYTCTBOBABIIIX Ha
JoKJIazie Gblia TAKOI: «HY BOT, BBITOTCKOTO He XBATAJIO TOJbKO B IICHXOTepanui». Ho 3ateM OTHOIIEHNE K TaKOil IIOCTAHOBKE BOIIPOCA M3MEHM-
JIOCh, M CAMOTO JIOKJIa[diKa B utore BeiGpasm wienom Vcmoakoma MMCKAPa.
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BBICTPAUBAJIOCh €€ HayuHOe 0OOCHOBAHKE, U B HACTOSILEe
BpEMsI OHA OIUCBIBAETCS KAK HAYYHO-TIPAKTUIECKUIA TTO/T-
XO0Jl, UMEIONIUI COOCTBEHHbBIE TEOPETUKO-METOL0JI0IHYE-
CKHe MPUHIIMIIBI B PAMKaX OT€YeCTBEHHBIX HalPpaBJIeHUI
B nicuxosioruu passutusi (JI.C. Berrorekutii, 11.4. Tanb-
neput, B.B. lasbijos, [I.b. dnbkonnn, H.I'. AnekceeB u
1IP.) ¥ TEXHOJIOTUYECKHUE TIPOIIE/yPhI X peasm3aruu [29].
Jlajiee MbI KPaTKO pacCMOTPUM CYTh U OCHOBHOE CO-
JiepsKaHne JaHHOTO TIOAXO0Ja M MOCTAapaeMCsT TTOKa3aTh,
KaK B HEM PacCMaTPHUBAIOTCS MEXaHU3MbI B3aNMOCBSI3HT
00yueHMsI 1 Pa3BUTHA BO B3aMMOIENCTBUU pebeHKa U
B3POCJIOT0, KaKUe YCJIOBUSI JIJIsl PA3BUTHS U 32 CUET Yero
CO3/1AI0TCST TPU OKaszanuu romotu cpeacreamu P/ITT.
Ucxonubim mynkrom ass P/ asagercss pacemo-
TpeHue 00 NpobJeMHON CUTyalud, BO3HUKAIOMIEH
B 00YUEHIH, KaK PECYPCHON Ui PasBUTHSL. ITO MOKET
OBITH CUTyaluss OMUOKW, TPYAHOCTH, HETIOHUMAHU,
HecrmocoGHOCTH (PeasibHOM WM Kaskylielcs: pebeHKy)
4T0-1M00 Clle/laTh, XPOHUYECKOI HeyClleBaeMOCTH, Iie-
JIarOrMYecKoi 3arymieHHocTy u T. 1. Ho aTo Takke mMo-
sKeT ObIThb cuTyalysi, 00yCJOBJEHHAsT eCTeCTBEHHBIMU
(hakTOpamMu, CBSIBAHHBIMU C «OTPAHMUYEHHBIMU BO3MOXK-
HOCTSIMU 3/I0POBbsI», HAITPUMEP, C MHBAJTUIHOCTDHIO.
[IpoGaemuas cuTyaius, BO3HUKAIONAs B OOYYEHUH,
yKasbIBaeT B3POCJIOMY Ha TO, YTO peOEHOK He MOKET He-
4TO CleJIaTh CaMOCTOATEIbHO. TakuM 00pasoM, TO, U4TO
HY’KHO c/ielaTh PeGEHKY, OKasbIBAeTCsl 3a IpeaesiaMu
30HBI €ro akTyasbHoro pa3sutusd, 1o JI.C. Beirorckomy.
Ecsm ke TO, 9TO HY;KHO Clle/iaTh, HAXOAUTCS B 30HE €TO
GJIVKATIIETO Pa3BUTHS, TO 9TO JAeT IAHCHI B3POCIOMY
OpraHMU30BaTh IIPOLECC CBOETO B3aUMOIEHCTBU ¢ pebeH-
KOM Tak, 4TOOBI 3TOT «ITar B PasBUTHU» PEOEHKOM ObLI
caenan. B P/ITI Bbigesiersl 1 000CHOBAHbI HECKOJILKO yC-
JIOBUIA, IPX KOTOPBIX PEGEHOK MOKET CeIaTh STOT Iar
B COBMECTHOH JIESITENHOCTH CO B3POCJBIM, T. €. KaK Ha
IIpaKTHKe 00yYeHne MOJKET BeCcTH 3a coO0i passutue [29].

l 30Ha aKTYaNbHOro PasenuTHA

] 3oHa 6amKaliwero passuTHA

] 30Ha aKTyanbHO HEROCTYNHOrO

Kparko nepeuncmm HeKOTOPBIE U3 9TUX YCIOBUIL.

Bo-1epBbIX, HEOOXOIMMBIM YCIOBUEM SIBIISIETCS BbI-
CTpamBaHMe dMOIMOHATBHO-CMBICTIOBOTO KOHTAKTa pe-
6eHKa CO B3POCJBIM, TPU KOTOPOM PeGEHOK UYBCTBYET
cebst 3aIUIIEHHBIM, OIIYIIAeT MOMAECPKKY U MPUHSATHE
cebst o CTOPOHBI B3POCJIOTO, UCTIBITBIBAET IMOIHOHAIIb-
HBIH KOM(DOPT OT OOIIEHUST ¢ HUM, OIPEIEJISET CMBICI
COOCTBEHHOM JIESITEIHBHOCTH W CMBICJI yYACTHsI B Hell
B3pocJioro. bes gocTukenust TAKOro KOHTAKTa He MOTYT
OBITH BHITTOJHEHBI U BCE OCTAJBHDIE YCJIOBUSI.

Bo-Bropsix, passurie Gy/eT POUCXOAUTD, €CJIH Pe-
GEHOK B COBMECTHOI JIeSITeIbHOCTH Oy/IeT 3aHUMATh 110~
3UIUIO TIOJHOIEHHOTO ¥ MOJTHOMPABHOTO CyOheKkTa cob-
CTBEHHOI JI€ATETBHOCTU TIO TIPEOIOTIEHUIO TPYAHOCTEH
u ee pedJIeKCHH.

B-TpeTbux, ero OTHOIIEHUS ¢ B3POCJBIM B 9TOH Jie-
SATEJBHOCTU SIBJISTIOTCS OTHOTIEHUSIMUA COTPYIHUYECTBA,
MPUYEM B3POCIBINT HAXOAUTCS B TO3UITUU TTOMOIITHUKA
[JIABHOMY JIEHCTBYIONIEMY JIUIY — PEOCHKY.

B-deTBepTHIX, pa3BUTHE TPOUCXOIUT B CAMOCTOS-
TEJLHOI JlesiTeibHOCTU pebeHKa U ee pediiekcun, ocy-
LIECTBJISIEMBIX C TIOMOIIBIO ¥ TIPU TOJJIEPIKKE B3POCIIOTO.

B-maTeix, mar B pasBUTHE OCYIIECTBJISIETCS] Yepe3
npUcBOeHKE PEOEHKOM B TOH JEATENBHOCTU TEX CIIO-
c060B, KOTOPBIE PEATUIYIOTCSI COBMECTHO CO B3POCITBIM
(unaTepuopusanmio, o JI.C. Beirorckomy) [18,] u yepes
pedirekcHio coOGCTBEHHBIX U COBMECTHBIX CIIOCOOOB JIesT-
TEJTHHOCTH.

B-1recThIX, pasBUTHE B COBMECTHOH IESTEIBHOCTH
110 TTPEOJIOJIEHIIO TPOOTIEMHOI CUTYAIIMY MOKET ITPOYIC-
XOJIUTHh OJTHOBPEMEHHO MO HECKOJbKUM HATIPABJICHUSM,
nn, Kak niicast JI.C. Boirorekuii: «oaut mar B 00yd4eHun
MOJKET 03HA4YaTh CTO MIAroB B pa3Butun» [ 16, c. 230].

[Tocnemannii Tesuc, a Takxe ocHoBHas ¢yTb P/IIT uiio-
CTPUPYETCs HAMU CXeMOH 0OBEMHOTO, a HE TWIOCKOCTHOTO
npezcTaBieHns o 30He Grkaiiiero passurus (puc. 1),

MAOCKOCTH AMY HOCTHBIX, KOFHHUTUBHBIX U
APYrUX USMeHeHUH

MnockocTk cnoco6HOCTH K NpeogoneHHIo
y4ebHeIX TPYAHOCTEN

marepuanom

MNone pabotel ¢ yuebHBIM ~

E MpobaemHsiii anuyeHTp E

Puc. 1. Cxema 30HbI GJIMZKANIIETO PA3BUTHUSI KAK COBOKYITHOCTU BEKTOPOB, 110 KOTOPHIM BO3MOKHbI <IIATH» B PA3BUTHU.
WiutiocTpaliyist K pecypey npoGJeMHON CUTYAIMK 1Jisl pa3BUTwUsE, a Takke K teaucy JI.C. Boirorckoro «ojut mar B 06yyeHun
MOJKET 03HA4YaTh CTO IAroB B pa3BUTHU» [29 ]
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ujest KOTOPOTO HAavala Pa3BUBaThCs B Psizie paboT orede-
CTBEHHBIX TICUXOJIOTOB [cM. Hartpumep: 5; 40; 47; 53 .

B coorserctBuu ¢ puc. 1 (1po cebGs Mbl 9Ty cXeMy
CTaJIM Ha3bIBATh <«IIBETOUEK») PA3BUTHE MOXKHO Ipel-
CTaBUTh KaK YHUKAJbHOE COObITHE B JKU3HU DPeOCHKA,
KOT/[a B TPOOJIEMHOIT CUTYAIMU TPOUCXOIUT M3MEHEHUE
B CTOPOHY PACIIUPEHsI TPAHUIL 30H aKTYaJIbHOTO U OJIH-
JKANTIIEro pa3BUTHS CPasy 10 HECKOJIBKUM BEKTOpaM, 1
TOT/Ia BO3HUKAET HOBOE KauecTBO. PeGeHOK HauuHaeT
PacKpbIBATHCS MOOOHO TOMY, KaK PACITYCKAETCS IIBETOK,
oTrciofa u HehOpPMaTbHOE HA3BAHUE CXEMBI «I[BETOUYEKS.

OcranoBumcst mogpobHee Ha OTUCAHUH HTOH CXEMBI
U Ha MPUMEPaxX TOTO, KaK B KOHKPETHOH TPoBIeMHOMN
CUTYallU MOTYT OCYIIECTBJIATHCS IIard B Pa3BUTHH
(TIyCTh He CTO T1aroB, HO XOTs ObI HECKOJIBKO).

OCHOBHOII ujleelil TIOAX0/a SIBJISETCS OTopa Ha pe-
cypc pebeHka Kak cyObekTa yueGHOU AesATeNbHOCTH, ee
pediiexcuu u coberBeHHOTO pasBuThst. COOTBETCTBEH-
HO, 3a/[ada B3POCJIOTO — IIOMOTaTh PeOEHKY OIIyIIaTh
cebs cyOBbeKTOM COOCTBEHHON AEATENbHOCTH U ee ped-
Jekcun, ObITh €My B 3TOM IAPTHEPOM-COTPYIHUKOM,
HoMorath €My Hapammbarh coOcTBeHHBIN pecypc. Ilo-
CKOJIbKY pebGeHOK obpalaeTcs 3a OMOIIBIO K B3POCJIO-
MY TOT/Ia, KOT/Ia He MOXKET CIIPaBUThCS caMm, T. €. B 3bP,
TO B3POCJIBIA MOJKET OKa3aTh MOMOIIb TaK, YT00bI pebe-
HOK CITPABHJICSI C 3a/[aHIEeM, TTOHSIT, YTO OH MOT C/IeJIaTh
caM, € KaKoi TPYAHOCTBIO CTOIKHYJICS, YeM UMEHHO eMy
MOMOT B3POCJIBII ¥ YeMy eMy HeOOXOJAMMO HAaydHThCH,
yTo0BI B JajbHENIIeM TOM00HBIE 3aaHUsT BBITIOTHSTh
caMocTosITeIbHO. I10 IBYM OCHOBHBIM TIpoIieccaM, CyOb-
€KTOM KOTOPBIX sIBJisleTcsl peOeHOK B yueGHOM JiesdTe b
HOCTH, TIOJIXO]T ¥ TIOJIYYUJI CBOE HAa3BAHME.

Pegpnexcusno-desmenvrnocmuovii nooxoo (PAI) —
MO CUCEMA NPUHUUNOE U MEXHON0ZUL COOeUCmEust
paseumuio pebenKa 6 npoyecce €20 CompyoHUUecmea co
83POCILIM U CEEPCMHUKAMU, OCHOBAHHASL HA NOOOEPIHCKe
nosuyuu pebenka Kax cybvekma OCyuecmeiiemoll 0es-
menvHocmu, ee pegiexcuu, 0CO3HANUSL, NEPECMPOUKU U
KOHCIPYUPOBAHUSL CHOCO608 ee 0CYULeCMEIEeHUSL.

PasBurie B yueOHOI JeSITEIBHOCTH ITPOUCXOMAT
yepes WHTEPUOPHU3AINI0 CHOCOOOB COBMECTHOW jiesi-
TeJTBHOCTHU. /IMHAMUKa Pa3BUTUS — IOCTOSIHHOE Pac-
MIUPEHIE 30H aKTYAJIbHOTO 1 OJIVIKAIIIEro pasBUTHS 110
PA3JINYHBIM BEKTOpAM WHIWBUYAJBLHOTO JIBMOKEHUS B
IJIOCKOCTU OCBOEHUST IIPEJAMETHOTO MATEPHAJIA, A TAKIKE
B [[PYTUX ILIOCKOCTSIX, B KOTOPBIX IPOUCXOAUT (HOPMU-
poBaHue pasHOOOPa3HBIX CIIOCOGHOCTEH U JIMYHOCTHBIX
Ka4yecTB.

[Tomomnts B pecrekcuBHO-IEATETBHOCTHOM TIO/IXO/IE
BBICTYTIAET KaK TOJ/IEPKKA B3POCIBIM CYOBEKTHON 1Mo-
3utn peGEeHKa W MPOIECCOB, CBI3AHHBIX C PEATH3AIH-
elt, pedyekcuent, MepecTpoiKoil 1 KOHCTPYUPOBAHUEM
CII0CcO0O0B AEATENHHOCTH.

ITockosbKy pebGEHOK PAacCMaTPUBAETCST KaK COTPYII-
HUK ¥ [ApTHEP B3POCJIOTO, PeasibHOE yueOHOE 3aHATHE
SBJISETCS TIPOYKTOM UX COBMECTHOTO TBOPUECTBA. Y YU~
Tesist, paboTatoIue cpeacTBaMu pehIeKCUBHO-/IesITEb-
HOCTHOT'O IOJX0/Ia, PYKOBOJACTBYIOTCS oOIIell wupeeii

3apeuxuii B.K. Odun waz 6 06yuenuu — cmo uiazo6 6 paseumuil....

MO/IX0/1a, TIPUHIIMITAMU, OTPAHUUYEHUSIMH, KOTOPbIE Ha-
KJIQJIbIBAET TIO3UIIHS COTPYAHUKA U UIes TIOMOIITH Yepes
pedJiekcrio, a Takyke HEKOTOPBIMU PEKOMEHAAIUSIMU
mo texHoyorun. Ho peanpHBIN Tpoliece, emie pas Moj-
YepKHEM 3TO, Pa3BOPAUMBAETCS KaK B M3BECTHOU Mepe
CIIOHTAHHDBIN, TBOPYECKU, CTABSIIUN 1 CAMOTO YUNUTEJIS
B TIO3UITUIO «Pa3BUBAIOIIETOCS B3POCJIOTO>.

3ajiaua B3POCJIOTO — OTPEETUTh 30HY OJIMKANIIero
PasBUTHS B IJIOCKOCTH y4eOHOro MaTepuaia, JaTh COOT-
BETCTBYIOIIE BO3MOKHOCTSAM pebeHKa 3aaHusl, YTOObI
IPOSICHUTD, YTO OH MOKET caM, 4ero He MOXKeT, obectie-
YUTh WHAMBUIYAJbHYIO IIOMOLIb. Eciau mpobiembl B
yueOHOM IIPeMETE CBSI3aHbI C COCTOSIHUEM «IPYIUX BEK-
TOPOB», TO 110 ATUM BeKTOPaM, bJiarogapst OkasblBaeMOi
MTOMOIIIU, TOJKE HAUMHAETCST JIBUKEHUE.

Baxuelimum s peberika, 0coOeHHO 11 pebeHKa ¢
XPOHUUYECKUMHU TPYAHOCTSIMU B OOYYEHUUM WM C OTpa-
HUYEHHBIMU BO3MOXKHOCTSIMU 3/10poBbst (OB3) sBiis-
eTCst BEKTOP «CIIOCOOHOCTD [1PeojoIeBaTh COOCTBEHHbIE
TPYAHOCTU», CBSIBAHHBIN C PAa3BUTHEM U YKPeIJIEHUEM
ero cyObeKTHOro Hadaja. MIMEHHO HeZ0CTaTOYHOCTD
OTIBITA CAMOCTOSITEJILHOTO TPEOIOJIEHUST Pa3JIUIHBIX
SKU3HEHHBIX (He TOJIbKO y4eOHBIX) 3aTPyJHEHIIT MOKET
MIPUBO/IUTH K CAMOOIIYTIEHHUIO, aHATOTUIHOMY (heHOMe-
Hy BblydeHHOIl GecriomornHocTu, onucansomy M. Ce-
gurMeHoM [63]. ¥ memarornmuecku 3amyleHHbIX JleTel
TakuM (haKTOPOM MOJKET ObITh OIIBIT OEe3yCIIEIIHbIX 10-
MBITOK JIEHCTBUS B 30HE aKTYyaJbHO HEJOCTYITHOTO, JIJISI
nereir ¢ OB3, HaobopoT, — rumeporneka, Korjaa B3poc-
abrit faske B 3AP He maeT BOBMOKHOCTH pebeHKy mefi-
CTBOBATh CaMOCTOSITEJIbHO. V1 MMEHHO BblydeHHast Oec-
MTOMOIITHOCTD MOXKET CTaTh (GPaKTOPOM, CICPKUBAIOIINM
pasBUTHeE TI0 APYTUM HAIPaBJEHUSIM, TaK KaK MPETSIT-
CTBYET BOILIONIEHUIO B KU3Hb IJIABHOTO UCXOIHOTO YC-
J0BuUsT — (OPMUPOBAHUIO Y PebeHKa O3UIIK CyObeKTa
00y4eHust, CaMOPa3BUTHSI, CAMOPEAJIU3AIINH, Oy IEHUsT
coberBennoil camoadderTuHocT [60]. A Ges cyOb-
€KTHOU TTO3UIIMH He BKJIIOYAIOTCS TJIABHbIE MEXaHU3MBI,
GJaroiapst KOTOPbHIM MOJKET HauyaThCsl OJHOBPEMEHHOE
NIBUZKEHWE TI0 HECKOJbKUM BEKTOPaM, PEryJaupyemoe
CcOOCTBEHHOI aKTUBHOCTBIO peOeHKa.

BoawmoxnocTs ipu onope Ha P/IIT cosmaBath yciio-
BUST JIUIST PA3BUTHUS TAKOU TIO3UIIUU U CIIOCOOHOCTH K TTpe-
OJIOJTEHHIO YIeOHBIX U JKU3HEHHBIX TPYAHOCTEN, C HATIEH
TOUKM 3PEHMSI, SIBJISIETCS BAXKHBIM U TEHHBIM PECYPCOM,
B YaCTHOCTH, [T WHKJIO3UBHON MPAKTUKHUS, TIOKA YTO
HCTIOJIb3YEMBIM JIUTIT ATTN30IHUECKH.

B cOBMeCTHOI [eATeIbHOCTH CO B3POCJIBIM PeOEHOK
HAUYMHAET PAa3JINIaTh, YTO OH MOXKET C/IeJIaTh CAMOCTOSI-
TEJIbHO, TIPU BBITTOJTHEHUY KaKUX JIEHCTBUIT OH HY K/IaeT-
CsI B TIOMOIIU. A TIJIaBHOE — OT 3aHSTUS K 3aHSTHIO OH
caM BUIWT JAWHAMUKY, OIIYI[AeT PACIIUPEHUE TPAHUIL
CBOMX BO3MOYKHOCTEH, U — 4TO OCOOEHHO BaXKHO — TIO-
HUMAET, 32 CYET YEeTO TO JOCTUTAETCSI.

ITO 0YeHb XOPOIIO C(HOPMYJIUPOBAJI OJIUH U3 BTOPO-
KJIACCHUKOB, KOTOPBIN 10 YPOBHIO YCIIEBAEMOCTHU €/IBa
He ObLI OTIIPaBJIEH B MIKOJIY /IS YMCTBEHHO OTCTAJIbIX
nereit. Korza KoHCYIbTaHT, CeMyst TIPUHIIATTY COTPY/I-

8 BerioMunM 3aj1ady, Kotopyio B 1924 r. craBusa H.K. Kpyrckas yyacTHUKaM COBEIAHMsI 110 BOCIUTAHKUIO U 00y4eHnIo «1eheKTHBHBIX> Jle-

Tell, Ha KOTOpoM BBICTyTAT ¢ okaanoM JI.C. Berrorckmii [11].
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HUYECTBA ¥ NOAJAEPIKKH CyObeKTHOI nmosuinu pebeHKa,
crpocu, GyJIeT JIM OH PEIlaTh OUepeHyIo 3a1auy caMo-
CTOATENBHO MM COBMECTHO, OH CKazal: «JTO 3aJaHue
MBI CIETAaeM BMECTE, a CJIeAyIoNee s Monpodyio cam».
Koneuno, B 9 siet, ¢ ANarno3oM «3ajep:kka NCUXUIeCKo-
IO Pa3BUTHs» OH HE MOKET OOBACHHUTD, 32 CUET YErO TO,
YTO MBI JIEJIAEM BMECTE, OH TTOTOM IIOYEMY-TO MOJKET Jie-
JIaTh CaMOCTOsATEbHO. HO OH TIOHMMaeT CMbICIT B3auMO-
IEeACTBHS ¢ KOHCYJIbTAHTOM U BUAUT €I0 PE3Y/IbTAThL: TO,
4TO BYEpa OH MOT A€JIaTh TOJIBKO COBMECTHO, CETOIHS OH
MOKET eJIaTh CaMOCTOATeNbHO (1psamo, 110 JI.C. Boiror-
ckoMmy). Bilarogapst cutyaTMBHBIM ycrexam, MaJeHbKIM
noGegam Hazl ONIMOKAMU U TPYAHOCTSIMHU, OCMBICJIEHUIO
1 UBMEHEHUIO CrIoco60B, pedIeKCUH TIPEKHET0 U HOBO-
IO OIbITa B TOTAJIBHOCTH BBIYYEHHOU OECIIOMOITHOCTH
obpasyeTcst cBoero pojia Gpeliib. Y peGeHKa MOsIBIISIeTCs
MPOCTPAHCTBO AEATETBHOCTH, MYCTh MOHAYATY HEOOMb-
1oe, BHYTPH KOTOPOTO OH yCIENIeH, B KOTOPOM MPUJIO-
JKEHHbIE yCUIUs 0053aTeIbHO 0060paunBaIOTCs peasib-
HBIM Pe3yabTaToM (MOHUMaHUe MPUYUH OMUOKH — 5TO
TOKE IIOJIOKUTEIBHBII PE3YJIbTAT, TAK KAK CTAHOBUTCS
[OHSATHBIM, Haj 4eM HaZo padoTaTh, KaKylo IIPUYUHY
YCTPAHSTD).

B03MOKHO, MIMEHHO [IOTOMY, UTO [AETH, UMeIOIILe
[IPEUMYIEeCTBEHHO HEraTUBHBII OIBIT yueOHOIl mes-
TeJIbHOCTH, IIPUBBIKIINE K HEYCIIeXY, CKIOHHbI TPOSIB-
JIATh B y4eOHOU JesTeIbHOCTH CUMIITOMBI BBlYUYE€HHOU
6ECIIOMOIHOCTH, MMEHHO Ha HUX <«TePaIus yCIexXoM»
ocobenno addexTuBHa 1 noKazareabHa. Ha Tom, kKak
MOKHO paboTaTh ¢ BBIy4EHHOI GECITOMOIHOCTHIO, MBI
octaHoBUMCst Gosiee moApoGHO. TlomyTHO 3ameTwM,
YTO aHAJIOTH CUHAPOMA BBIYYEHHON GECIoMONHOCTH
PasHoil CTemeHW BHIPAKEHHOCTH MOKHO HalJI0HATh

BekTop pa3enTUA cybbekTHOCTU

BexTop pazemtia
pegpnexcum

3 30Ha aKTYaAbHOro pazeMTUA V

I 3ona 6anwaiiwero passuTna

[ 30Ha aKTYaNbHO HEQOCTYNHOrO

...... “ v

He TOJbKO Y fieTeit ¢ OB 3, mpuBBIKINX K CBOUM Orpa-
HUYEHUSM 1 He CTPEMSIIINMCS UX MTPEOJI0JIeTh, HO U Y
nereil 6es OB3, XpoHUYECKH HeyCIIeBAIINX, U3 He-
61aroMoJyYHBIX CeMel, KOTOPBIM HEKOMY OBLIO TTOMO-
raTh CIPABIATHCS ¢ TPyAHOCTSIMU. Hepenko Takux fe-
Tell TAHYT U3 KJIacca B KJIacc, CTapasich He OCTABJSATh
Ha BTOpoi roj. Camu oHM GO HAXOAAT 0OXOAHbBIE
myTH (CIUChIBag y OTHOKJIACCHUKOB KOHTPOJIbHBIC pa-
60TbI, nzberass BHIXOJOB K JIOCKE, IPOTYJIMBAsA YPOKU
U T. /1), 1160 CMUPAIOTCS ¢ COOCTBEHHOI HECTIOCOOHO-
CTBIO UCIIPABUTH CBOE TIOJIOJKEHUE, He MPeIIPUHUMAsT
BOOOIIE HUKAKUX MOMBITOK U3MEHUTH CUTYyalruio. Ta-
Koe roBejieHre (OTCYTCTBYE KOHCTPYKTUBHON aKTUB-
HOCTH) ¥ TepeskuBanme (onrymenne 6eCmoMOIHOCTH,
HEBO3MOKHOCTH 4TO-THGO U3MEHWUTD, HECCMBICIEHHO-
CTW yCUJIUH, HeBepHUs B cebs 1 HesKeTaHUs 4TO-T1h0
JesaTh) TPOOJIEMHOI CUTyaIluu, TpeBpallacT ee B
TPaBMUPYIOIIYIO, TOTEHI[UAIBHO OMACHYTO JIJIST TICUXH-
YEeCKOTO 3/I0POBbsl. YueOHast [esATeTbHOCTh OTXOIUT
Ha BTOPOW TIJIaH, a HAa MEPBBII BBIXOJAUT ee ICHUXOoTe-
pamneBTUYECKUil ToTeHnuas [52], T. e. BO3MOXKHOCTD,
OCTaBasCh B paMKaX y4eOHON JedTeNbHOCTH, CIOCO0-
CTBOBAThH IJIOJOTBOPHBIM JTUUHOCTHBIM M3MEHEHUSIM
(JITMYHOCTHOMY Pa3BUTHIO).

B aroii curyaiuu mpobieMHbLil SIUIIEHTD JIEKUT He
B MJIOCKOCTU TIPEIMETHBIX CIOCOGOB [EATETBHOCTH, a B
CaMOM CHIMIITOME BBIYYEHHOW GECITOMOIIHOCTH, KOTO-
PBIil U IOJKEH CTaTh IPEAMETOM 0co00i 3a00ThI B3pOC-
JIoro (MM MOJKET OBITh He 00s13aTEJIBHO TICUXO0JIOT, HO U
YUUTENb, U POAUTENH). [Ipu 3TOM MIOCKOCTH yueGHOI
JEATENILHOCTH U TIOCKOCTh, 00pazoBaHHAsST BEKTOPOM
BBIYYEHHON GECIIOMOIIHOCTH, KaK ObI MEHSIOTCS MeCTa-
mu (puc. 2).

BekTop pasemTiA Bepbl B cebAa, nosepua
K cebe, yBepeHHOCTU B cO6CTEeHHBIX
cunax

BekTop ¢nocobHOCTI K npeononeHumio
TpyaHocTel

APYrHe BeKTopa
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Mone pabomsi ¢ mpyaHocmamu no
yuebHomy npegmemy

TTpo6nemHbIid 3NULEHTp: CUMNTOM
BbIyUYeHHOM 6ecnomolLHOCTH, BNOKMpYOWMIA
npouecc 0cBoeHUA yuefHoro marepyana m
npeoponeHusa yyebHeIx TPyAHOCTeM.

Puc. 2. MuorosekToptasi Moziesib 3BP ujoctpupyer ciyuaii, Korga npo6JeMHBIN STUIEHTP OKa3bIBACTCS B INUHOCTH,
a He B IVIOCKOCTH MPEAMETHBIX CIIOCOOO0B AESITEbHOCTH
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Zaretskii V.K. Vygotsky’s Principle “One Step in Learning...

[Tomorpb, HarpaBIeHHasd Ha IPEO/IOJIEHUE BblyYeH-
HO# 6ECTIOMOIIHOCTH WHUIUUPYET AUHAMUKY TI0 TEM
BEKTOPaM, C KOTOPBIMHU 9TOT CUMIITOM CBsi3aH (CyOhEeKT-
HOCTB, pedhieKcsi, TOTOBHOCTD U CTOCOOHOCTH MPEOIO-
JIeBATh TPYAHOCTH, YBEPEHHOCTD B cebe, CMBICT 1 JIp.).
Ha puc. 3 TOT MOMEHT, B KOTOPBII 10 3TUM BEKTOPaM
HAYMHAETCS] U3MEHeHUe, 0003HAUeH U3MEHEHHUEM I[BEeTa
COOTBETCTBYIOIIUX BEKTOPOB.

C o/iHOIT CTOPOHBI, 3TH BEKTOPBI, TOYHEEe HEBKJIIOYE-
HUE UX pecypca Ui MPeoiosieHnst npobIeMHoil cuTya-
11, 06y CIIOBJIEHBI TIPOTILIBIM OTILITOM, KOTOPBIE TPUBEJT
K COCTOSTHUIO BBIYYE€HHON GECIIOMOIIHOCTH, HEPEKO BbI-
pakalomieiicss B TOM, YTO YeJOBEK TepsieT CrocOOHOCTD
JleJ1aTh JIaske ITPOCThle, BIIOJIHE ocubHble Beu. C 1py-
rOIl CTOPOHBI, TO, YTO ATU PECYPCHI He BKJIIOYAIOTCS, 1101
KPETUISIET BLIYIEHHYT0 GECTIOMOIIHOCTD, YKPETLIIET Mt
wesoBeKa 0 cebe, Kak 0 HeCTIOCOOHOM K JAHHOMY BUIY
JesaTeIbHOCTHU.

Ecnu pebeHoK TepecTaer MperpUHUMATD YCUJTHS,
4TOOBI TPEOOJETh BOSHUKIINE TPYIHOCTH MO KAKOMY-
60 MPEIMETY, TO HTO MOKET OBITh JIJIst HETO JI0BOJBHO
OIACHBIM B IIJIaHE JIAJIbHEIIEro pasBUTHsL. DTOT CIIOCOD
HepeKUBaHus MPOGJEMHON CUTYaIllMd MOYKET 3aKpe-
nuThbes. B apyroii cutyanuu, B ApyToii e TeIbHOCTH pe-
GEHOK MOJKET OISATh MOCYUTATh cebs1 HECTTOCOGHBIM, €T
AKTUBHOCTH CTaHET M3OUPATENTbHOM, KU3HEHHOE MPO-
CTPAHCTBO HAYHET Cy:KaTbCs, U BOT OH YK€ CTAaHOBUTCS
KJIMEHTOM /ISl IICUXOTEpalleBTa, Tak KaK IICUXHYECKoe
3MOPOBDHE TAKOTO PebOEHKa OKA3BIBAETCST IO YTPO30il.

Kak ke BO3MOKHO Pa3BUTHE JUIHOCTHBIX KAadyeCTB
Jepes AesaTeTbHOCTh? Bo-TepBhIX, 3/1eCh HEe CTOJb BaXK-
Ha caMa IeSITeNbHOCTD. DTO MOJKET OBITH AESITETLHOCTD,
B KOTOPOH BO3HUKJIM HEIPEOAOJUMbIE TPYIHOCTH, HO

BekTop pa3BmuTUA CYy6BEKTHOCTI

BekTop pazemTua
pegnexcim

{ 30Ha aKTyaNbHOro passuTHA

[ 3oHa 6amkaliwero pasenTHA

| 30Ha aKTYanbHO HEQOCTYNHOrO

3apeuxuii B.K. Odun waz 6 06yuenuu — cmo uiazo6 6 paseumuil....

MOKeT ObITh M HeHTpasbHas [0 OTHOIIEHUIO K HUM Jie-
SITEJIBHOCTD, HAlIPUMep, UTPa B IIaxMaThl. PebeHoK, Bo-
BJIEKAEMBIII B WTPY B IIAXMaThl, MOXKET CKENTUYECKH
OTHOCUTBCA K CBOEH CITOCOOHOCTH OOUTLCA B HEl Ka-
Kux-1160 yerexoB. Ho 4To ecsiu 1esiTeIbHOCTD OCTPO-
eHa Tak, 4To ycrex HensOexeH? — MbI MOAYEPKIBAEM
U CIEeIMAIbHO aKIEHTUPYeM BHUMaHKe pebGeHKa Ha TOM,
YTO HAIIA C HUM JIESITeJIbHOCTD yCIelHa Beerja. ToabKo
ycrex MosKeT ObITh PasHbIM. Ec/in OH 4eMy-TO Hay4mIIcs,
9TO yciex B obydennu. Ecii y Hero He moJiy4uioch, HO
OH cMor 0TpedIEKCHPOBATh CBOI CrIocO6 U IIOHSLI IIPU-
4yrHY OMMOKH, TO yCIIEX B OCMbBICJIEHNH, B GoJiee Try6o-
KOM ITIOHMMAaHUK TOTO, 4YTO U KaK OH JIeJIaeT.

Taxas doxycrpoBka Ha cojiep:KaTeIbHON CTOPOHE
JIESITEJIBHOCTU OTBJIEKAET OT TSTOCTHBIX IIePeKHUBAHUI
OECIIOMOIIIHOCTH, CO3JIAeT TIOJIOKUTEIbHBI 39MOIINO-
HaJIbHBIN (DOH 7a’ke B OTCYTCTBHUE TOCTMKEHUH B caMOH
nesrenbHOCTH., OMHOBPEMEHHO 3TO CIIOCOOCTBYET I10-
CTEIIEHHOMY BTATMBaHUIO B Hee pebGeHka. OH MMEHHO
BTATMBAETCs, KaK Obl CTYIast OCTOPOKHO, TPOLLYIIbIBast
[IOYBY, He onacHo Jiu cioja uatu. Camblil TPYIHBIN MO-
MEHT — HayaJio: BOBJIeYb peOeHKa B e TebHOCTD, €CJIM
o yOexaeH B 6ECCMbBICEHHOCTU TIPUIOKEHNST YCUTIHA.
W 3pmech BeTymmaer B CHJIy «BO-BTOPBIX». B0O-BTOPBIX,
B KaKOM-TO CMBICJIE BaskHee IeSATeJIbHOCTH CTAaHOBUT-
€ TOT KOHTAKT, KOTOPBIH OyAeT yCTaHOBJEH MEKIy
peGEHKOM M MTOMOTAIOMIMM €My B3pocibiM. Eciu 510
rryOGOKMiA, 9MOIMOHAIBHO-CMBICJIOBOH KOHTAKT, €CJIH
OTHOIIIEHUS BBICTPOCHBI KaK OTHOIICHWS COTPYIHUYE-
cTBa, eca pebeHoK, Jaxe He A0Bepsis cebe, CKIOHEeH
JIOBEPSITH B3POCJIOMY, BEPUT €MY, TO 9TO MOXKET CTaTh
pemraiomuM (GHakKTOPOM IIPEOIOIEHH BBHIYYEHHON Gec-
nomomHoctu. Eci pebeHOK conpoTUBIIsSeTcs, He OT-

BexTop paseuTia Bepsl B ceba, nosepusa
K cebe, yBepeHHOCTU B COOCTBEHHLIX
cunax

BexTop cnocobHocTk K npeogoneHnio
TpyaHocTei

ceeeeAPYINE BEKTOPA

Mone pabomsi ¢ mpyaHocmamia ro
y4ebHomy npeamemy

TTpob6nemHbIv 3INMUEHTP: CUMNTOM
BLIy4eHHOW 6ecnomouHOCTH, 610KMpYIOLLMIA
npoyecc oceoeHna yuebHoro marepuana u
npeoaocsieHuns yuebHuIX TPyAHOCTeH

Puc. 3 MHOFOBCKTOpHaﬁ MOJZEJIb NIMIOCTPUPYCT MOMEHT MHUTINAIINN IUHAMUKH 110 BEKTOPaM, CBA3aHHBIM C Bny‘{CHHOﬁ
6ecriomotHoCThIO [30]
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3BIBAETCS Ha TMPEJIOKEHMST HAuaTh 4TO-JUO0 JIeNaTh,
MOTHUBUPYS 9TO TEM, YTO BCe PaBHO HUYETO He MOJIyYUT-
¢, TO B CJIlydae XOPOLIero KOHTaKTa B3POCJbIH Bcerja
MOJKeT cKa3aTh: « Tl cumTaenip, 4To y Tebs HIUYEro He
MoJTyquTes? A s pymaro mHadve. S yMmero momorath Tak,
9T06bI TOTyYrIoch. T MHe Beputns? Torma maBail mo-
mpobyem». A mambine yike BCTYIIAeT B IeHCTBHE NCKYC-
CTBO OKa3aHud IOMOIIU ¥ Opraiyu3alusd caMUX 3aHATU.
Ecom pebeHok yBuzies TpaHuIly MeKLy CBOMMU 30HAMME
AKTYJIBHOTO U GJIVSKAIITETo PA3BUTHS, YOEUIICS B TOM,
YTO KOE-YTO OH MOJKET JIeJIaTh CAMOCTOSITEIIBHO, €CJIH TO,
YTO BY€pa OH MOT JIeJIATh TOJIBKO € IIOMOIIBIO, CETO/IHS
JIeJIaeT YK€ CaMOCTOATENbHO, TO 3TOT OIBIT CTAHOBUTCS
B/IOXHOBJIAIONINM (DAKTOPOM, BCEJISIONUM YBEPEHHOCTD
B CBOMX CHJIAX, TIPOOYIKIAIONINM JKeJTaHue TeHCTBOBATD,
YKPEIJIAIONIUM TOJEePAHTHOCTD K 3aTPyJAHEHUAM, Hajle-
JISIOIUM CMBICJIOM IIpUJIaraeMble YCUJIUL.

Jlaxke HEGOJBINON yCIIeX MOJKET BBI3BATH K KU3HU
JUHAMUKY TI0 BCEM YKa3aHHBIM M MHOTUM JIPYTUM He
YKa3aHHBIM 37IeCh BEKTOPAM — TOT caMblii ahdekT, Kor-
JIa OJIUH IIAT B 00yYeHUH JAET CTO [IATOB B Pa3BUTUN.

Yactp 3. OT MexaHu3Ma K PaKTHKe
Co/IeiiCTBYS Pa3BUTHIO

CrieranucTpl, 3aHIMAIOIINECS TIPAKTUKOM COeli-
CTBUS Pa3BUTHIO, 00SI3aTENBHO CTATKUBAIOTCS C MOI00-
HBIMHU CJYYasIMU «4yJIECHOTO MpeobpasoBaHust», KOTa
pebeHoK BAPYT JIeJIal OTPOMHBIH TITar B Pa3BUTHH, A€
TO, UTO ellle MTHOBEHIe Ha3a/] Ka3aJI0Ch HEBO3MOKHBIM.

Kpucrenn Mancke, 6osee 40 et paboraionias ¢ 1eTh-
MU JlayH-cuHApoMoM, aytusmoM, C/I BT, onupatomasics
B CBOEH /IeATETbHOCTU HA TIPUHITUIIBI KYJIbTYPHO-UCTO-
PUYECKOI TICUXOJIOTUH, B JIEKITUSX U TEKCTAX OITMUCHIBAET
cJiygau U3 cBOEH MPaKTUKU, KOT/A Jla’ke KOPOTKUH pas-
TOBOP IIPUBOMJI K KOPEHHBIM U3MEHEHVSIM B JKU3HU Ye-
JIOBEKA, C KOTOPBIM OHA BCTYTasia B KOHTAKT [37; 43].

B.A. JleGenes [41], omun U3 4eThIPEX YJIEHOB IIE€pP-
BOU KOMaH/[bl 3HAMEHUTOTO AGUIUTAIIMOHHOIO TIEHTPA
«IIIxosa Boposaunas B HoBocubupcke, OmichBaeT, Kak
Ha OTKPBITOM ypoke B KpacHospcke (TpaHCJIUPOBaB-
muMcs 1o MmectHoMy TB) y ieBoukn, KOTOpoil OH Tpes-
JIOKIJT JIOBUTH MsI4, BAPYT 3apaboTasia paBasi pyka, Ko-
TOpast, 1O CJIOBAM JICBOYKHU 1 €€ MaMbl, «He paboTaias.

B sxypuamne «Oromex» B 1990-e rT. 6BLTO HECKOIBKO
myGJIUKAIA, MOCBSIIEHHBIX OMbITY paboThl «IITKoJIbI
BoposauHa», kotopbie comepskanu pyopuku «Cauje-
TenbeTBO uyga». Cam AWM. Boposaun B «dTiogax abuin-
TAIMOHOM T1e/IJarOruKu» [6] oIMchIBaeT NpuMep «Irara B
00yueHnn», KoTopeiil 171 Jliocu B. 3aK/Ii09aeTcs B TOM,
YTO OHA BbIyYWJIa OJIMH KYILJIET recenku «Bacuiek, Ba-
cuIIeK, MO JIFoOUMBIH 1[BETOK. CKOPO Jib, Thl MHE CKaXKI,
3acuHeen b Bo pxki». OquH KymietT — oguH mar. Ho remo
B TOM, UTO Ha MOMeHT Havasa 3ausaTuil (1 nong 1991 r.)
JIEBOUYKA He TOBOPUJIA, /10 9TOT0 HUKOT/IA He TeJia, He TI0-
HUMaJIa 3HAYEHWS TPAKTUIECKU HU OTHOTO U3 CJIOB 9TOH
necerku. OHa criesia 9Ty mecHto 6e3 ommbOK, OTUETIIIBO
BBITOBAPUBAS CJIOBA, C IOJHBIM IIOHUMAHUEM TOTO, O YeM
noet poBHO Yepe3 o1 (1 uionsg 1992 r.). MoxHO TOTBKO
[IPEICTABUTH, CKOJIBKO IIATOB B PA3BUTHUH 32 ITOT <IIIAT B
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obydennn» oHa coepinmial IHTEpeCHO OTMETHTB, Y4TO
cam A.J1. Bopo3nuH Ha3bIBaeT B 3TOM TEKCTE CBOM 3aHS-
THST «MY3bIKAJTbHOU Tepanueii» [6, c. 31].

[1.4. Tamerepun [19], ommchiBasg mccyieoBaHNs 1O
(bopMUPOBaHUIO HAYATTBHBIX MATEMATUIECKUX MOHSTHIA
(Mepa, eIMHUIIA, YHCJI0) YKA3bIBAET, YTO CJIEICTBHEM 00-
YUCHUS MaTeMaTHKe SIBJISETCS U3MEHEHHE OTIePATUBHBIX
cXeM MbIieHust 06 00beKTe: 0OBEKThl HAYMHAIT OIle-
HUBATHCSI HE CUHKPETHUYeCKH (110 «CHUIbHOMY», Opocaro-
HIEMYCSI B T71a3a [IPU3HAKY ), & KAK UMEIOII[Ie Pa3JInuHble
MapaMeTPbl, KayKbIil 13 KOTOPBIX U3MEPSIeTCs CBOeil Be-
mnunHoi. CKavyoK B Pa3BUTUU, KOTOPBII IIPU 3TOM IIPO-
UCXO/IUT, TIPUBOJIUT K NcYe3HOBeHUTO (heHOMeHOB [1maske.

B Hammx JeTHWX MIKOJAX, OPTaHM30BAHHBIX I
meTeil ¢ 0COGEHHOCTAME PAa3BUTHS W TPYAHOCTSIMU B
obyueHnH, MPOBOAUBINUXCSA B Jarepe <«[larapuHers
Herreerckoro paitona ITepMmckoii o6gacT, Mbl Hepel-
KO OTMeYasi OYPHYIO [TMHAMUKY B PA3BUTHH Y MHOTHX
JieTell y;Ke B TeYeHUe BCEro JIMITb HECKOJIbKUX TEPBBIX
nueit. Tak, B nmepBoii jietneii mkose 1996 r., B kotopoit
[IpUEeXaBIiiie B Hee CIeNuaIicThl (I1eAaroru, ICuXoso-
T, JiesTeJn UCKYCCTBA), MOHUMaBIIne, 4yTo 3a 18 nueit
MIKOJIBI (U3 KOTOPBIX TOJMBKO 13 y4eOHBIX) m0OUTHCS
CYIIECTBEHHBIX PE3YJbTATOB B JUKBUIAIMK TIPOOEIOB
B yuebe W MpeoloJIeHUN TPYAHOCTEH, CKopee BCero, He-
BO3MOJKHO, B KA9eCTBE OJIHOI M3 OCHOBHBIX OHM TIOCTa-
BUJIM 33/1a4y JaTh KaKIOMY PeGEHKY BO3SMOKHOCTD TI0-
YyBCTBOBATH €eOS1 B 4eM-JIMO0 YCIIEIIHBIM U TIOBEPUTD B
cebs. 1, kak ormeyaer M.M.TopaoH, oiHa U3 opranusa-
TOPOB MEPBOIT U BCEX TOCTEYIONINX JETHUX MIKOJI, <pe-
3yJIbTATOM COBMECTHOTO PENIEHUS ATON 33/1a4¥ SBUJUCH
BU/IUMBIE BCEM <«UyZieCa» PACKPBITUS CHAININX, a TO U
KasaBIIKeCs YBSAMIUME, OYTOHOB B SIPKHE U KPACUBbIE
1Berhl. [IpakTuuecky Kakaplii pebeHok B JleTHeii mko-
Jie TIPOSABUII ceBst ¢ caMOil JrydIiieil CTOPOHBI Ha TOM WJTU
MHOM yPOKe WK Kpy:kKe. [Ipuuem cTOMIO COBEPIIUTD-
Cs1 9TOMY MPOPBIBY Ha OTHOM YPOKE, KaK BCE OCTATbHbIE
MPETojiaBaTe/ld TOKE 3aMedasid, 4To peGEHOK Haua
Jydiiie paboTaTh, MPOSIBISATH 3aMHTEPECOBAHHOCTD, WJTH
Jlaske aKTUBHOCTD. Takske, KaK TIPABUJIO, IIOBBITIAJICS €T0
craryc B kiacces [20, c. 396].

ITO OMMCAHNE TPUBOIUTCS 3 IECSTD JIET /10 TOTO, KaK
MOSIBUJIACH CXeMa MHOTOBEKTOPHON MOJiesid, Ha3BaHHAs
HaMM «I[BETOYKOM» [25], HO, Kak BuauTe, 006pa3 paciy-
CKAIOIIETOCsT [IBETKA KAK HeJIb3s1 JIydlile OIUCHIBAET TOT
MPOoIeCC KaueCTBEHHBIX U3MEHEHUH, KOTOPBIN IIPOUCXO-
JIAT CPas3y 1o MHOTMM HanpaBjieHusM. B aToil iiurare Mb
BU/IVIM, YTO Yy JI€Teli, TIOJTYYNBIIHX OIBIT yCIleXa B KAKO-
J60 JIESITeTLHOCTH («OJIMH TITar B OOYYEHUN» ) U <ITOBE-
PUBIIUX B CBOU CUJTBI» (OJWH 13 6E3YCIOBHBIX AMUTICH-
TPOB B IIPOCTPAHCTBE BEKTOPOB PA3BUTH: ), HAUITHAETCS
JMHAMWKA Cpa3y 10 HECKOJBKUM BEKTOPaM, BKJIOYAs
WHTEPIIEPCOHATBHBIE OTHOMIEHUS ¢ [PYTUMHU JIETbMU.

K. MaHcKke cpaBHUBaeT CKauKU B Pa3BUTHU PeOEHKA
¢ passutrieM Oabouku: «Tak ke kak GabGodyka npeBpa-
1aeTcs U3 SAiIa B IMYMHKY, a TIOTOM B KYKOJIKY, /ICTH B
XO0Jle OHTOTeHe3a IMEPEKUBAIOT CKAYKU B PA3BUTHH, B Pe-
3yJIbTaTe YEero MPOUCXOJUT TIOJHOE MEPECTPYKTYPUPO-
Banue ricuxukuy [37, c. 120]. I «ecsi manenbkuii mar
B 00yYeHUY WHUIUUPOBAJ CKAYOK B PA3BUTHH, TO TO
[POUBOIILIO ... TOTOMY, YTO OH OBLT aJIeKBATHBIM»> (TaM




Zaretskii V.K. Vygotsky’s Principle “One Step in Learning...

xKe). «AnexkBaTHbiMIy» K.MaHCKe cunTaeT Takue 1marv B
06y4YeHIH, KOTOPBIE «COOTBETCTBYIOT CTPYKTYPE JAHHOMN
MCUXUYECKON cTyrenu passutusi> |37, c. 145]. B pam-
KaxX MHOTOBEKTOPHON MOJIEJIH MOKHO TIPE/IIOJIaraTh, 4To
«AOEKBAMHLIM Y SGAAEMCS MOM ULA2, KOMOPHLIL 0eIaAemcs.
8 NPOOIEMHOM FNUYEeHmPe.

IIpobremmbiii Inuyenmp no KIOUeBOMy BeKMOpY Kax
ObL OROKUPYEM BOIMONCHOCIIL OBUNCEHUSL N0 OPY2UM 6EK-
Mopam, CMAHOBUMCsL HeNnPeoOOSUMbIM NPENSIMCMEUeM
0as1 paseumus kax maxosozo. Kozoa yoaemcst ezo npeodo-
Jlemb, NPOUCXO0UM MZHOBEHHOE BbICEOO0ICOEHUE dHepeull,
HauuHaemcst 08uNceHUe No OPYeuM 8eKMOPam, 4mo u Mo-
acem Golmv 06PAHO ONUCAHO KAK CMO ULA20E 8 PAIGUMUL.

OnpbIT JIETHUX TKOJ.

B yactu 2 jaHHoii cTaThy MbI pasbupaiu TeopeTuye-
CKH, KaK BblydeHHast GECIOMOIIHOCTD OJOKUPYET BCsI-
KYIO JIESITEJIBHOCTD, JIUIIAs CMBICJIA KaKie-Tu60 yCUIust
10 TIPEOIOTICHUIO TPYAHOCTEH, a TaKyKe KaKyio POJb MO-
JKET UrPaTh MPEOJI0JeHHE BbIyUYeHHON OeCIIOMOITHOCTH
JUI pa3BUTHA. B JIeTHUX 1IKOJIaX MBI CTOJKHYJHUCH C
TUM (DEHOMEHOM Ha MPAKTHKE.

Tak B JIII 1997 rona, Toit camoii IIKOJIe, B KOTOPOI MbI
¢ H.IO. Abamesoii Hayamu ynorpebasaTh TeEpMUH «ped-
JIEKCUBHO-/IEITEJIbHOCTHBIN TIO/IX0/T [24] mpuMeHUTEb-
HO K IPaKTHKE OKa3aHWs ICHUXO0JIOrO-11earorndecKoil
TIOMOIITH B TIPEOIOTIEHUH YUeOHBIX TPYAHOCTEH B PyCCKOM
SI3BIKE, MBI TIPOJIE/IAN GOJIBIITY10 paboTy ¢ yUeHUKAMU OJi-
HOIT m3 mrkos HeITBeHCKOTO paiiona, mepenteanmx B 9-i
kyacc. Kaxk nmpusHamich yauTesis 3TOM ITKOJIbI, YUeHIKOB
MEPEBOINIINA U3 KJIacca B KJIACC HE MO y4eOHBIM JIOCTHU-
JKEHUSIM, 2 YTOOBI OHU TOOBICTPEE MOKUHYJIH TIKOJTY, T.K.
YUHUTH UX He OBLIO HU CMbIcJia, HU cuJt. [Tpobestnt B ux 06-
paszoBaHuK ObLIN YyOBUITHBIMU. YeTBEpO U3 ceMU yde-
HUKOB, TIPUEXABIIIX B JIETHIOIO MIKOJTY J0MYCTHIN Oosiee
100 ommbok B gukranTe Ha 186 c10B. OnUH U3 YIEHUKOB
HaIlcall B JUKTAHTE «HU Ha 4TO» ¢ ceMblo (1) ommbkamu.
Jpyroit Hanmcan «aebible THU» (BMECTO «TeIlIble JHI» )
U TIPU TIPOBEPKE CAMOCTOSITETHHO ONMHOKY HAWTH He CMOT.
Eire ofiH MasibumK Hammvcasr Bce CO03bl U MTPEJJIOTH BMe-
CTe C IPYTUMU CJIOBaMH, a OJ[HA JIEBOYKA BO BPEMsI JTMK-
TAHTA TOTMPOCUJIA HATIOMHUTD, KAK MHUIIETCS OYKBA «ST».
MBI TIOHSLIH, 9TO UMEEM JIEJIO He ¢ TPOOeIaMU B PYyCCKOM
SI3BIKE, & C TOTAIBHOU GE3rPaMOTHOCTBIO, € OTIBITOM XPO-
HUYECKOU HEYCIEITHOCTH (32 BOCEMD JIET 3TUX PEOSIT He
HAyYWJIM HUYEMY), C TIoTepeil cMbIcjia y4eOHOM esiTelIb-
HOCTH KaK TaKOBOI, UTO B COBOKYITHOCTH co3/1aeT ahheKT
BbIYYEHHOU OeCIIOMOIHOCTH. EAUHCTBEHHOU OIIOpPOii
11t Hac GBI (haKT TOTO, YTO JETH CAMU TIPHEXAU B JICT-
HIOIO IIKOJY, Ky/Jla IPUIVIANIAINCH TOJIBKO Te, KTO XOTell
YUIUTBCS U TOTBITATHCS TIPEOIOTIETh YIeHHbIE TPYIHOCTH.
T.e. scenanue yauThbest v monpobOBaTh YTO-TO U3MEHUTD B
cBoel skusHU y HUX Ob110. Ha crapTe 910 ObLI €INHCTBEH-
HBIM BUAMMBIN Pecypc /71T Pa3BOPAYNBaHUS COBMECTHOMN
JIeSTEILHOCTH.

B 30He ux OGumkaliinero pazsuTust ObLIO BOBJIEUEHITE
WX B JIEITEIBHOCTD, KOTOPOH CTAJI0 CHAYAJIA HAITUCAHUE
JMKTAHTA TI0 PYCCKOMY $13bIKY (110 X0y ObLTa pelieHa
npobJiemMa CMbICIa CAMUX 3aHATUH BOOOIIE W JIUKTaHTa
B YaCTHOCTH), 3aTeM WHBEHTAPU3AIUs ONMOOK, 3aTeM
BBIGOD ONMTHOKH, KOTOPYIO MPEICTOSIIO TIPEOOJIETh C 1M0-

3apeuxuii B.K. Odun waz 6 06yuenuu — cmo uiazo6 6 paseumuil....
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MOTITHIO YYHUTEJIS W TICUXOJIOTa, 3aTeM BhIPaboTKa aBTOP-
CKOTO cTT0co6a IeHCTBUST, KOTOPBIH TIO3BOJISLI ATY OG-
Ky He Jomyckarb [24]. V1, HakoHel, ucIbiTaHue criocoba,
KOTOPOE TIOKA3aJI0, YTO OJHY OMMOKY KasKABIH MOKET
HCIPAaBUTH ¥ HAYIUTHCS He JomycKaTh, Ho aTa ommbka
HUYEeM He OTJINYAeTCs OT Mpounx. Ecjim MOXKHO McTpa-
BUTD OJTHY, TO MOKHO CIIPABUTHCS U € OCTAIbHBIMH. JTO
BBI3BAJIO MIPUJIUB BIOXHOBEHUS Y peOAT, MOBEPUBIINX B
cebst, yOeUBIIUXCS B IJIOZIOTBOPHOCTH COTPYAHUYECTBA
C KOHCYJIbTAHTAMHU MO MPOIECCY TIPEoIoJeHus yueb-
HBIX TpyaHOocTel. OnUH mar B 00y4eHnn Mo PyCCKOMY
sI3bIKY (MCIIpaBIeHNE OJHON ONTMOKY, OCBOEHUE OJHOTO
MpaBuJIa, OJIHOTO crtocoba AeiiCTBUST) MPUBEJ K H3MEHe-
HUSIM Cpasy 110 MHOTHM BEKTOpaM: Bepa B cebst, CMBICI
y4e6bl, TOTOBHOCTH MPHUJIATATh YCHJIUSA, TOTOBHOCTD
JIeCTBOBATh CaMOCTOSITEIBHO, TOTOBHOCTb MPUHUMATH
MIOMOIIb, TIOHUMaHNe TPAaHUIBI Mexay cBomMu 3AH u
3BP, 1.e. MIOHUMaHNE TOTO, KOT/IA HY;KHO 00paIaThes 3a
MOMOII[bI0, pedhiiekcust (B BU/Ie TTOCTOSTHHON PabOThI HaJl
coboti u Haj criocobamu COGCTBEHHOTO JIeHCTBUS, yCTa-
HOBJIEHVSI OTHOTIEHUN MeX/y TPUJIOKEHHBIMU YCUIIHS-
MU 1 JIOCTUTHYTBIMHU PE3YJIbTaTAMU, MEKY CIIOCOOaMU
U omubKaMu, MEKY U3MEHEHUSIMU, BHOCUMBIMU B CTIO-
cOOBI M UCYE3HOBEHUEM OMMOOK U T.J.), OTHOIIEHHE K
cebe u cobcTBeHHOMY OyyiieMy («Mbl HOCTYIIUM B UH-
CTUTYT» — ¥ HEKOTOPbIE TIOCTYIHJIN U 3aKOHUNJIIH BY3bI
B Ilepmu, XOTSI 9TO IPOMBOIILIO Yepe3 HECKOJIBKO JIEeT B
ZOCTATOYHO B3pOcJoM Bo3pacTe). HaBepHoe, aTOT mepe-
YeHb MOKHO TIPOJIOJIKHITE, 0COOEHHO, €CITH YUECTh HHIIN-
BU/IyJIbHYTO IMHAMUKY KaK/I0TO.

Ho wac 6Gomee Bcero ymusuio apyroe. ITo mpomun
Cyb0BI HUKTO U3 YUUTEJEl, PETOAOIINX B 9TOM KJIAC-
ce, C IeTbMU He rprexat. Mbl 3aHUMAIUCh C HUME UC-
KJIIOUUTEIBHO PYCCKUM sI3bIKOM. Ho, Kak mokasana nx
yueba B JIEBSITOM KJIACCe, OHU CTAJIA YCHEITHBIMU 110 BCEM
OCTAJIBHBIM IIpeiMeTaM Toxke. OHU MOJTyYasn yIKe He <yC-
JIOBHBIE TPOHKHU», 4 YECTHO 3apabOTaHHbIE YeTBEPKH (UTO
HNOATBEPAMJIOCH B JajbHElIeM UX yCIenHol yueboil B
Pa3INYHBIX KOJIJIeKaxX U laske By3ax [lepmur). Konewno,
PYCCKMIA SI3BIK BayKEH, T.K. 3HAHIE PYCCKOTO SI3bIKA 3TO HE
TOJIBKO TPAMOTHOCTH ¥ TIPABUJIA, 9TO TOHUMaHHUE TEKCTA,
KyJIbTyPa BBIPAKEHHsI COOCTBEHHOM MBICIIN, TOHIMaHUE
Apyroro 4esoBeka. Ho Bce-Takn 3TO XOTSI M BaskHOE yC-
JIOBHE YCIENTHOCTH y4eObl 110 APYTUM MPEJIMETaM, HO He
noctaTouHoe. Bo3MOKHOCTD TIepeHoca TOro OIbITa, KOTO-
PbIii GBI MOJTYYeH Ha 3aHATUAX 110 PYCCKOMY S3BIKY, Ha
npyrue ydeOHbIE TIPEAMETHI U BUJIBI JESTETBHOCTH, MBI
CKJIOHHBI OODBSICHSITh TEM, YTO, BO-TIEPBBIX, Y PEOSIT aKTy-
AM3MPOBAIACH U Hayalla YKPEIISThCS CyOheKTHAs T10-
3UIHS TIO OTHOIIEHHIO K CBOEH yUeOHON MeATeTbHOCTH 1
JKU3HU, KaK TAaKOBOIA, 4, BO-BTOPBIX, TIPOM3OIIIO PA3BUTHE
0 BEKTOPY «CHOCOOHOCTD K MPEOOIECHNIO TPYAHOCTEH >,
KOTOPast O/IPa3yMeBAET CIIOCOOHOCTD He TOJTbKO TPIIA-
raThb cOOCTBEHHBIE YCUIHst (JIe/IaTh CAMOCTOSITEJIBHO BCE
BO3MOJKHOE), HO U 0OPAIIATLCST 32 TIOMOTIBIO K JAPYTOMY
YeJIOBEKY, €CJIM COOCTBEHHBIX CUIT He I0CTATOYHO. MOKHO
CKa3aTb, YTO ITO ellle U YMEeHUe YIUThCsI, KOTOPOE MOIpas-
YMEBaeT CIOCOGHOCTh HE TOJNBKO HAKAILINBATH 3HAHUS,
HO U MOCTOSIHHO MEHSITh ¥ COBEPIIEHCTBOBATH CIIOCOOBI
COOCTBEHHOI IESITEIBHOCTY BO B3aUMOJIECTBUM C JIPy-
TIM Y€JIOBEKOM.
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OmnbIT peanu3anyuy NpoeKTa

«IITaxmatsbl /7is OONIETO PA3BUTHSI>

OjHOIT 13 TIPAKTUK COAEHCTBUS PasBUTHIO Yepes 00-
yueHue crai mpoekt «IITaxmarhl [1st 00IIero pasBuTHs>
[49]. B octoBy mpoekTa GbITa TOMOKEHA UTest, BRICKA3aH-
mag H.I Anexceesnim errie B 1979 1., 0 ToM, 4TO «1m1axma-
TBI — 9TO KaK ObI caMUM GOTOM CO3/IaHHBI MATEPUAJ TN
MOJIEJIb JIJIST PA3BUTUST CIIOCOOHOCTH JIEHCTBOBATD B yMe»
[2,c.45]. TTorbITKa peann30BaTh 3Ty Uieto ObLIA TPEIPH-
uara b B 2004 . yxxe nocsie konunnbl H.I'. AniexceeBa,
korza B r. Catke YensaGuuckoit 0b6aactu, /e TpyIma 9H-
TY3MACTOB CTAJA TIPOJIBUTATh UJIEI0 BBEIEHUS IaXMaT B
IIKOJTY, HAYaJIUCh 3aHSATHUS C JI€TbMU, HAIIPABJIEHHbBIE HA
pa3paboTKy METOAMKH TIPETIOJIAaBAHSI TITaXMaT B TIEJISAX
o6uero passutus. OHOPOIi A1 TIOCTPOCHUS 3aHATUNA 1
PaspaboOTKU METOAUKH TIOCTYKUJIN: MPUHIIUIBL KYJIb-
TypHO-ucTtopudeckoii micuxosoruu (JI.C. Beirorckuit),
WJIEU TTO3TAITHOTO (DOPMUPOBAHUS YMCTBEHHBIX JICHCTBUI
(I1.41. Tanbepun), uaes HOCTPOEHUS y4eOHbIX 3aHATUN B
oriope Ha pedirekcuio (H.I'. AsekceeB), TPUHITATIBI U TEX-
HOJIOTUU BBICTPAMBANUS OTHOIIEHWIT COTPYIHIYECTBA,
OKa3aHsI IOMOIIU B IPEOIOJIEHUN yUeOHBIX TPYIHOCTEN
U peaymsanuu cOOCTBEHHBIX 3aMbIC/IOB cpencTamu PJ[TT
(B.K. 3aperkwmit).

OcHoBHasI njiest IPOEKTA 3aKJII0YAIACh B TIOCTPOEHUH
3aHATHIT ITaXMaTaMU TaKUM 06pa3oM, 4TOObI Ha HUX Pas-
BUBaJIaCh CIIOCOOHOCTD ICHCTBOBATH B yMe M UTOObI 3aTEM
MEPEHECTH ee Ha JPYTHe BUJIBI JAESTETHHOCTU 0 IPYTUM
yueOHbIM TIpesiMeTaM. [ToCKObKY CyOBEeKTOM OCO3HAH-
HOTO TIEPEHOCa CITIOCOOHOCTH IOIIKEH OBLT CTATH CaM yde-
HUK, TO TIPOIe/lypa TIOCTPOEHUS 3aHATAS aKTUBU3NPOBA-
Jia paboTy TaKMX BEKTOPOB KaK «CyOBEKTHAS MO3UIIUS»
u «peduiekcusi>. CrepskHEM TPOIEAYPHI ObLIO PasBUTHE
CIIOCOOHOCTH MBICJIEHHO C/IeJIaTh TIaXMaTHBIH XOJI, T.€.
peliaTh B yMe [IAXMaTHbIE 33/[a4H, & BCs POy Pa CTPO-
WJTach KaK IM03TAnHoe (HhOPMUPOBAHKE EHCTBHIA, U3 KO-
TOPBIX 9Ta CIOCOGHOCTD CKIaAbIBacTCs. [lepBOHAYAIBHO
TENCTBUST OCYIIECTBIISIINCE TIOJTHOCTHIO B MAaTEPUATBHOM
TJIaHe, a 3aTeM B COOTBETCTBUHM C TIPABUJIAMHU TIOATAITHOTO
(opMupoOBaHUS TIPOUCXOIUI TIEPEBO AECHCTBUS B Hjle-
aJIbHBIH 1Tan’, J[BUJKeHME OCYIIEeCTRIISLIOCh B 30He G-
JKAUIIero pa3BUTHS KaKIOTO YICHNUKA, T.€. 3aHTUST ObLIH
WHJIMBUIyaJIbHO OPUEHTHPOBAHHBIMU. B Hemeso mpoBo-
JIMJIOCH JIBA YPOKA 110 45 MUHYT.

[lepBbiMU yyacTHUKAME dKCIEPUMEHTA CTAJIU yde-
HUKU 2-TO KJacca ofHON u3 mKos r. CaTKu U yuuTesist
HAYaTbHOM U CPeHEN IIKOJIbI, KOTOPbIE TIPOSIBUJIN UH-
Tepec K 3aMbICJAY MPOEKTa, K BO3MOKHOCTH OCBOEHUS
HOBBIX MOJXOIOB B OOYYEHUM U K WJee CTaTh copaspa-
6OTUNKAMU METOJMKH (T.K. CAMON METOJUKU TOT/IA eTile
He Ob110). B mmepBoM aKCIepUMEHTAIBHOM KJIacce 3aHs-
THS NIAXMaTaMU TTPOIOJIKATUCH B TEUEHHE TPEX JIET CO
BTOPOTO TI0 YETBEPTHIN KJIace, ganee pebsita IMpopoJiKa-
JIL YIUTBCSI IO OOBIYHON MTPOrpaMMe CPETHEN MITKOJTbL,

Kirace 6b11 HabpaH U3 4rcia eTeil o MUKpopaiiony,
HUKAKOTO 0TOOpA TPU [IPUEMe JIeTeH He TPOBOMUIIOCD.

JUIs OTCHeKUBAHUS Pa3BUTHs jereil OblT pa3pabo-
TaH METOAMYECKUN KOMILJIEKC, BKJIOYABIINN CPE30BYIO
OleHKY (DYHKIMH BHUMAHWS, TaMATH, BepOATILHOTO U
HeBepOATbHOTO HHTEJIEKTA, PAbOTOCTIOCOOHOCTH 1 CIIO-
cOGHOCTHU JIeHCTBOBATh B yMe. YTOObI OIeHUTH a(dherT
3aHATUN IMaxmMaTaMy 110 WHHOBAIIMOHHON METO/MKe,
OBLIN TaKKe TPOBEIEHBI CPE3BI B JIBYX KJIaccax JAPYTHUX
IIKOJI, B OTHOM U3 KOTOPBIX JIETH OBLIN B CPETHEM HUKE
10 TTOKA3aTessIM YPOBHS PAa3BUTUSA TUATHOCIIUPYEMBIX
(byHKIIMI, a B IPYTOM BBIIIIE.

PegynbraTel cpaBHUTENIBHON AMATHOCTUKM TIOKa3a-
JIM, YTO JIETU-YYACTHUKU IIAXMATHOTO IIPOEKTA CHAvaJIa
ollepeskali CBOUX CBEPCTHUKOB 110 TeMIIaM Pa3BUTHS, a
K KOHITY y4eOGHOTO To/Ia OTIePEINIIN UX U TI0 YPOBHIO pa3-
BUTHS 110 110Ka3aTeJsIM Pa3BUTUS I1aMATH, 3pUTEIbHON
MaMsITH, BHUMaHUs, paboTOCIIOCOOHOCTH, BHYTPEHHE-
ro TUTaHa jieficTBus (110 ABYM METOAWKaAM), HeBepOaib-
Horo mHTesekTa [10]. B mampHeiimmem cpaBHUTeIbHAS
JIMAaTHOCTUKA TIPOBOJMJIACH W C JIDYTUMH KJACCAMU,
HEU3MEHHO TOATBepkAasd 3(DGEKTUBHOCTh 3aHATHH
axMaTaMu JIJIs pa3BUTHUSA pazindubix GyHknuii. K co-
JKAJIEHUIO, TT000P METOMK HE TI03BOJIUII OTCJEIUTD U
3a(UKCUPOBATD U3MEHEHHUS 110 IPYTUM BEKTOpaM, KOTO-
pble — ecTb BeCKHEe OCHOBAHUS 9TO IIPeIIoaraTb — TakK-
ke rpousonuin. Tak, y HEKOTOPBIX feTell GBI CHAT Jna-
THO3 «3a/lePKKa TICHUXIMYECKOTO PasBUTHsS». Pomutenn
o6paTii BHUMAHHUe, 4TO JIETH CTajin Hojiee OPraHnu3o-
BAaHHBIMH, CAMOCTOSITEJTHHBIMU. Y YUTEJISI OTMEUAJIN, UTO
JIETH CTAJIN TTBITATHCS PEIATh B yMe 33[aUd W Ha JPYTUX
ypOKax, Halpumep, Ha MaTemartuke. IIpu mepexone u3
HAYQJIbHOM IKOJIBI B CPEAHION B 9KCIEPUMEHTATBHOM
KJIacce He MPOU3O0ILIO TUITUYHOTO CIajia YCIeBAEMOCTH
B IIEPBOIl YeTBEPTH, KOTOPBIA OObIYHO MMEET MECTO B
CBA3U C PE3KMMU U3MEHEHUS B IIPOIIEAype OpraHu3a-
UK yueOHON eI TeNbHOCTH 1 HEOOXOAUMOCTH aJlaliTa-
uuu Kk HuM. KypbesHblil ciydail B KJacce IPOU3O0IIET
Ha TOPOJICKON KOHTPOJIbHOI 110 MaTeMaTHKe, KOTOPYIO
[IPOBO/IMJIA HOBAsl YYMTEJIbHUIA, HE 3HABIIAS UCTOPUHU
HKCMEPUMEHTATBHOTO Kacca. B KoHTposbHOM GbiTa 3a-
Jlavya TOBBIIIEHHON CJIOKHOCTH, He oOsi3aTesbHas st
pereHrst. YAMBUTEIBHBIM JIJIST YUUTETBHUIIBI OBLIO TO,
YTO BCE YUYEHUKH KJacca PEeIInJIn 9Ty 3a/a4y, TaKe Te,
KTO CIIPABUJICST HE CO BCEMU 00s13aTe/IbHBIMU 33 [aHUSIMU
B KOHTPOJIbHOU paborTe...

B 2014 r. yyammecd 3KCIIEPUMEHTAIBHOTO KJacca
3aKOHYMJIN CPEIHIO TiKomy. llstepo yueHukoB (Bce
YYACTHUKHU MIAXMATHOTO MTPOEKTA) 3aBePITHIN 00yueHue
C 30JIOTBIMU MEAAIAMU. ITO ObLI JYUIIUH Pe3yabTar B
ropojie u B YesassGuHcKoit 061acTH, Take ¢ y4eToM THMHa-
sudecknx Kiaaccos. Cpemuuii 6as o ET'D B kiiacce ObLI
3HAUYUTEJbHO BbIlle, yeM B Poccuu. B 2016 r. 3akoH4mI
TTKOJTY €I1le OJIH KJIACC, B KOTOPOM TPETOIaBaiu yueh-
HbIE TIPEIMETHI W BEJTM 3aHATHS TTaXMaTaMu JIpyTHe yuu-
tesist. 113 25 meteii, moCTYMBIINX B IIEPBBII KJIACC, YCIIETI-
HO 3aKOHYMWJI OJIMHHAAIATEIN Kiacc 21 y4eHuK, 1mecTepo
TTOJTYYUJTH 30JI0ThIE MEJIAJIA M O/THA JIEBOYKA 3aKOHUMIIA C

9 MaTepHaibHbIM UTOIOM PEAJM3AIINHE IAXMATHOTO TIPOEKTA CTAIH [IBa MeTo[IIecKuX nocobus «K passutuio uepes maxmarbi» 1 «IIlaxmarst
JUIst 00IIETO Pa3BUTHST», a TakKe «Pabouast TeTpajb At yYeHUKOB 1 yuuTesaeil», nagannsie B 2016 1. [36; 55; 56] npu nomuepxke T'epmancko-
poccuiickoro maxmatHoro ¢ouga Carka, cospanuoro sutysuactoM M. [perepom. Taxske A/st MOAIEP:KKH yaeGHOTO Ipoliecca IMCHXOJIO0TOM U

nporpammucToM A. YepHbIoM pazpaboTaHa KOMIILIOTEPHAS TPOTPaMMa.
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OJTHOIT YeTBepKOl (OCTa/bHbIE MIATEPKH ). Y YUTHIBAS, UTO
U B TOM U B IPYTOM CJIy4ae, 970 OBLTH HE CIEIHATBHO OTO-
Gpantble JIeTH, TOA0GHbIE Pe3yIbTaThl HABOAAT HA Pas-
MBITIJIEHUS O TOM, 32 CYET Y€TO OHU JIOCTUTHYTHI.

Kaxyo poJib B 9TUX COOBITHSIX ChITPAJIH 3AHSTHSI TaX-
Matamu 10 Mertozanke <«IIlaxmaTbl it 00IIEro pasBu-
THs»? — BOT Kak 0TBeTH/Ia HA 9TOT BOTIPOC OJIHA U3 y4acT-
HUII TIPOEKTA, YICHUITA U3 TIEPBOTO dKCIIEPUMEHTATBHOTO
KJacca, 3akoHuuBIas mkoay B 2014 rogy u nmpogosska-
omas obyuenue B Byse B T.Yeasbuncke: «Brarogaps
maxmaram, s Hay4msaach AyMaThb jorndecku. Ilepen tem,
KaK COBEPIIUTH KaKoe-T1O0 JIENCTBHE, S TIATENBHO BCE
06yMBIBaIO; MPEIMOJIATAIO0, KAKUE MOTYT OBITh UCXOJIBI...
[MTaxMaThl MOMOTJI B TOM, YTO, BBITTOJIHSIS KaKoe-IrH0
3aaHue, 51 B yMe TPeCTaBIAIa IJIaH /IefiCTBUI, pa3Hble
BapMaHTbl BBITIOJTHEHUST W BO3MOKHbBIE HMCXOJBL. 3aTeM
BbIOUpPasIa Harboiee MPaBUIIbHBIN 13 HUX. DTO TOMOTAIO0
usberath JIUITHUX ONOOK. B Moeil maMsiTi 1 Ha cerof-
HSAITHWI MOMEHT COXPAaHEHBI SIPKUE MOMEHTBI, CBS3aHHbIE
¢ maxMaramu. S TOMHIO, KaK Mbl 3aHIMAJTUCh TPYITIAMH,
Y KQKJOI TPYIIIbl ObLIN CBOU YYUTEJIs, Mbl YUUIUCH Pe-
MIATh IIAXMATHbIE 33191 B YME...»

[MTaxmaTtublii TpoeKT mpoxpoKaercs. IloaxBoauthb
UTOTU 110 HEMY PAaHO, T.K. ITOKA MOKHO JIUIIb CTPOUTh
TUIIOTE3bI O TOM, UYTO UMEHHO JIAeT B 9TUX 3aHATUAX (-
dexr nms obmiero passutust. Ho MOXKHO Mpenonarath,
910 3TOT 9PPEKT CBA3AH € TPEMST OCOGEHHOCTSIMIE TTPO-
ey PbI TOCTPOEHUS IAXMATHBIX 3aHSTHIA.

ITepBast 0COGEHHOCTH — WX HAMPaBJICHHOCTh Ha
pasBUTHE CHOCOOHOCTH JECTBOBATH B yMe, KOTOpasi
SIBJISIETCST Ba)KHEHITMM HOBOOOPa3OBaHUEM JIJIST JIaH-
HOTO BO3PAcTa, T.e. paboTa MPOBOJANUTCA B «BO3PACTHOM
srmieHTpes. [lenenanpapientas pabora M0 CO3IAHUIO
YCJIOBUIT JIJISI ee PAa3BUTH, WHAUBUILYATIbHO OPUEHTHU-
poBanHbie 3amanus ¢ yuerom 3BP kaxmoro pebenka,
CroCO6CTBYIOT €e CTAHOBJEHWIO HA MIAXMATHOM Mare-
pHuasie U TepeHocy ee Ha JPYyrue BUIBI JeITeNbHOCTH.
Bropast ocobernocTh — mMOAEPKKa CYOBEKTHOTO OT-
HomeHust peberka K yuebHON mestenpHocTh. Kak mo-
KasbIBAlOT UCCJIEIOBaHNUs, CyObEKTHAS O3UIUS B yueh-
HOU JEATENBHOCTH CIIOCOOCTBYET W Pa3BUTHIO PeOEHKA,
U YCIEIHOCTH camoil zesrenbHocTu [33; 34]. Tperbs
0COOGEHHOCTh CBSI3aHA C TOMIEPKKON pediiekcuu pe-
GEHKOM €r0 COOCTBEHHOU M COBMECTHOU JIESITETbHOCTH
¢ yuutesneM — pedJieKCUH, OCYIIeCTBIISIEMOIl B Havaje
yPOKa, B KOHIIE YPOKa U B XOJIe YPOKa 110 Mepe HeoOXO0-
JIMMOCTU OCMBICJIEHUST TPYAHOCTEH, UX MPUYMH U CIO-
cob0B UX TIpeojioJieHus. B 4acTHOCTH, B XOfie KaXkI0TO
3aHATHs PeGEHKY MPeIarajoch B KOHIE B pediekcuu
3aUKCHPOBATh, YTO OH MOT CJIeJIaTh CaM, YeT0 He MOT,
Kakast TOMOTIb eMy MoTpeboBaIach, 4TO OHa Jajia, U HaJl
KaKOil TPYAHOCTBIO UMEET CMbICJ paboTaTh Ha CJIELyI0-

3apeuxuii B.K. Odun waz 6 06yuenuu — cmo uiazo6 6 paseumuil....

IeM 1rare. JTO /1aBaji0 BO3MOYKHOCTD JIETSIM aJleKBaT-
HO KPUTHYECKU OIIEHHBATH COCTOSIHHE COOCTBEHHBIX
criocobnocreit, pukcuposath ABKeHure rpanul; SAP u
3BP, 0cosHaHHO MPUHUMATH PEIleHIe 0 BHIOOPE YPOB-
Hs TPYIHOCTU 3a/laHUl, He MepPeKUBaTh HEYCIeX Kak
TpaBMY, a TPUHUMATDH CUTYAITUIO TAKOH, KaKasi OHA eCTb.
A Taxke OTC/IEKUBATH JAMHAMUKY M3MEHEHUU U MOHU-
MaTh, KAKYIO Ba;KHYIO POJIb B 9TOU IUHAMUKE UTPAET T10-
MOIIb YIUTEsI, €3 KOTOPOrO 3TU HOCTUKEHH ObLIN ObI
HEBO3MOJKHBI, T.e. TOHUMATh IEHHOCTh COTPY/HUYECTBA
U CTPEMUTHCS BBICTPAUBATh TAKUE OTHOTIEHNS B JKU3HU.

Ompit Ilentpa «B rocrsix y Hesnaiiku»

IlenTp «B rocrsax y HesHaiiku» bl cosgan (OHIOM
«/letn.mck.py» koropsiii ocHoBan B 1989 r. oterr Asek-
canap Menb (6eccMeHHBI Ipe3uieHT (POHAA CO JHS OC-
noBarmst — JI.3. Canteikosa). Jlo 2012 roma B dokyce
BHUMaHUs coszatesieil IleHTpa OBbLIM BOTIPOCHI OPraHu-
3aI[UU JICYEHUST 1 JKU3HEO0OECTIeUeHUsI JIeTel, CO3/IaHIsI
AMOIMOHAILHO GIATONPUATHBIX YCJIOBUH JIJIT UX <OTO-
rpeBa» (y MHOTHX JIeTell 3a IIJIedaMU TSKEJIblil TpaBMa-
tudeckuit onbiT). B 2012 romy Ha ¢dhoHE HOCTUTHYTHIX
YCIIEXOB B JIeYeHU N ObLTa MMOCTABJIEHA 33/[a4a CO3/IAHIsI
ycoBuit st obpasosanus jereit. K pabote ¢ gerbmu B
YuCIie IPYTUX CIENUATUCTOB ObIIN TPUBICYCHBI TAKIKE
YUYUTES U TICHXOJIOTH, paboTarolue ¢ IeThbMU B OTIOpe
Ha pedIeKCUBHO-/1eATeIbHOCTHBIN [T0X0/ K OKa3aHUIO
TIOMOIIIN B TIPEOJIONIEHNH yaebHbIX TpyaHocteit [29]'.
B nacrosiee Bpemst Bce Boctiutanauky lleHTpa, Hesa-
BUCHMO OT TSIKeCTH 3a00JIeBaHUS YIATCsT B IIKOJIE U060
HAXOJSATCST Ha JIOMAIlHeM O0YYeHUHU, TIOTyYatoT JOTOJI-
HUTEJIBHYIO TIOMOIIb OT TIPUTJIANIEHHBIX YIUTEJEH, TICH-
XO0JIOTOB, TBIOTOPOB.

B kauecTBe 1mpumMepa 0IarOTBOPHOTO BAUSHUS 00Y-
YeHMs Ha pa3BUTHE JIeTeH MpUBeeM JMHAMUKY OJTHOTO
n3 BoctiutanHukoB [lentpa ITammu. ITpumep IMamm ss-
JisieTest 0COOEHHO HATJISITHBIM B IIJTAHE TOTO, K KAKUM W3-
MEHEHUSAM B Pa3BUTUM MOXKET IPUBECTU IIPOPLIB Yepes
POGIEMHBIN STTUIIEHTP B BUIE «BBIYIEHHON GECTIOMOTII-
HOCTH», YCUJIEHHOM «O0beKTHUBHBIM COCTOSTHUEM 3/[0PO-
BbsI», TPUBOJISIIINM K €CTECTBEHHBIM OTPAHUUYCHUSIM.

Y Ilamu auarxHo3 apTporpuiiinos. JDTO O03HAYAET, B
YKCJIe MPOYETo, YTO MbIIICYHAsST TKAaHb HE 00pasyeTcs.
Penepryap nsukenwnii Ilamwm kpaitne orpannyen. Ou
MOJKET JIeJIATh B3MaxXy PYKOH OT Ijieda, OTTAJIKUBATHCS
HOTOW, TIepe/BUrasicb Ha KOJIACKeE, JIeJaTh [BUKEHUS
TysoBuiieM. /IBukenus rosoBoii, peub B HOopMme. OT
posaenus Ilama Haxonuicst B joMe pebeHka, 3aTeM B
JIETCKOM Jtome, B 6osbHuIe, ¢ 2010 rona cTas BocuTan-
HUKOM 1leHTpa «B rocTsix y Hesnalikm».

Baaromapsa BuzpeosanucsaM, KOTOpble JOCTaTOYHO
peryasipro Bemytes B llentpe «B roctax y Hesnaiikuy,

10 Korzma pyxosozautesn (GhoHIA MPUTIACHIN aBTOPA AAHHON CTAThH Ha KOH(EPEHIHIO 110 IpobieMaM 00pa3oBaHMUs AeTel-CHPOT C MHBA-
JIHOCTBIO, € TSIKEJNBIMU coMaTnyeckumu 3aboseBanusimit (B ceHtsiope 2012 r.), To 1epBoii peakiueii GbLIO, YTO 9TA Ta KATETOPHsI I€Tell, st
penrernst pobaem Kotopbix P/IT Bpsiz st MoXKeT GBITH mosie3eH. Bo-mepBhIxX, MBI HIKOT/IA PaHbIIle C TAKUMHI I€TbMI He pabOTaIi, BO-BTOPBIX,
311€Ch BO3HUKAJ TAKON KOMILIEKC PobIieM, 00YCJIOBIEHHBIX CUPOTCTBOM, HHBAJIUAHOCTBIO, 00Pa3OM JKI3HU, OTCYTCTBUEM COIUATBHOTO OTIbITA 1
BBI3BAHHOTO ATUM 33/[EPKKAMU Pa3BUTHS, UTO, KA3aJI0Ch, EJATOTHKA 1 MICUXOIOTHsI 371ech Geccnmbhbl. Onrako uzest JI.C. BBITOTCKOT0 0 TOM, 4TO
o6yueHne MoKeT GbITh BBICTPOEHO TaK, YTO O/MH LIar B 00ydennn Gy/eT aBaTh MHOTO 1IAr0B B PasBUTHM, Beesisiia Hajgexay. Hy u, pasymeercs,
Triepe rrazaMi Ol YHUKATBHBIH OTeYeCTBEHHBII OIBIT 00YYEHIsI CJIETIO-TIYX0-HEMBIX JIeTeil, co3mannblil B axkcreprmente N.A. COKOISTHCKOTO
u A.V. MemtepsikoBa. C OZHIM U3 yYaCTHHKOB 9TOTO KCIEPUMEHTA, ILICHXO0/LH. A.B. CyBopOBBIM aBTOp IIPOpabOTal HECKOJIBKO JIET B O[HOM

J1a60pa'r0p1/11/1, T.€. ObLI HEIoCPpeACTBEHHBIM CBUAETEJIEM Yy/ia.
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6bLT 3aUKCUPOBAH TOT TIEPETOMHBIIT MOMEHT B JKU3HU
[Tarmu, Korfa ofHo cOOBITHE, TTPOUCIIEITee, KCTATH, B
XOJI€ UTPBI B TITAXMATHI, TOBJIEKJIO 32 COOO0I TIeTyI0 JTaBH-
HY U3MEHEHUI, B TOM YUCJIe, TUIHOCTHBIX.

Korma B mavasre 2013 rona B «Hesnaiikes Havammch
3aHATHA TMaxMatamu, [lama yBiekcs W Hayaad ocBau-
BaTh MIAXMATBI JIOBOJILHO CEPbE3HO, GBICTPO JTOOUBIIHCH
OTIPEICJICHHBIX YCIIEXOB.

O0nancovt emy ObLI0 NPEOLOAHCEHO NOCMABUMD HA 0O~
cxe mam 8 1 x00. On Golcmpo coobpasuL, wmo mam cma-
sumcs gepzem, u ckasai, kyda (na xaxoe noie) HyicHo
nocmasums (epss. Hepaswiuii ¢ HuM KOHCYIbManm npeo-
JIOJCUTL eMy camomy nocmasumo ep3as. <A ne moeys», —
6o omeem Iawu. <Mmue Kajcemcs, mol MONCEUb>, —
omseemun woucyavmanm. Toeda Ilawa, u3n08uuGUIUCY,
BIMAXHYL PYKOU U CXBAMUTL OBYMSA NATLUAMU PepP3sL.
Pyxa emecme pepzem onycmunaco enus. Bmopvim e3ma-
xom pyxu, Hawa, npuyeruswuco, nocmasun gepss na
nyarcroe nore. Hexomopoie ¢ueypol, npasda, npu smom
ynanu, o mam ovin nocmagien. Yepes nedemo Ilawa en
cam (npudyman cnocod, KOMopvlil NO360JSIL eMY KYuLamo
CamocmosimenvHo cyn u 6mopoe, Haicumas ioKkmem Ha
JIOJCKY U BUIIKY, JIEAHCAWYI0 HA mapeiKe). 3amem oH Ha-
uan pacuupsms ouanason ceoux deticmeuil. Cman oxom-
HO NOJL308AMBCS Opme3amu, 61azo0aps KOmopvim Moz
nepedsuzamocs na 1ozax, a e na xorscke. depes norzooa
OM MOZ Yaice GUMb N0 MUY U CIMATL UZDATID CO COEPCTNHU-
xamu 6 pymoon. On nauan xodumo 6 wxony. Ilossuraco
2Na8HAS UETb — CMAMb CAMOCMOAMENbHVIM 8 Jicusnu. On
HAUAT PA3BUBAIN® PYKU, CAM U3BAGUT JCETANUE <NONPOOO-
6aMb HAYUUMBCS. UZPAMb HA NUAHUHO>, U HAWET CROCOO
0251 cebsi, CHAYANA HA YEPHBIX KIABUULAX, A NOTOM U HA
scex ocmanvholy. Cnycms 08a 200a 0H HAYUULCSL NOTHO-
cmwvio cebsi cam 06CayHCUBAmb, J0ZHAL CBEPCMHUKOS 6
yuebe, umeem pasHoOCMOPOHHUE UNMEPECL, CMATL 00HUM
U3 IYUWUX UZPOKOB 8 ULAXMAMDBL 8 UKOJLe.

[To-BupmMoMy, camMoe TJaBHOE HOBOOOpa3oBaHUE,
KOTOpOE BOZHWKJIO B WTPOBOI UM B y4eOHOU JesATesh-
Hoctu TlaImy, HAXOAUTCS Ha BEKTOPE «CyOBEKTHOCTHS.
C Toro MmoMeHTa, Kak [lamma B3sJ1 Kypc Ha caMOCTOSITeTh-

Bor punamuxka [lammm 3a Tpu roza.

HOCTB, OTKPBLT 15 cebst, 4TO BCe JIeJIo B crocobax, uTo
HY’KHO MX UCKATb, IPOABJIATD HHUIMATUBY U YIOPCTBO,
OH Havyas 6pocaTh BBI3OBBI cebe 1 ApyruM. Bemomua-
eTcs, Kak OH HamucaJl B WHWBHUAYAJbHOM IPOEKTe Ha
seTHIo0 1Koy 2013 To/1a, YTO XOUeT «TOTBITAThCS TO-
mpoboOBaTh HAYYUTHCST UTPATh Ha HaHUHO». Ha Bompoc
0 TOM, KaKk OH COOMPAeTCs UTPATh HA MTHAHWHO, ECITU Y
HEero He JIeMCTBYIOT MaJbllbl, OH oTBeTUJ: «Ho Bexab 1mo-
BITaTbCd MOXKHO!» IIPOTUB Tako#l JIOTMKM BO3Pa3UTh
uT0-1160 GbIIIO TPYAHO. B nTore oH Hayuwusics urpathb He
TOJIBKO Ha TMAHWHO, HO Jla’ke Ha TUTape U YAapHbIX UH-
crpymentax. [lozunmio [lamm o oTHONIEHUIO K KU3HU
MOJKHO 0XapaKTepu30BaTh Kak MpPeebHO CyObeKTHYIO,
OH aKTWBHO ¥ OCO3HAHHO UIIET CIIOCOObI AESITETLHOCTH,
MO3BOJISIIONINE €My BECTH CaMOCTOSITENbHBI 1 — B 6y-
JyIIeM — He3aBUCUMBbIN 00pas JKU3HH.

Ciyuaii crynentku M.

Oxazanue nomortu cpejpcramu PJIIT B nipeopolie-
HUU y4eOHBIX TPYAHOCTEN, KaK MPABUIIO, TPEOOBATIO OT
KOHCYJIbTaHTa OCOOBIX YCHJIUH 10 aKTyaJu3alui, o/
JIEPKKE U YKPEIUIEHU IO CyObeKTHON TO3UIIH YUAIUXCST
[32; 33; 34], ocobeHno, eciii y HUX CKJIAABIBAICI KOM-
IJIEKC XPOHUYECKOI HeYCIIEITHOCTH, TPAHUYAIIIEN C BbI-
y4eHHOI OecrioMONIHOCThI0. Bes amekBaTHOIl moMOIIU
B3POCJIOTO CIIPABUTHCS C CUTyarueil oH He MoxkeT. Ho
Y TIOMOIIIb ZIAJIEKO He BCEr/a TOTOB MPUHATH. llepesknTh
OYEPETHON OTIBIT HeyclieXa, MPUJIOKUB 3HAYUTEJbHBIE,
HO HalpacHble YCuinss — GOJIE3HEHHBII 11ar, KOTOPBII
O4YeHb HE XOUeTcs MpeAnpuHuMaTh. KOHMIUKT, KOTO-
PBbIii TIEPEKUBAET B ATOM CJIydae 4esJ0BeK, KPATKO MOXK-
HO OXapaKTepu30BaTh, KaK >KeJaHWe HEBO3MOKHOTO.
Jlosiroe 1peObIBaHuEe B TaKOM KOH(JIMKTE OKa3bIBAeT
TPaBMUPYIOIlee, Pa3PYIIUTEJNbHOE BJUSHUE HA pas-
BUTHE YesioBeKa. BO3HUKAIOT BTOPUYHbBIE N3MEHEHUS B
JIMYHOCTH, B TIOBe/leHuH, B ahdekTuBHON chepe. Boznu-
KaeT oTpeGHOCTH YIKe He B KOHCYJIbTATUBHOM TICHXO0JI0-
TO-TIeIaTOTUYECKOI, a ICIXOTEPATIeBTUYECKOI TOMOIIIH.

Pazmmume MexIy KOHCYJIBTAaTUBHOW M IICHXOTepa-
MEBTUYECKON TTOMOIIBIO, HA HAIl B3TJISI, OYeHb TOYHO
3azas VI.B.I'puHIIMyH B CBOMX JIEKIUSX 110 WCTOPUU

ITama B 13 net (2013)

Ilama B 16 et (2016)

HpaKTI/I‘{eCKI/I HUYero He /iej1aja CaMOCTOATE/Ib-

J10 9TOro BpeMeHH B ILKOJIE He YUUIICS, HO ObLI

JKuBer B KBapTHpE CaMOCTOSTETBHO C COCEIOM 110 KOMHATE.
HO. Cam cebst o6cayskuBaer, mpu HeoOX0MMOCTH 0OPAIIAETCs 38 TIOMOIIBIO.
TTocTosHHO U3006peTaeT PasInYHbIe CIOCOOBI «KAK YTO-TO C/ENATh>.

IIPUHAT B TIATHIH KIacc.

Mor nucaTh ¥ pucoBaTb, Iep:Ka pyuKy UIIH
KapaHall BO PTy.

Baarogapst MysbIKaIbHOMY CIIYXy U XOPOTIEMY
TOJIOCY TIeJL.

Kuur #e unrait.

HeoxoTHo 1moJsib30Basicst OpTe3amu, T.K. TIePeIBU-
JKeHUe Ha HUX TPEeBOBAJIO OOJBIINX YCUIHUIL.

He ymesn urparh B mmaxmarbl.

BoiyuerHast 6eClIOMOLIHOCTD, 00YCJIOBIEHHAST
(pusnyeckum crarycom.

ITorbITKM pacupuTh ANATA30H (HUBUIECKUX
BO3MOKHOCTE OCYIIECTBJISIITICH YTEM XUPYP-
TMYECKUX OTIEPAITHIA.

Bepur, uTO «<MOXKET BCes.

Yuutcs B 1eBATOM KJacce.

Hayunics urpaTh Ha MTUAHIHO U THUTApe.

O/1H U3 JIydIuX MaxMaTHCTOB B IITKOJIE.

B opresax urpaet B ¢hyT6OIL.

BricTymnaer B criekTakiie, mocTaBaeHHoM ¢ geTbMu llentpa pesxkuccepom
PAMTa H.lIymuiknHo#, B KOTOPOM TO€T, UTPaeT Ha YAAPHBIX MHCTPYMEH-
Tax v ryGHO#T rapMoIIIKe.

[Lianupyer B Gyayiuiem paboTaTh PaIIOKOMMEHTATOPOM, T.K. B 9TOM CJIydae
«€ro PyKU U HOTU HUKOTO BOJHOBATbh He OY/IyT», & FOJIOC Y HErO B HOPSIZIKE.
PerysisipHo ziesiaet yrpaskHeHust [Jist pa3BUTHUST IBHOKEHUN (MEANKY, BUJIS
€r0 JIOCTUKEHWS B PA3BUTHH JIBUIKEHIIT, CKA3AJIM, YTO He TIPE/III0JIarain Ta-
KUX Pe3yJIbTATOB MOCIe HAMEYEHHBIX OIEePallHii, 1 oreparuii moka Gosbiie
He TIPOBOJIUIIN ).

[Ipounran «benoe va uepaom» PyGena [lasuma [onsaneca [asnbero, mo6ut
ctuxu C. Ecennna, nagan ynrats «Daycras Tere.
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ncuxortepanun. «Ecin y xinenTa, 6yeM HA3bIBaTh €T0
Tak, eCTh BHYTPEHHUE PECYPCHI IS perieHs mpobiie-
MBI, ¥ TICUXOJIOTHYECKAs TIOMOIIb 3aKJII0YAeTCsI B €TO0
MOJIIEPYKKE W B TIOMOTITU TI0 PACKPBITHIO 9TUX PECYPCOB,
TOT/Ia 9TO CKOpee KoHCyJbTupoBanue. Ecim pecype He-
JIOCTATOYEH, €T0 HAJIO CO3/IaBaTh, M HYXKEH JIJINTEJTbHbBIN
yrryOIEHHBII THAJIOT U COITyTCTBOBAHHUE YEJIOBEKY, B3a-
MMHOE JIBUJKCHUE B 3TOM JIMAJIOTe — TOTZA 9TO CKopee
rcuxorepanusi. X0Ts B PeabHOM IMPOIecce UX PasJin-
4UTh OYeHb TPyAHO> [21, c. 176].

Coayuyait crysentkn M., OTTMCAaHHBIN HAMU B CTaThe
namartu [1.4. Tanbnepuua [28] saBisiercst, ¢ oHO cTO-
POHBI, HATJISITHBIM TIOATBEPSKIAEHUEM TOTO, YTO WHOTA
STH TIPOIECCH PA3IUIUTh OYeHb TPYIHO a C APYyroil —
YTO PA3BUBAIOININM TIOTEHITATIOM O0JIA/IaeT eiBa JIn He
JI00ast 1A TEIbHOCTb.

IMpesk e yem pasbupatrs caydail M., BepHeMCst K TOMY
MECTY B 1IecToil r1aBe « MBbIIIeHnsT 1 peun», B KOTOPOH
JI.C. BBITOTCKMIT TIPOBOIUT CBOE PACCYKAECHUE O CBSI3U
obyueHust 1 pasBuTHs. [IpUBesEM IUTATY MOJHOCTBIO.
«OpuH mar B 06y4eHrn MOJKET O3HAYaTh CTO IIaroB B
pasBUTHM. B aTOM M 3akJ04aeTcsl caMblil TOJIOKUTENb-
HBIIT MOMEHT HOBO# Teopuu. OHA YYUT HAC BUIETh pas-
HUIY MEXy TAKUM OOydYeHHeM, KOTOPOe JIaeT CTOJBKO,
CKOJIBKO JIACT, ¥ MEK/IY TaKWM, KOTOPOE JaeT OOJIbIIe,
YeM OHO JIaeT HeloCPeICTBEHHO. Eciy MBI HayInMcst -
caTh Ha MUINYIIEH MAITIHKeE, TO B 06IIell CTPYKType Ha-
TIIETO CO3HAHUS MOJXCem Huuezo He uamenumvcsi (KypcuB
Haut. — B.3.). Ho eciu Mbl Hayuumcs, cKakeM, HOBOMY
METO/y MBIIIIEHUsT, HOBOMY TUITY CTPYKTYP, TO TO IaCT
HAM BO3MOKHOCTD BBITIOJIHATD HE TOJIBKO TY CaMYIO Jiesi-
TEJBHOCTD, KOTOPast ObLIA TIPEJIMETOM HETIOCPEICTBEHHO-
ro o0y4eHus, HO BO MHOIO pa3 (oJibllle — JacT BO3MOK-
HOCTb BBIITHU JAJIEKO 32 [IPEJIENIbI TeX HEMOCPENCTBEHHBIX
Pe3yJIbTaTOB, K KOTOPBIM IpuBeo obyuenue [16, ¢. 230].

Kax Bupum, JI.C. Beirorckuii 3/1ech paccysk/aer He ¢
MO3UITIH BO3PACTHBIX HOBOOOPA30BAHMUIT M BBICKA3bIBACT-
cs1 KpaiiHe OCTOPO’KHO: «...B CTPYKTYPe MOKET HUYETO He
u3MeHUTLCsT». Ho, ciieioBateibHo, TPy KaKIX-T0 06CTOs-
TeJbCTBaX MOXKeT 1 n3MeHnThes?! B cratpe o I1.A. Tanb-
nepure [28] MBI MOAPOOHO OIMICHIBaEM TTPUMED, KOTTA
UMEHHO 00ydYeHHe MeYaTaHuio Ha KOMITBIOTEPE 10 METO-
JMKe 00ydeHus cierioMmy, 6e301nb0YHOMY JAeCATHUIIANb-
IIEBOMY TIeYaTaHUIO Ha MTUTIYIIEH MaITiHKe TIPUBEJIO — B
pesyJibrare (POPMUPOBAHIST ATOTO ABUTATEIBHOTO HABBI-
Ka 3a 18 saHATHil — K peBOIOIMOHHBIM IPE0Opa3OBaHuU-
sIM B pasButnn (caydaii crygeatkn M.)

... Brosibpe 200... 2. ko mne obpamunacy cmyoenmxa M.
¢ npocvboil 0 pyrosodcmee ee duniomuou pabomoil. Bee
npedvidyuue pyxosooumenu om uee omrxasamucos. Kyp-
COBYI0 30 Yemeepmulil Kypc OHa 3auumuia na 7 6aiios
(mpu ¢ munycom). Kax eii yoasarocy coasamv sx3amenvl,
5 He NOHUMAT, M.K. CBA3HOU peuu om Hee ne caviuan. Ilo-
MoM 00PaAMUNL GHUMAHUE HA CBOCOOPAIHBLIL NPUEM <Nepe-
Oauu UHULUAMUBHL NPENOOAsAMEnI0>: 6 CAMbLIL OMEem-
CMBEHHDLL MOMEHM, K020 HYICHO ObLIO CKA3AMb Heumo
KOHKpemmnoe, 0Ha HauUHALa 80JIHOBAMYCS, NOKAULIUBAMD,
NPOUUUATD 20PTI0, U NPENOOABAMEND CAM HE3AMEMHO OJLsL
cebst Hauunal PopMyaUPOsaAms OMeEemvl Ha CB0U GONPO-

3apeuxuii B.K. Odun waz 6 00yuenuu — cmo uazos 6 paseumuil....

covl, ¢ Komopvimu cmyodenmra M. oxomuo cozramanacy.
Taxas maxmuxa coauu IK3AMEHO8 NO3BOIULA ell OOUmU
00 namozo kypca... C kypcosvimu pabomamu 6bLio CLoxc-
Hee, m.x. mam mpebosancs nucomennviil mexcm. He suaio,
Kaxozo Kauecmea Oviiu pabomot, HO 3a NOCACOHION, KAK 5
yoice 2060puL, ObLIO NOCMABACHO 7 6ALL08, YMO ACTACMCS
8 KAKOM-1MO CMbLC]IE YCIOBHOU NOJOHCUMENDHOU OUCHKOU.
Obpamumovcs ko mie cmydenwmre M. nocosemosaia ee
noopyeza, y xomopoi moxce ool 6ovlUe MPYOHOCU C
MeKcmom, 1o Kypcosast (no0 MOUM PYKOBOOCMBOM,), XONSL
U ObLAA 3QUUENA He 8 CPOK, NONYUULACH O0BOLLHO NPUL-
JUUHOTL € XOPOULUM 3A0€L0OM HA OUNILOM...

B cmydenmie M. mens npusnexio 6oxvwoe yeeaanue
Camv OUNJLOMUPOBAHHBIM NCUXOJI020M, 20MOBHOCb DA~
bomamn, nadexcoa na mens (xoms moL 00 3M0O20 BpeMeHi
u ne ecmpeuanucv). Cmyusan HuUsKuil yposensv 3HAHUL U
noanoe neeepue 6 cebsi. B pabome ¢ M. s ucxooun us mozo,
UMO NOMOULL OOJNHCHA OCYUWCCBISTNGCSL <O NPOUECCY >,
HO 6 codepacanuu uer06ex QoNHceH OBULATNCS CAM, 8 CO-
OMBEMCMEUU CO CEOUMU BOIMOICHOCMAMU, 8 30HE CB0e20
baudicatiuezo paseumus...

... [Tockonvry epemenu 0o 3auumut OunIOMa 0CMasaioch
MARO, 4 KOHKPEMHOl membl O CMOponsl cmydenmxu M.
3a561eH0 He Obl10, S NPEONONCUIL el anpobuUPosamy HOBbLLL
ONPOCHUK, HAO KOMOPbIM MbL mozda pabomanu. Paboma ¢
ONPOCHUKOM NO3BOISIA 8 KOPOMKULL CPOK COOPAMb GONbULOL
paxmuueckuii mamepuan, a mamemamuieckas oopadom-
Ka — noayuums 0ocmosepivie pesyiomamot. CMvici pado-
Mol Obll NPO3PAUEH, MAK MO ONUCAHUE PE3YTLMATNOE He
00IAHCHO OBLIO COCABUMb KAKUX-UOO POOLEM...

Tem ne menee, 6 nepeviii 200 padomovl 3auUMa OUNIOMA
He COCMOSLLACH, NOCKONLKY cmydenmia M. ne nanucaia nu
00HOT cmpouku ceoeil pykoil. Ona npoeea KoI0CCArvHyo
pabomy no o6pabomie peyavmamos, NOAYUULA KPACUBHIC
pesynvmanivl, 0axce OONONCUNA UX HA GHYMPEHHEM CY-
Oenueckom cemumnape, Ho mexcma ne Ovlio 6oobwe. Yice
nepeo camoti damoil 3auumbvt, NOCLe Mo20 Kax Oblio NPUHsL-
mo mpyonoe pewenue, NepeHecmit 3auuUmy Ha Cleoyouul
200, 01a NPUCIALA 00HY CIPAHUYKY ABMOPCKO20 MEKCMA...

B credyrowem yuebnom 200y ucmopus noGmopuacs.
Ona npodoscana eoinoIHAMb 0ZPOMIbLE 00BEMbL TNEXHU-
YecKou padbomot, COBEPULEHCBYS POPMbL NPEOCTNABICHUS
IKCNEPUMEHMATILHOZ0 MAMEPUANA, 8 PA320BOPAX O MeMe
NPOSAGAANA NOHUMAHUE CMBICAA PAOOMbL U NOIYUCHHBIX
pesyavmamos, 1o mexkcma ne 6wuio. K eecne cumyayus
cmana yeposxcaroweti. A wecmuo npedynpexcoan ee, umo
20mog pabomamo ¢ ee MeKCmoMm, KaKum Ovl NIOXUM OH
HU ObLIL, HO NUCAMD 3Q Hee UM HAZ0BAPUBAINDL MEKCIN He
6ydy, m.x. amo ne 6 moux npasunax... K cepedune anpe-
s M. 60pye 3aasuna, umo e Mojcem Hanucamy mexcm,
NOCKOILKY OUeHb MEOLCHHO 08YMs NALLUAMU Neuama-
em na xomnvromepe. A ckasai, umo 61ader memoouxoul
Tanvnepuna-Manosa u mozy nayuums ee 3a cemb 4acos
neuamamuv 0ecsamuvio NAILUAMU, 6CAENY10, 6€3 OUUOOK, CO
crkopocmoio 90 suaxos 6 munymy... Ona cozaacunacy, 6oi-
PA3UE NPU FMOM COMHEHUE 6 TNOM, UTNO OHA MONCENM UeMY -
JUOO HAYUUMBCSL...

Hsz0mosus cxemvr 6 coomeememeuu ¢ Kiaeuamypot
ee noym-6yxa, Mol NPUCYNUIU K NOIMANHOMY (op-

1 TIocKOJIBKY HAYYHBIM PYKOBOIHUTETEM CTYACHTKN M. GBI aBTOP AAHHOW CTaThU, TO OMHCAHNE CIIydasi yAo0Hee BeCTH OT IePBOTO JIHIIA.
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MUPOBAHUIO HABHIKA NEUANAHUSL HA MAWUHKE OeCImbIo
nanvuamu ecienyio... Tpyono ckasamv, Goun au smom
npouecc NOIMANHLIM QOPMUPOBAHUEM UL e <NCU-
xomepanueil uepe3 0esmerbHOCMb», M.K. 5 NOCMOSIHHO
OWYWATL MO, UMO NPUHSINO HA3LIBAMb BblYUEeHHOl 6ec-
nomowpocmoio. Cmydenmxa M. ymeepocoana, umo 6cio
HCUZHD NYMAem <NPago U €60, GePx U HU3», YUMo HUKO2-
da ne cmoxcem SMOMY HAYUUMbCS. IKPAH KOMNLIOMEPa
6oL 3aKeen GYMANCKAMU CO CMPEIKAMU <BBEPX >, <GHUS>,
BNPaso», «6ie6os. Ona Mozia ckasamy <08uzaem 6mopbim
nanvuem 1e6oti PYKu 66epxs> U 08UNYMb NAMBIM NALLUEM
nPasoil pyKu 6HU3, He 3aMeudst, Umo ee OBUNCeHUe He CO-
omeemcmeyem momy, umo ona npozosapusaem. Oodun
U3 21ABHBLY NOCMYLAMOE NOIMANHOZO0 POPMUPOBANHUL —
«Oeticmeue 0OMNCHO OCYUECBIAMbCS C CAMO20 HAUANA
nPasuIbio 6e3 OUUOOK> — GLINOTIHUMD ObLL0 HEBO3MOINC-
1o, M.K. 6ce deticmeue, 8 OCHOBHOM COCMOSLN0 U3 OUUOOK,
HecMomps Ha Mo, umo nepeo 21a3amu Ovlid NOAHAsL OPU-
EeHMUPOBOURAS €20 OCHOBA. ST NOHUMATL, WMo npobIema ie-
AHCUM 8 IUYHOCTIHOM ACNEKME MOLULIEHUS, U YIMO NOMOYD 6
npeodosenul IUUHOCMI020 6apbepa Moycem pedrexcis.
Ho mo, umo 6vL10 xopowo 6 meopuu, e ocobenno yoasa-
JIOCH PEANU306AMY 1A NPAKMUKE...

B noxoscennvie cemv uacos ml e yaromxcunuce. A no-
003pesai, umo, HECMOMPSL HA MOU UHCMPYKUUU HUUE20 He
Oenamuv doma, M. noimanacy yuumo K1aguamypy, yIcacro
nepeAcUsana, umo HUKax e mojcem sanomunums ee. Mou
00BACHEHUS, WMO YUUMDb ee He HA0o, M.K. cpedcmea oetl-
CMBUSL YCBAUBAIOMCSL HENPOUZBOTLHO 8 €20 CIPYKMype,
NPUHUMATIUCH HA 6ePY, HO PYKOBOOCMBOM K ee cobcmaen-
HOMY Oeticmeuio He CMaHOBULUCH...

Kauecmeennoiii cxauox npousoulen na 60cemmaoya-
mom uacy padomol (Mol 3AHUMATUCH NOUMU KANCOBLL OeHb
no 00HOMY uacy), Kozo0a 3a 00HO 3ausmue OHA NPOULLA
oucmanyuio om GvINOAHeNHUs. OelicCmeus na cuem <ue-
motpe» (nod memponom) 00 cuema <«00UH»>, M.e. HAUALA
yeepenno decsamuio naivuamu, 6e3 owubdox, neuamamo
co ckopocmwio 60 3uaxos 6 munymy. Ha amom sansmus
<MAUUHONUCHIO> Mbl NPEKPAIUIL, M.K. PE3YTbmam Obli
docmuznym, Xoms epemen nompebosaiocy 8 08a ¢ NoJo-
BUHOT pasa 6oavuLe, uem 00bIUHO. .

Ho mexcma ounioma ece me 6wi10, xoms, Kasaiocw Owl,
0CHOBHOE Npensamemeue OvLI0 YCmpaneno. 3nauum, 0e1o
66110 He 6 mom, umo M. medrenno neuamana, a 6 4em-mo
dpyeom. S npednonazan, umo smum <Opyeums S6ALIOCH
enybouatiuee nesepue 6 cebs, 6 8010 CROCOOGHOCID HA-
nucamo umo-nubydo moaxosoe. Kenanue 6o umo 6or mo
HUL CMALo 6biMb NCUXOL0ZOM U Hesepue 6 cebs co30asan
oCmpulil GHYMPEHHULL KOHQIUKM, NApaiusys cobcmeen-
HYI0 MEOPUECKYIO UHULUAMUBY, HO NOOYICOAs UCKAMDL
«06x00nbIe nymus. Kemamu 2060psi, kozda z00om painv-
we mue yoanoco ee ybeoumv OMIONCUMD 3AUUMY, OC-
HOBHOU apeymenm Ovil umenno maxos: <byodeme nu Bot
uyecmeosams cebsi OUNIOMUPOBAHHBIM NCUXOTO20M, eCU
mexcm 6ydem nanucan ne Bamu, a nonyuume Boi 3a nezo
7 6annos?». Oxasanocv, umo M. 8ajcHo ne moavko umems
OUNIOM, HO U YYECMBOBAMD CeOS NCUXOJO20M, TM.€. NOJHO-
UEHHDIM CREUUATUCTIOM. .

Cumyauus paspewunacs ycneuno, Kozoa 0o npedcmas-
JeHUS OUNTIOMA PEUEH3EeHMY OCMABALUCY CUUMAlHbLE OHIL,
a mexcma ece me 6o0. 3a 00ny Houv M. nanucara (6aazo-
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dapst 0ceoenHoMy Memody Neuamanus Oecsmvio naibya-
mu) 53 cmpanuypl asmopckozo mexcma. B meuenue ons
paboma nad mexcmom Oviia 3asepwena. B xauecmee na-
YUHO20 PYKOBOOUMENS 5. OCYUECMBUTL TUMEPAMYPHOE pe-
daxmuposanue. Peyensenm oyenun ounnom na 14 6ainos,
UMO COOMBEMCMBOBALO MEePOoll <namepkes. Jloxkaad Ovui
COenan <u3 20J108bL», NOOZOMOBUMYH NUCLMEHHDL MEKCTN He
NOIYUULOCH U3-34 MEXHUUECKO20 COOSL KOMNLIOMEPA...

IIpeodonenue <«Gvbuyuenioil 6eCROMOUHOCTIU>, NOHUL-
Mamnue mozo, Umo OUNIom Obll HANUCAH <C NOMOULLIO>,
HO CAMOCMOAMENbHO, BLIPASULOCH 6 mom, umo M. na-
uana 0ceausamv HoGvle BUOLL 0esMeNbHOCMU, 0CBOULA
coz0anue Kapmun u3 MoHKUX nOLOCOK Oymazu, 3amem,
uszomoenenue 0emCcKux uzpyulex u3 wepcmu. Yuumens
O el He HYKHCHbL, 0HA 00YUALACch, HAX00S ONUCAHUE
COOMBEMCMBYIOUUX BUO08 OCSTMEeIbHOCIU 6 UHMepHe-
me. IIpogheccuonanvias xapvepa nocie oKOHUAHUSL 6Y3a
CLOJCUNACH BNOTHE YCNEWHO: Hawas padomy 6 Kauecmee
nedazoza-ncuxonoea 0emckozo cada, oHa 6cKope cmaia
OUPEKMOPOM-0PZAHUIAMOPOM HOB020 UCHMPA NOMOULU
cemve u demsim, nPotiost CLOACHYIO NPouedypy npodeccu-
oHabHO20 0mbopa.

ITOT cayydail MOKa3bIBaeT, YTO KJIIOYEBBIM, TOBOPOT-
HBIM, MOMEHTOM B HAIlIEM B3aUMOJICHCTBUH, CTAJ UMEH-
HO yCIieX B OCBOCHUU HABBIKA MEYATAHMsI HA KJIaBUATY-
pe KommbioTepa. VIMEHHO TOT/Ia HavYascst TIePeioM, 1 B
KOH(QUIMKTE «X04y, HO He MOTY», B 06JIaCTH «HE MOTY»
MOSIBIJIACH «OPEIITh»: «<MOT'Y, €CJIU TIPOIECC OPraHU30BaH
MPaBUJIbHO». VI UIMEHHO ycrieX B 00yueHur (TO, 4TO 3TO
GBI BCETO JIMIIID HABBIK TTI€UYATAHUS BCJEIYIO, HE UTPAET
poJin, T.K. ycreX ObLT JOCTUTHYT Ha (hOHE BHYTPEHHEN
yOEKIEHHOCTH B €0 HEBO3MOKHOCTU) JIaJl YIUBUTEb-
HBIIT IcuxoTepaneBTHdeckiii apdext — apdexr obiero
Pas3BUTHSL, TOCKOJIBKY PaJINKAIbHOE H3MEHEHUE TPOU30-
IO B TPOOJIEMHOM STIUIIEHTPE, KOTOPBIH CCPKUBAT U
GIIOKMPOBAJI JIBUYKEHHUE TI0 BCEM JIPYTHM HAIPABJICHUSM,
OCTaBJISASL «KUBBIM»> JIUIIb <«I0JI0€», PECYPCHO HUYEM He
obecTieqeHHoE, KeJTaHue CTATh TCUXOIOTOM.

Tpy/IHO cKas3aTh, IPOU3OIILIO JIU 3I€Ch «HAPAIIUBAHUE
pecypcas ¢ TIOMOIIIBI0 KOHCYJIbTAHTa UJIH JKe MTOSIBUIOCH
«yMEHHE UM PaCHopsLKAThCST», HO B COTpyAHUYECTBE M.
¢ KOHCYJIBTAHTOM TIPOM3O0IILIO Ba)KHOE COOBITHE — Tep-
BbIii 34 MHOT'O JIET YCIIEX, JOCTUTHYTBIN B ee yueOHOI ges-
TEJIBHOCTHU, KOTOPBIH CIIOCOOCTBOBAJ ITPOPHIBY OJIOKAJIbI,
BBICTPOEHHOI BBIyUYEHHOI GecrioMOoHOCThI0. KoneuHo,
neno GbLIO0 He B JIBUTATEJIHHBIX HABBIKAX KAK TAKOBBIX.
VYPOK COCTOSII B IPYTOM: KaK IIEPEHTH OT <51 He MOTY» K
«s1 MOTY». TeM CaMbIM IOATBEPKAAETCSI MBIC/Ib O TOM, YTO
mobast IeATeTbHOCTD 06JIaIaeT PECYPCOM JIJIsT PA3BUTHSL.

* ok ok

EcJiit conocTaBuTh MOHATHUS «00yUEHUE> , <TOMOIIIb B
[IPEOJIOJICHUN TPYAHOCTEH» U «IICUXOTEepalltsi», TO OKa-
SKETCST, YTO TPAHUIBI MEKIY HUMU CKOPEEe MCTOPUYECKU
obycossennbie. COMMKAET UX TO, YTO BCE ITO BU/BI 110-
MOIIH, KOTOPBIE CIIOCOOCTBYIOT HAPAIUBAHUIO PECYPCOB
YeJI0BeKa CIPABJIATHCS ¢ TPYAHBIMU O0OCTOSITEIbCTBA-
My skusHE. CIeNUalncTbl, KOTOPbIE OKa3bIBAIOT TAKYIO
[IOMOII[b, HEPEAKO YIOTPEOJIAIOT 9TU IIOHSTHS, KaK CH-
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HOHUMBI, CBOGOZHO MEPEXOJIst U3 POJIU YIUTETSI B PO
NICUXOTepareBTa WM TOMOIIHUKA-cOTpyAHuKa. Kak
y:ke ynomuHanoch Bbinie A.V. Boposaun cBou ypokun
MY3bIKU UMEHYeT My3blKaIbHOH Tepanueii, a K. Mauncke
MOTYEPKUBAET TepaneBTHIeCKUil a(h(eKT aeKBaTHBIX
maroB B oOyueHnn. B KOTHUTHBHO-OUXEBHOPATHHOMN
MICUXOTEPANN 3HAUUTEIbHAS YaCTh BPEMEHU OTBOJUT-
cs1 Ha 00y UeHMe KJIMEHTa, DPA3BUTUIO €T0 HABBIKOB YIIPaB-
JIEHUsI CBOMMHU MbIC/IAME U coctosinusamu. [lomoxenus
KYJIbTYPHO-UCTOPUYECKON TICHXOJIOTUU O TOM, 4TO 00-
y4YeHUEe UJET BIEPEAN PasBUTHS ¥ O 30He OJmKaiiiiero
PasBUTHS, KAK HEKOEM IIPOCTPAHCTBE COBMECTHOM [esi-
TEJIBHOCTH, B KOTOPOM TIOMOIIb HEOOXOAMMA, TOCTYII-
Ha W 2(pdeKTHBHA, AAI0T BO3MOKHOCTH HCIIOJb30BAThH
NPUHIUIBL  KyJIbTYPHO-UCTOPUYIECKON TICUXOJOTUU B
MPaKTUKe KOHCYJIbTUPOBAHUS U IICUXOTepanuu [52].

B cBsI3M ¢ 9TUM XOTEIOCHh OBl BEPHYTHCSI K MBICIIU
JI.C. BBITOTCKOTO, Pa3MBIIITIEHNUs HAa/l KOTOPOI TOCTY-
JKUJTM TOJTYKOM [IJIsT HATMCAHUS MaHHOU cratbu. Dop-
MYJIMPOBKA <«OJMH MIar B OOYYEHUM MOKET O3HA4aTh
CTO IIarOB B Pa3BUTUU» TIPUBeEA K (DOKYCUPOBKE BHU-
MaHud TocjefoBaTesiell U uccaenoBaTeseil TBOpYecTBa
JI.C. BBIrOTCKOTO MMEHHO Ha CBSA3U TIPOIECCOB 00yUe-
Hust 1 pa3BuTusa. Ho ecsin, Kak Mbl [TOKa3bIBaIu B TIep-
BOIl YacTU CTaThU, Pa3BUTHE BCET/A, HAa TIPOTSIKEHWH
BCEl €ro fecATUNIeTHEH HayYHON AesITeNbHOCTH OBLIO B
STUTIEHTPE €T0 BHUMAHUISI, YTO BUIHO TI0 Ty OIUKAIINSIM,
TO TIpobGJIeMa 00YUYEHIS ero HHTEPecoBala 3HAYUTEIbHO
Menbiie. 3 274 pabot, KOTopble NPUBEAEHBI B MOHO-
rpadun I.JI. Berroackoit u T.M. JIudanosoii [11], mumrs
B OJIHOI M3 TOCJEHUX PabOT B HA3BAaHUU €CTh CJIOBO
«00ydeHne», U B Hell CTaBUTHCA CBsI3W O0YUEHUS 1 pas-
BuTHs. B kaure «Mbitienue u peubs JI.C. Boirorckmit
obpamtaercsa K mpobieme cBsa3u 00ydeHus: U pa3sBUTH: B
cBs3u ¢ ananuzoM u kputnukoit reopun K. Koddxu. Kor-
J1a OH TPOBOJIUT PACCYIKICHUE O PA3BUTHH «OT ceOs1», Ha-
pUMeD, BBOJISI TOHATHE «30Ha OJIMKAMIIETO PA3BUTHS»,
OH TOJIB3yeTCsT APYTUMHU TepMuHaMu. OH TOBOPUT O CO-
TpyAHUYECTBE pebGeHKa 1 B3POCIOTO, O TIPOTIEcce Tepe-
Jlaul B3POCJBIM M TPUCBOEHUH PEGEHKOM KYJbTYPHO-
HUCTOPUYECKOTO OMbITa. OUEBUIHO, UTO OOYUEHHUE TOTHKO
o/iHa 13 (pOPM TIepesiaur OIbITa, CHEINaTbHO OPTaHU30-
BaHHAsI JIESITEIbHOCTD 10 TPAHCJISAIIUU KYJIbTYPHBIX 00-
pasios. [lougarue «coTpynaudectBos mupe. bosee Toro,
COTPYAHUYECTBO BO3MOKHO B JIIOOOU J€ATENHLHOCTH, HE
obsi3aresibHO yueOHOI. Eciu npuHsTH 3Ty TOYKY 3pe-
HUSI, TO cCOenHsst e aunuu pasmeiiuienus JI.C. Boi-
FOTCKOTO O Pa3BUTUY (O/(HA B CBSI3U ¢ 0OydYeHUEM, Y-
ras B CBSI3U C COTPYAHUYECTBOM pebeHKa U3 B3POCTIOTO B
TpoIiecce Mepeiavyr 1 IIPUCBOEHIH KYJIbTYPHO-ICTOPH-
YeCKOTO OITBITA ¥ CTAHOBJIEHNEM B 9TOM IIpOIlecce CIIell-
npudeckn yesoBedeckux HOpPM TICUXUIECKON JIeTeb-
HOCTH), TO TOT/IA €CTh OCHOBAHWS M3MEHUTDH MCXOIHYIO
(bopMyIMPOBKY M3BECTHOTO BBICKA3BIBAHWS Ha CJIEIY-
01 10: 00UH uLaz 6 compyonudecmese (63aumo0eticmeui)
pebenKa u 63pociozo moxcem 0amy Cmo wazos 8 Pasei-
muu. V1 Torna Mbl nMeeM BO3MOKHOCTD TIEPEHECTU UIen
JI.C. Bbirotckoro ¢ y4eGHON JesTeIbHOCTH Ha JpyThe
BU/IBI B3AaMMOJIelicTBUs pebGeHKa U B3POCIIOTO, B TOM YHC-
Jie, Ha TICUXOTEPAINio U KOHCYJIbTHPOBAHUE, KAK BUIbI
TIOMOIIH B3POCJIOTO TI0 PENIEHUI0 PA3TUYHBIX JKU3HEH-

3apeuxuii B.K. Odun waz 6 00yuenuu — cmo uazos 6 paseumuil....
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HBIX (He TOJIbKO yueOHbix) mnpobiem. Ho Torma BosHu-
KaeT CJeAYIONIMI BOIIPOC: 1oYeMy, FOBOPS O Pa3BUTUU
U COTPYJHUYECTBE, MBI IMEEM B BUY TOJNBKO pebeHka?
MoskeT ObITh, MOKHO C/IeJIaTh U €Ille OJUH MIar — Hpej-
CTaBUTh Ha MecTe PeOEHKA IPYTOTO B3POCIOTO, KOTOPbIi
TakK jKe pa3BUBAETCS, OCBaWBas KyJbTYPHO-UCTOPHUYE-
CKWI1 OTIBIT, B COTPY/IHUYECTBE C IPYTUMHU JIFOJIbMU, TI0-
Jiydasi TIOMOTIb B TIPEOIOJIeHUH TpyaHoctein? Mosket
ObITb, UMeHHO 3TO aBMkenue mpicau JI.C. Beirorckoro
MOJKHO PAacCMaTpUBaTh, KaK HaxXo/sIieecs: B 30He OJiu-
JKANIIero pasBUTHUS CcaMOM KyJIbTYPHO-MCTOPUYECKON
MICUXOJIOTUU?

ITocaecioBue

Yro06bI He 3aBEPIIATH TEKCT BOITPOCAMH, B 3aKTIOUCHUH
HOMPOOYeM TIPOBECTH €IIle OHO KOPOTKOE PACcCysKACHHUE.
ITpencraBum cebe Tpu guaun. [lepBast TUHUS — TPAEKTO-
pus caMoil KyJIbTypPHO-UCTOpUYECKON Ticuxonoruu. [Ipu
skusnn JI.C. BBITOTCKOTO OHA BCTpeYaeTcs B IMITBIKHM (32
UCKJTIOUEHNEM Y3KOTO Kpyra GJisKaiiliiix COpaTHUKOB 1
YUYEHUKOB ), TIOJIBEPTAeTCsI KDUTHKE, 3aIPETY, 3a0BEHHIO. .
3areM ee OTKPBIBAIOT 3aHOBO, OOBSBJISIIOT HOBBIM CJIOBOM
B HayKe U IIPaKTHKe, IPUHUMAIOT Ha BoOpyskeHue. MHo-
TUe IOJIOKEHUS KYJbTYPHO-UCTOPUYECKON IICUXOJOTUU
CTAHOBSTCS HOPMaMU MBIIILJIEHNS U JedTeabHocTy. Bro-
past JIMHUST — TOHATHE «30HA OJIMKAIIETro PasBUTUS>.
[Tpw xuznum JI.C. BRITOTCKOTO — jKecToYaiiIiast KpUTHKA,
OTpHIIaHKE, 3aTeM 3a0BEHIE BMECTE CO BCEH KYJIbTYPHO-
ncropudeckoir Teopueir. [Tocie Bo3BpalieHnss UMEeHU U
TexcToB JI.C. BBITOTCKOTO B KYJBTYPHOE TTPOCTPAHCTBO
nongrue 3BP He cpady HaXomuT CBoe MECTO B CUCTEME
npezcraBiennii JI.C. BIrorckoro o pa3BuTun 4esioBeka.
CHayasia OHO UTHOPUPYETCS, ero 3Ha4eHue OTpUIaeTcs,
OHO ABJIAETCS IPEAMETOM IIYTOK M HANA/OK, BIUIOTD /10
OOGBUHEHUIT B 3aMIMCTBOBAHUH JIAJKE B TEKCTAX, MyOIHKye-
MbIX yoke B XX Beke. 3aTeM TPUXOAUT HOBOE TIOHUMaHUe
CYTH U 3HAYEHMS ITOrO HOHATUS, COCAUHIIOTCS B Liesioe
pasposHerHble BhickasbiBanus JI.C. Beirorckoro o 3BP,
€TO 3HAUEHUU JIJIS TUATHOCTUKY PA3BUTHUS U TI€IarOTUKH,
OTKPBIBAETCS €r0 9BPUCTUIECKUI TTOTEHITUAT JIJIS TIPaK-
THKH, U BOT YK€ caMa MPaKThKa — Ge3 peyBeInIeHrst —
BO BCEM MHpE HAUMHAET MEPECTPAMBATHCS € YIETOM TOTO
ry6OKOTO CMBICJIA, KOTOPBIN 3aI05KE€H B MOHSATHU 30HA
6mmkaiimero passutust. Tperba munust — uzges JI.C. Bri-
TOTCKOTO O TOM, YTO OJIMH IIar B 00yYeHUH MOKET BECTH
K cta maram B pazsutuu. [Ipu skusnu JI.C. Beirorckoro
Ha 9TO BBICKA3bIBAaHUE HUKTO He obparui BHIMaHMst. Kak
cJejicTBUe — ToJiHoe urHopuposanue. Ha nporskennn
MECATKOB JIeT HUKTO He TIPUAAeT eMy 0cobOoro 3Have-
Hust. TeMu, KTo 0OpaTh/I Ha HEro BHUMaHUe, HAlpUMeD,
JL.D. O6yxoBa [46], hukcupyercst TOT CMBICT, KOTOPBIT
ITPOUCTEKAET HETIOCPE/ICTBEHHO M3 KOHTEKCTA. A UMEHHO,
YTO OJIMH IIaT B 00YYEHUHN, MEHSTIOIIN CTPYKTYPbI MBITII-
JICHWS, MOJKET TIEPeCTPanBaTh BCIO CUCTEMY CO3HAHUS 1
B 9TOM cMbicae, Kak tmmer JI.MD. Obyxosa «obydyaem Ha
KOIleliKy, a pasBUTHe II0ay4aeM Ha pyOsb» [46, c. 188].
Ho ecam coenmnuuTh 3TO BBICKA3bIBAHME C OJHON U3 TI0-
caennux uzneit JI.C. Beirorckoro o Tom, uto nousitue 3bP
MO3KET GBITh PACPOCTPAHEHO HA JIMYHOCTD B TIEJIOM, Ha
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camble pasJIMuHble aCIIeKThI ee Pa3BUTHS, TO BO3HUKAET
HOBBII CMBICT, HOBasi «CTPYKTypar: MOSIBIAsETCsS 06pa3
MHOJKECTBA B3aUMOCBS3AHHDIX I[IPOCTPAHCTB IIOTEHIU-
AJIBHOTO PA3BUTHS, Y KAXKIOTO U3 KOTOPBIX €CTh CBOst 3BP.
B 3T0#i cTPYKTYpe SIUIIEHTP MOKET OBITh HE TOJBKO BO3-
PaCTHBIM, SMUTEHTP MOXKET JIEKATh HE TOJBKO B CTPYKTY-
pax MBIIIJIEHUSI, SITUIEHTP MOJKET HAXOAUTHCS Ha JIIOOOM
U3 BEKTOPOB, OMUCHIBAIOIMX OecKoHeuHoe (BCIOMHUM
cnosa B.II. 3unvenko B anurpade) IpocTpaHCTBO JIMY-
HOCTHOTO Pa3BUTHsL. VIMEHHO TO3TOMY JIF0OAsT JesITeNb-
HOCTD SIBJISIETCS TIOTEHIIMATIBHO PECYPCHOM /111 Pa3BUTHS,
a [IPOPBIB B 3IIUIEHTPE Yepe3 Hee MOXKET CTaTb UMITYJIb-
COM [IJIs1 MHUIIMAIMK JBVKEHUS 110 JIPYTUM, CBSI3aHHBIM
¢ HuM, Bektopam. Kak nunrer K. Mancke «c Touku 3pe-
HYISI TEOPUH Xa0Ca, B3MaxX Kpbiia 6ab0UKI MOKET BbI3BATH
topHano» (37, ¢. 120). Tak u B corydae nmpobJieM B pasBu-
TUH KOHKPETHOTO PeOEHKA, B €T0 TPYAHOCTSIX €CTh «THITH-
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